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INTRODUCTION

The long term effects of chtldren s social developnent

and peer relat1onships have been the supject of recent

research studies. This compilation of information for

teachers and parents translates some Important aspects of

thIS research 1nto strategles that carn be used by parents and

teachers to understand and help ch:ldren who need to develop

more effective ways to deal with peers. The PUbllkat1°“

1ncludes three toplcal papers, an annotated b1bllography of

1nformatlon for parents, and an ERie computet search reprxnt

on the toptc of chtldren s soc1a1 development.

w1tnout Frlends in Hcme and School Contexts" by Steven Rs

Asher and cladys A. W1111ams discusses the problems of

chiléren without friends and suggests ways teachers and
parents can help these chlldren develop better peer

reiationships. “Children's Peer Relationships" by Christine

B. Burton indicates the tmportance of peer relat1onsh1ps,

chlldren s 1nteract1on w1th others as 1t zeiates to the

iy



developmental stages of children's social competence.
The annotated bibliography of information for parents

contains citations to journal articles of special interest to

parents and a list of newsletters and magazines which
frequently include information on children's social

development: The last section is a reprint of a computer

search of the ERIC database divided into portions dealing

with preschool and éieﬁéﬁiéfi school age children.
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HELPING CHILDREN WITHOUT FRIENDS

IN HOME AND SCHOOL CONTEXTS*

environment in thCh there are lots of other people your own
agé; but éiﬁést hoﬁe of them like iou. Ehatis what school is

descrlbed by the1r cl “atés— he chlldren differ in their

-—Sohh, a third grader: "He is mean. . . Once he éot me
1nto a pos1t1on where I couldn't flght back aha; . . he
3umped on me and started beat1ng me up. « : He'll ééy to
fight with ahyboay;"

She ll boss people around and expect them to do what she
says. o o and she always Bués theﬁ; . . she's a ééééiéééié;
She says she is going to tell Mr. Howard. . . She kind of
spreads rumors and staff Whenever you'te talklng she ll

always look at you. Then she ll say to someone else what

*Thxs paper is a revision of the 1985 Plckerlng Becture g1ven

by the first author at Carleton Un1vers1ty, Ottawa,



you re talking about; It's like she's the classroom gossrp."

--Billy; a third grader: "When some other people are
talk1ng, he always 1nterrupts. « When other people are

work1ng he starts talkxng and they can't work. . . He makes

noxses--burps so you can hear it on the other side of the

room. : . He's not warlike or anything, but. . . he won't

--éhe, a thrrd grader- "Everybody 3ust about makes fun

of her: . . She has a slow voice. . . We make up 3ok es and

she says, 'Well, I don't knowa - éhé says 'I don't know'

all the trme. . s It seems l1ke she s a l1ttle retarded. . .

At Show=and=Tell she said, 'I slammed my f1nger in the car
door, and thatis not what other people tell about at Show-
and-Tell."

Research reveals that s ééééiaéiaéié number 6f éhiiéreﬁ

such as these are named by no one in their class as one of

three best fr1ends. As W1ll be d1scussed, these chlldren are

ﬁiéé ééiariy iéﬁéiy and are more 11kely than children with
friends to have serious brobiems in later life. Théy can be

helped, however, rﬁiéééﬁ éﬁé cooperative efforts of parents

and teachers: Indeed, even relatxvely brief educational

efforts often can produce pos1t1ve results.

Why should parents and teachers be concerned w1th
ch1ldren s frrendshtps? After all, there are so many other

areas f ch1ldren S l1ves to be worr1ed about 1nclLd1ng the1r

values, progrés in school, health, personal safety, and

5 9



experlmentation; Shouid fr1endsh1p be added to th1s already-

daunting list?

The fact of the matter is that fr1endsh1p is on parents'

and téachérsi l1sts of concerns for children. Behand this

concern is a general be11ef that fr1endsh1ps prov:de children

w1th a source of emotional secur1ty and w1th opportun1t1es to

learn a varlety of new skllls. Fr1endsh1ps can also be an

-mportant source of da11y pleasure and overall 1ife

Concerns about chlldren s fr1endsh1ps have been

1ncreas1ng over the last d”ade, perhaps because certain

prominence of peers in children‘'s lives. The increas;”g

number of worklng mothers and s1ngle—parent families has

resulted in ear11er entry of young children 1nto organ1zed

peer group sett:ngs such as day care homes, nursery schools,

or day care centers; Furthermore; children stay in school

for more years than they d1d in earller tlméE* in addition;

children today part1c1pate in various after S(hool and summer

peer group act1v1t1es (e g., clubs, sports, church groups,

caﬁpS); Together, these exper1ences guarantee that chlldren

contact accentuates the pllght of ch1ldren who have poor

relationships with other children.



Problems Associated w1th Not Hav1ng Friends

Peer rejectlon in ch1ldhood br1ngs w1th 1t short-term

éﬁd long-term problems. Recent rese arch reveals that ch1ldren

Williams Asher, '987). Figure 1 shows the level of

lonelinéss reported by flve different groups of ch11dren'

popular children, neglected children, rejected childreni

controvers1al ch1ldren, and average ch11dren. These §§6E§§

of ch1ldren are identified by using sociometric measures.

Popular children are those who many ch1ldren 1dent1fy as a

best friend and few ch1ld on say they d1sl1ke. Neglected

ch1ldren are ne1ther named as part1cular1y l1ked nor disliked

by others. Rejected ch1ldren have few fr1ends and many

chxldren report d1sl1k1ng thém. Controvers1a1 ch1ldren

elicit different types of stronq react1ons w1th some ch1ldren

v1ew1ng them as fr1ends and others dlsliklng them;

It can be seen from Figure 2 that rejected children are

the most unhappy and dissatisfied with their peer

relationsh1ps. other researchers have found that reJected
chlldren also report lower self-esteem ifihh & Cole, 1985).

Together, these findings suggest that rejected children are

discontent with themselves and with the’r peer relationships.

[
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Freue 1
LONELINESS AND STATUS

0

|

LowEL Iness
SCORE

i

POPULIR Nestécred  REJECTED  Cowmwovemsia  AVERAGE

STATUS ANNG PEERS

(From S, R, Asher § V. A, Wheeler, 1985)
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FIGURE 2

CHARACTERISTICS ASSOCIATED WITH PEER ACCEPTANCE AND PEER

REJECTION GROUPED ACCORBIHG TO SIX CORE QUESTIONS

EEREIE e e
Is this child fun to be with?
sense ef humer R ééégéé%iyéiﬁééﬁ
resourceful/skillful disruptive =
participatory/readily bossy/domineering.
~_involved w1thdrawn/apprehen51ve
cooperative low cognitive skills
Is this child trustworthy?
reliable aggressive/mean
honest dishonest - .
loyal betrays confldences
Do we influerice each other in ways I iiké?
cooperative aggressive/mean _
responsive bossy/domineering
resistant/rigid

Does this child facilitate and not undermine ny goals?

cooperative §§§1uptive
helpful impulsive

Does this child make me feel good about myself?

supportive/kind 1nsult1ng/demean1ng
responsive nonresponsive
likes me dislikes me

Is this child similar to me?

common values and different values and
interests = __interests =
respect for peer nonconformity to peer
__conventions _.conventions
same gender, race, superlor manner
age handicapped

-9
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The quality of children's peer ééiéfiéﬁéﬁipé also helps

us to pred1ct how well chlldren cope in later l1fe. There are

numerous studies of whether children's social relationship

problems in elementary school . ‘redict problematic later 1ife

outcomes, such as dropping out of school, criminal behayior;

and mental health problems. A recent review of th1s
research (Parker & Asher, in press§ identified 29 studies of

wh1ch all but three found that serlous outcomes could be

pred1cted from ear11er peer relationshlp problems. 1t should

be stressed that the pred1ct10n is far from perfect Most

chlldren who lack fr1ends for a perlod of t1me in school do

w1th poor peer relat1onsh1ps are at greater r1sk for
develop1ng serious problems in adolescence or adulthood

To apprec1ate the levels of rlsk and pred1ctlon that are

research team found that 54% of unpopular 6th grade boys and

35% of unpopular 6th grade glrls dropped out compared to only

19% of popular boys and 4% of popular gtrls (Gronlund &

ﬁelaiaﬁé— léégi; In another study, conducted in a d1fferent

locat1on and year, 14% of 5th through 9th grade unpopular

boys and 15% of StH through 9th grade unpopular g1rls dropped

popular g1rls (Barclay, 1966) In both stud1es, It is clear

that although many unpopular children stay in school and some

popular children drop out ch1ldren who are unpopular are far

u‘\\
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more likely to leave school than those who are popular.

Not only do peer relationship problems help predict

later adjustment, they may be better predictors than other
aspects of children's lives. One research team found that the

way a child was viewed by peers in lst through 3rd grade was
a better predictor of mental health problems 11 years later
than were I:Q:; school achievement, teachers' ratings,

nurses' ratings,; personality test scores, or absenteeism

(Cowen, pederson, Eabigian, izzc, & Trost, ig?ﬁ). It is
impressive that simple sociometric measures (esg:; asking
children to list children they like most or least) can have
such predictive power!

Why is it that the quality of children's peer

relationships is associated with later adjustment? Some
prominent child psychologists argue that interactions with
other children provide opportunities for social learning
(Hartup; 1983; Hartup & Sancilio; 1986). Through these
interactions; children develop valuable communication skills
that facilitate éféﬁﬁ entry, group problem solving, and the
management of ccmpétitibn and conflict. Eriéndghip and peer
relations also prdviéé a context in which séié-éxpidrétidh,
emotional growth; and moral development can occur: There are;
of course; other contexts in which this iéérning can take

place. Parents; teachers; and other adults are certainly



children's behavior and by ésking teachers and classmates to
describe the behavior of accepted and rejected chiidren: A
variety of characteristics have been identified as important
contributors to successful peer relations. These
characteristics suggest to us that children are paying

attention to six core questions as they choose their friends.
These questions are:

--1s this child fun to be with?

Z21s this child trustworthy?

--Do we influence each other in ways I like?

——poes this child facilitate, and not aﬁéééﬁiﬁe; my goals?

--Does this child make me feel good about myself?
--1s this child similar to me?

These questions are not unique to children's peer
relationships, of course. They are also relevant at other

stages of life and in other types of social relationships



example, when young children are interviewed about the
characteristics they value in a friend, they put particular

emphasis on whether a child is an enjoyable play partner

stress characteristics relevant to trustworthiness, such as
loyalty and the ability to keep confideances, as central

features ot friendships (LaGaipa, 1951; Berndt, 1986). This
suggests that the violation of a confidence would be a more
serious breach of friendship in high school than in ﬁﬁfééf§
school,

Our six core questions can be used to categorize
characteristics that researchers have found to be associated
witn acceptance versus rejection in the Eééf group. In figuré

2; we have taken these characteristics and listed them under
the core questions to which they pertain: N.cice that some
behaviors, for example; being aggressive or mean to others,
pﬁysiéaiiy or verbally harms others is less fun to be with;
undermines trust (personal safety is a fundamental trust
iésue), and exerts ihfiﬂéhéé on 6tﬁéis iﬁ Héyé that are
viewed as coercive. An example of a positive characteristic

that is relevant to more than one core guestion is

cooperativeness, which helps create an atmosphere of mutual

influence and also plays an important role in the
accomplishment of others' goals.

It is important to recognize that none of the behaviors

© 17



listed under rejection in Figure 2 inevitably leads to pee:
rejection. A child's relationship with peers is based on the
entire pattern of the child's dealings with others:. For
example, a rather bossy éﬁiié who nonetheless ai§§i£y§ acts
of kindness, has a good sense of humor, and is competent at

sports and schoolwork, will be viewed differently than

An important aspect of rejection that Figure 2 cannot
convey is that different children may be disliked for totally

starting fights, or by their bossiness, or untrusStworthiness.

others' activities: Still others run into difficulties

because they are socially inept.
Motivation and Social knowledge

Describing the pehavior of rejected children is an
important first step, but it is also important to 16ok into
the reasons for children's behavioral problems. We believe
that rejected children want to have friends. Why then would
they behave in ways that interfere with the process of making
and keeping friends?

What does it take to get along with others in social



situations? First, a child must be alert to interpersonal
relationships in situations, Social situations are complex

of many different goals (Renshaw & Asher, 1982). In a game
situation, for example, a child might focus on one or more
goals such as: getting along well with the other children,
winning, assuming control over the situation; improving his
or her skills at the game; or avoiding humiliation (Taylor &

upon the goals he or she pursues. The child who is concerned

with the implications of the situation for getting along with
other children is likely to try to be a good sport. However,

the child who focuses exclusively on winning the game may
cheat, sulk, quit when losing, or show off and bray when

winning. The behavior of the latter child is likely to
alienate others, even though the child may intend, at a

general level, to maintain friendships. Observations o
rejected children's behavior suggest that such children do

situations (Renshaw & Asher, 1982).
Recognizing that relationship goals are relevant in a
situation i8 only a first step in managing the situation

welli. Often, a child will have additional goals for the

faces the challenging task of devising a strategy that takes

TIST



both goals into account.

There is reason to believe that unpopular chiidren are
relatively poor at developing strategies to meet their goals.
When unpopular children are given a goal ard then asked "what
couid you do?" their initial responses are very similar to
those of popular children. However, when asked what else they

deteriorates markedly. Popular children; on the other hand,
think of additional effective strategies (Richard & podge,

1982; Rupbin & Krasnor, 1986). Thus, rejected children may

coordinating multiple goals.
Children's ability to attend to relationship goals and

to coordinate goals may be tested most acutely in conflict

situations. Although any social situation can be problematic

for some children, research suggests that conflict is

between what seems to pe one's own self-interest and the

self-interest of others. Children are confronted with the

choice of pursuing their own needs; of acceding to the wishe

of others, or of - hing for ways to simultaneously meet

G

each party's needs interests. Take, for example; the

conflict situation Si. in Figure 3. We have used this kind
of situation to interview children about their goals and

strategies (Asher & Renshaw, 1981; Renshaw & Asher, 1983).

i H 20



o FlGURE 3
PlEIHRE FRUM HYPOIHETICAL SITUATIONS INTLRVILH (MALE VERSIUN

91 (From §.R. Asher & P.D. Renshaw, 1981)




In this scene we nave two children watching television. one
(tne child who is seated) is the "host" and the other is new

to the neighborhood. Suddenly, the guest gets up and changes

the station; We tell children to imagine that they are the

host and we ask; "What could you do?" Different goals seem to

dominate in different children's answers. Some children

appear to want to watch their show but at the same time are

desirous of not doing harm to the fragile relationship with

the new neighbor. They provide assertive but prosocial

strategies that are aimed at achieving both goals (e.g., "I'd
say 'Let's finish watching this show and then we'll watch the

one you want:'"). Other children; by contrast, seem entirely

focused on getting to watch their show. (one child even
sug-estd he would go upstairs and find another TV setl) Still
others seem mostly concerned with showing that they are in
charge, giving responses such as, "I'd tell him it's my
house; so I get to choose the show." And others suggest
physically or verbally aggressive solutions to the problem in
order to get their way or punish the other child: Interview

research with children reveals that unpopular children are
more likely than more popular children to give aggressive
solutions to this and other types of conflict

situations (Asher & Renshaw, 1981).



Helping Children Make Friends

Parents and teachers can facilitate the development of
children's peer relationships. Our goal for children is not
that they Hecome popular or social "stars" but that they have
some friends and get along reasonably well with other

children,

Parent Influences

from the significant adults in their lives. §arent§, in
part1cu1ar, have powerftl direct and inditect influences on
children's soc1al development. They have a dtrect 1nfluence

when they actlveiy endorse values and prov1de advxce; But

indirect influences may be gust as strong. Parents serve as
tole models through their own social behavxor. The

environment they prov1de for thelr chlldren w:ll affect

whether the chxidren f1nd 1t easy to get together w1th the1r

peers (Rub1n & Sloman, 1984).

their chxidren 8 peer relat1onsh1ps, both d1rect1y and
iﬁaireétiy by:
--Interacting with éﬁiiafén in ways that are

authoritative znd democrat1c, as opposed to authoritarian or
laissez=faire (see Baumrind, i§7§; putallaz & Heflin, in

N-‘

--Showing children that friendships are a priority. This
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includes allowing time in children's schedules to enjoy

relationshlps with other children. It also means §hbwihg

——G1v1ng attention to the t1m1ng of family moves (moves

situations so that children will learn that getting to know
and to éﬁjéy others are vaiuébie aspects of ptaying; talking;
and working with peers. This may mean 86wnpia§ing the
individuaiistic or competitive aspects of some activities, as

weit as heiplng chlldren learn to coordlnate performance and

relatlonshlp geais;

——Hav1ng chtidren obsezve adult frlendshlps in action so
that they can see how friends relate to one another; how they
communicate, and how they go out of their way for one
another. If children see théir parents and oeﬁéf 5aaxé§

making friéhéﬁhipé a pr1or1ty, the ch:idren are more likely
to value friendships.

--Piay:ng games and engagxng in sports w1th children.

interactions mostly occur in the context of games and

activities. Games also provide a setting in which children

.- 14 E?é



behav10r that fac111tate fr1endsh1ps.

--Being supportive of children and their relationships;
buiiaing up their social self-confidence, and decreasing
their social anxiety. By communicating a relaxed focus on

Iearnlng apout and enjoying others, rather than stras sxng the
performance aspects of reiationehips (such as being Géré
ﬁopniar or never maktng mistakes), adults can néip children
avoid an anxious 66Ei56k; For this reason; saaieg should not

overreact to ch1ldren s mlstakes, arguments, or bad days.
Learning to deal with the minor bumps and bruises of everyday
social life is an iﬁpbftaﬁt life task.

--Teaching children not to jump to premature and

negatlve 1nterpretat1ons of others' behavxor. Research
indicates that aggress iVé:réjéctéd children are oftén Quick
retaliate. These children seem preoccupied with the goal of
not belng taken advantage of or pushed around. Children

without this preoccupatton tend to gather nore 1nformat1on

about the other person 's 1ntent10ns before decxdxng how to

react (Dodge, 1986). pParents can help ch11dren by encourag1ng

,,,,,

others' actions.

~-Peaching children to generate strategies by problem



solv1ng together about difficult situations. parents and

other adults can guzde éiiiéééé ih Ehié procesé; expiicitiy

strategles on other peopie;

School Based Intervent1on

Children can also be helped through structured, school=

based programs a1med at teachlng soc1a1 relatlonshlp skllls.

We recommend that parents who have concerns about the1r

chlldren s peer relationships discuss these conc: . 5 with the

child's teacher, principal, school social Worket; or
pSyChologist; Schooi personnéi are often able to héip
cillurel 1aprove their social skills through formal and
informal methods: A recently developed method thét holds

parti cular promlse 1nvolves dlrect 1nstruct10n in soc1al

skllls. The 1ntervent10n has several assumptxons and

procedural elementé'

interaction concepts or pr1nc1pl

--Concepts that are taught are selected on the basxs 6%
prior research cohcernlng the types of behavior that lead to

acceptance versus rejectmn .

OO
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an interested and responsive manner.
--Children are coached in game-playing contexts because

and because social interaction during game §i5yiﬁ§ involves
complex goal coordination and a variety of social skills.

They also are given opportunities to review the concepts
following each practice session.

-zEvery attempt is made to avoid labeling or
gtigmétizihg children.

In a stuéy by oden and Asher (1977), carried out with

3rd and 4th graders, the children participating in this

or supportive. (This latter concept was referred to as being

friendly, fun, and nice.) These concepts were chosen because

f their strong association with peer acceptance: The

(o}

concepts were discussed in five sessions held twice a week
over a 3-week period. Each session had three parts. First,
the coach and the child met individually and discussed the

four skill conceptS. The coach explained that trying out



these ideas misht make playing games more fun: The coach and

child defined the terms, thought of specific examples of each
(see Figure 4}, and evaluated the likely conseguences if the

child were to try out different ways of acting. (A sample

ﬁéééféEéiy competitive ééhé (e.g., Blockhead, tic-tac-toe,
pick=up sticks) with a classmate. The game playing éciivity
lasted for about 12 minutes.

Finally, the child and the coach met again to review the
vaéﬁé experience and to discuss and evaliate the child's
attempts to employ the four types of skills. iiihaugh this

relationship and performance goals, this may have been one of
its effects. By having children focus on the goal of having
fun with others and on strategies to realize relationship
ééélé; children may have been encouraged to construe game
playing situations in new ways.

To avoid labeling children, participants in our study

which of the ideas make games fun to play. Children were

encouraged to think of themselves as consultants helping the

adult learn about what kinds of things make games go well.

There are now approximately a dozen studies of the

18 <8



FIGURE 4
GENERAT. CONCEPTS COACHED WITH SPECIFIC
EXAMPLES GIVEN

Participation:

get involved

get started .

pay attention to the game or activity
try to do your best

Cooperation:

take turns

share the game or meterlals

make a suggestion if we have a problem w1th a game
give an alternative if we disagree about the rules

ﬁﬁﬁﬁﬁﬁ%FiFiSﬁ-

say thlngs about the game of yourself
ask a question about the game

ask a question about. the other,person

listen when the other person talks

look at the other person to see how he's doing

validation-Support (Friendly-Fun-and-Nice):

nge some attention to the other person

say_ something nice when the other person does well
give a smile sometimes

have fun in the game

offer some help or suggestions

give some encouragement
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COACH:

FIGURE 5
SAMPLE OF COACHING SCRIPT:

CONCEPT OF PARTICIPATION

Okay, I have some 1deas about what makes a game fun to
play with another person. There are a couple of
things  that are important to do. You- should cooperate
w1th the other person. Do you know What cooperation

Ahh ... §ﬁ&fiﬁ§;

Yes, éﬁéfiﬁé; ,Giéi,,iet's;eay you and I arefp}aying

the game you played last time. What was it again?

brawing a piéturé‘

sharzﬁg when playlng the p1cture-draw1ng game?
I'd let you use some pens too.

Right. You would share the pens with me. That's an

example of cooperation.. Now let's say you and I are

doing the picture-drawing game. Can you also give me

an example of what would pot be cooperating?
Taklng all the pens.

Would taking all the pens make the game fun to piay?
No:

So you wouldn't take all the pens. Instead, you'd
cooperate by sharing them with me. Can you think of
some more examples of cooperation? (The coach waited

for a response.)_ Okay, how about taking turns....

Let's say you and I ... (etc.). Okay, I'd like you to

try out some of these ideas when you play (name of nsw

game) with (other child). Let's go-and get (other
child), and after you play, I'll talk to you again for
a minute or so and you can tell me if these things

seem to be good ideas for having fun at a game with

someone.
(From S. Oden & S.R. Asher, 1977)
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peer acceptance (see Ladd & Ksher, 1985; Asher, 1985).

Results of these studies suggest several conclusxons.

==1In the maaorlty of the studies, ch11dren who have been

coached have 1mproved in the1r acceptance by peers,

Furthermore; foliow-up assessments have shown gains to have

follow:up assessment was made one year after the intervention

andf in this case, the children who had received 1nstruct1on

status éoden & asher, 1977). This level of acceptance is
impressive since the ch:ldren were initiaiiy among the least
liked children in their class: &s we pointéa out earlier, the

goal is not to make everyone popular or a "social star," but
to help rejected children ga1n a level of acceptance by peers
that will enhance current life satisfaction and potent1a1
lorg-term social adjustmer:.

--Research 1nvolv1ng coaching has assxgned low-status
children at random to instruction and to control (no

treatment) conditions: eontr01 groups of children have

proviééé with equivalent amounts Of one-to=one attention from
an éaéié— but no sccial 52111 tnstructxon. This provides
further evidence that without intervention low status in the
peer group is fairiy stable:;

--Coaching seems to be most beneficial when a child

tries out the new ideas in activity or game sessions with
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bééfé; The new ch1ld has the opportunity to practxce new
strategies and peers discover that interacting with this
child can be enjoyable. Rejected children have negative
réﬁﬁEaéiéﬁe so it is impbrtant rbat the1r peers get
opportunities to see and experience cﬁénééé in behavior.

—=Even within studies in which céaéﬁiné has wbrked; not
all children benefit; Averaging across studies, about gbi to
60% of the éﬁiiaféﬁ make substantial gains. We need to know
more about the types of children who benefit most from
1ntetvent10n. For example, aggre551ve-rejected chxidren ﬁay
be a particularly challenging group to assist (see Coie &
Kbéppl in press). Another §6§§ibiiity is that exigting
interventions are more effective with younger than with older
children.

ﬁiEﬁéuéh more resear ch is needed to confirm this point,
interventions in elementary school appear to have peen more
succeasful w1th 3rd and 4th grade ch11dren than with Sth and
6th grade children. This could be due to stronger clique
stfuétaféé Si to Eéiaﬁééf feputationai faCtbrs in tné 1aééf

children themselves become more defensive and less abéa to
change as tnéy grow older.

~-Loach1ng is a cogn1t1vely*based procedure and might be
éépﬁiééiééééa preschool child. However, evidence indicates

ocial skill concepts can be taught effectively to

(adl
=2
[\
(adl
i
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concrete examples to arrive at abstract concepts, by usxng
dolls or puppets to model social skills in action, and by
inciudiﬁé 16£§ 6f (ﬁ§651i§ BEiéfj sessions (see ehitténdén,

1942; Mize & Ladd, in press):

Conclusion

and peer relatlonshlps of chxldren. Given evidence about

concurrent and long term adjustment problems of peer- re;ected

research 1nd1cates that rejected chxldren contrxbute to their
own social difficulties by interacting in ways that alienate
others. Helping peer-rejected children will reguire attention
not only tc their behavior but to thexr goals in social

1nteraction strategles. ft IS clear that parents and schools

can do a giééi deal to fééiiitéié éﬁiiéréﬁié éaeiéi

school-based instruction in social skxlls can offer help to
chxidren who are deprlved of one of life's great pleasures,

the companionship of one's peers.
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CHILDREN'S PEER RELATIONSHIPS

Christine B. Burton

Children's frienaships have inevitaple ups and downs.
Yet the feelings of satisfaction and security that most
children derive from interacting with peers outweigh perioaic
ﬁEéBiéﬁé; For a numper of chiidren; hbwevei; peer relations
are persistently problematic. Some children are éciiVély
rejected by peers. Others are simply ignored or neglected.
It even appears tnat somé popular children have many friends

but nevertheless feel alone and unhappy:. This paper examines
factors tnat contribute to children's peer relationship

prooiems and describes ways to help children overcome these

Why Are Peer Relationships Important?

Chiidren who are unaoie to form ciose or satisfying
Eéiétiéhéhipé with peers should be a concern to parents and
teachers alike. For one thing, these children miss out on

opportusities to learn social skiils that will be important
throughout their lives., Especially critical are the skills
needed to initiate and maintain social iéiatiensﬁips and to

resolve social conflicts, including communication,
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compromise, and tact (Ashet, Renshaw, & Hymel 1982).
chiidren who lack ongoing peer involvements also may miss
oéﬁortunitiés to build a sense of social self-confidence.

d1scouraged by the normal ups and downs of social

interactions Impi:cat:ons for the children's future social
and professional adjustment are obvious.

F1nally, ch11dren w1thout sat1sfy1ng frlendshlps may
suffer from painful fee11ngs of isolation (Asher, Hymel é

Renshaw, 1984). School may be an unpleasant place for such
children. Théy may ﬁitiﬁatéiy become truant or drop out
altogether (Kuper5m1dt, 1983). Or, in their seatch for a
sense of group belonging, the chxldren may become vilnerable

to the influénce of de11nquent or drug-abuSIng peers (Isaacs,

1985) .
What Factors Contribute to peer Relationship Problems?

As adults becomeé aware of children with significant peer
relationship ﬁioﬁiéﬁé; thneir concern should focus on why such
problems are occurrlng. Fortunately, recent research has

expanded 1nsxght into the follow1ng factors that contr1bute

to children's peer reiationship problems.

Social behavior. Some children oec.ave in an aggresszve

or disruptive manner and, hence, are rejected by peers. Other



cinildren withdraw from pee. iiit.ractions and, in this way,

causes. One possible cause is a lack of knowledge about
effective interaction strategies. Another potential cause
réiétéé to the chilaren's emotional states. Children who are
anxious or fearful about peer relations are unlikely to
benave in an effective manner. Academic problems also can

often disrupt and irritate their peers (Burton, in press).

Differentness. Similarity fosters social acceptance

Conversely, children tend to encounter social rejection wnen

they are perceived to be dissimilar from their peers. This

sex, are physically unattractive or hardicapped; or are new-

comers to their classrooms (Asher, Renshaw, & Hymel, 1982).

Family problems. Family problems can have damaging

effects on children's peer relations. For example, cniidren
of divorcing parents may act out feelings of anger at schooi,
eliciting rejection from peers in the process. Children with
family problems, such as parental alcoholism, may feel
reluctant to bring friends home, avoiding close friéndshipé
as a result;

Reputation. Even if children overcomé thz circumstances

1951



that originally leéd thém to experience peer probléms, a

change.
How Can Children Overcome Peer Relationship Problems?

Children require heip from adults if they are to
overcome serious peer relationship probiems. The most

skills. In such cases, specific instruction on ways to make
peer interactions mutually satisfying and productive can be
effective in improving the children's peer relations (Asher,

Renshaw, & Hymel, 1982).

Intervention for related problems. When peer problems co-
occur with serious academic problems; children may need

intensive academic intervention if they are to become

accepted members of their classroom groups (Coie & Krehbiel,

1984) . similarly, children should be given school support for

dealing with family probléms, when possible;, to minimize

Nonthreatening social experiences. Large groups can be

threatening to children who lack self-confidence. Shy

children may therefore penefit from opportunities to interact
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with peers in small groups. parents can encourage shy

children to invite classmates over; one at a time, for

special activities. Or shy c. ldren can be encouraged to
develop outside interests, like music or art, that will
provide a natural pasis for interacting with other children:

Both of these approaches can boost shy chilaren's self-

Couperative classroom projects. Cooperative group

projects can foster peer acceptance of children who are
under this scheme, tzachers assign interesting tasks to small

work groups. Group members must work cooperatively to achieve
the tasks. In so doina, they interact with peers they would
typically avoid and often discover new bases for liking them

(Bierman & Furman, 1984; Isaacs, 1985).

General Guidelines for Adults

Beyond intervention for specific peer problems, there
are several general strategies that may help all children
maintain a healthy outlook on tneir own social lives (Burton,
in press):

==Give children explicit cppo:tunitiéé to shate any

peer-related concerns they might have. Show respect for
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cnildren's unigue social needs. Some childaren may be
contented with few friends. Some popular children may have
such high expectations that they never feel socially
successful.

—-Create sociai options for children without creating
pressures; Take care not to communicate the expectation that
children should be liked by "all of the people all of the

time."
concusion

In sum, the message regarding children's peer
relationships is a clear one. Peer relationships are

important ~ontributors to the quality of both children's

current lives and their future development. Children who have
difficulty in relating to peers can be helped. Such
intervention is most effective when it is tailored to fit the

specific nature of the children's peer problems.

For More Information
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THE DEVELOPMENT OF SOCIAL COMPETENCE IN CHILDREN
Sherri oden

Rebearchers have triec to pinpoint the origins of
p051t1ve soc1al adjustment in relation to genet1c, fam111a1
educat1onal and other factors. This paper reviews research
on the development of social competence in infants and
children, empnhasizing the developmental processes wnich take
pIUtt in the famliy, peer groups, preschool, and elementary
school. Also discussed are dlfflcultleb in social

devélopment.

Infants as joclal Beings

perceptual ao:i:t:es have shown that even newborns are qu1te

percept1v active, and respons1ve dur1ng phy51cal and soc1a1

out its tongue, fiutter 1ts eyelashes, and open and close 1ts

mouth in response to similar actions from an adult or older

comfort.
Infants' physical requirements are best met when

delivered along with social contact and interaction. Babies




who lack human interaction may “fail to thrive:" Such infants
will fail to gain sufficient weight and will become
indifferent, listless, withdrawn andyor depressed, and in
some cases will 5ot survive (Cltarke-Stewart & Koch, 1983 .

Increasingly; an infant wili engage in social exchanges

by a "reciprocal matching® process in which both the infant

approximation of each other's gaze, use of tongue, sounds,
and smiles, Bruner (1978) and others have proposed that these
social interaction processes also constitute a "fine tuning"

system for language and cognitive development.

Family Attachment Systems

relationships with one or more adultS, Typically, one adult
is the mother, but others may be fathers, older siblings, or
family friends. The smiling and laughing of an infant become
responses to social stimulation and objects provided by

specific persons (Goldbert, 1982): A growing "bonding"
attachment; marked by strong mutual affect, with at least one
particular adult, is critical to the child's welfsze and
social-emotional development.:

Attachment, evident within six to nine monihs, becomes

other attachment figure) departs from a setting. Infants and
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toddiers who are "securely attached" are affectionate anad
tend not to cling to their mothers, but to explore the
surrounding physical and social environments from this

"secure base," showing interest in others and sharing their

of interest.
The socialization of the child is facilitated not only
by the parents, but also within the family context, which may

develop; parents use different methods of control or
leadership styles in family management that fall into fairly
predictable categories:
=-authoritarian (high control)
~authoritative (authority through having knowledge and
providing direction)
--permissive (low control or direction)

--combinations of the above

Some cultuyral groups tend to prefer one or the other o
these styles, each of which éncourages and controls different

patterns of behavior in children. Mothers who are more

verbal in their influence on children's actions have been
found to use "benign" instructive direction that appears to
result in the child having greater social competence at home,

with peers, and in school settings.

3749



Peer Relationships

As a toddler, the child moves in peer contexts which
provide opportunities for learning to sustain interaction and
develop understanding of others. piaget (1932) pointed to

o .

social development, particularly for the development of role-

taking and empathy. In the contexts of school, neighborhood,
and home, children learn to discriminate among different

types of peer relationships--best friends, social friends,
activity partners, acquaintances, and strangers (Oden, 1987.)

Throuygh engaging in peer relationships and social

experiences; especially peer confiict; children acquire
contributes to the social-cognitive and language development

of the younger child while enhancing the instructive

Children's social-cognitive development, including moral
judgment, appears to parallel cognitive development as
children's perceptions of relationships, peers, and social
situations become more abstract and less egocentric,
Preschoolers are less able to differentiate between best
friends and friends than éiéménééty school-age children. But

young children can provide specific reasons why théey do not
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like to interact with certain peers. From six to 14 yeats,
children shift their views of friendship relationships from

sharing of physical activities to sharing of materials; being

kind or helpful, and, eventually, perceiving friendship
a

that

0

allow individuality to be expressed or supported (Berndt,

1981) .

Limiting Factors in Social Development

A child's connection with a given family, neighborhood,
center, or scnool may limit opportunities for social
interactions may be infrequent and highly bound by activity
differences and early learned expectations, thereby limiting
diversity limits the child's ability to be socially competent
in various circumstances (Ramsey, 1986) .

Formally structured educational situations, built around

teacher-group interaction, tend to result in fewer peer

interactions than occur in less formal settings: Fewer
socially isolated children are found in informal classtooms
where activities are built around pEojects in which peers can
estapiish skills for collaboration and activity partnership
(Hallinan, 1981). |

relationships have been shown in a number of studies (oden,

()
et |
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1986) . Greater social adjustment in high school and adulthood
has been found for people who at 9 or 10 years of age were
acceptance results in fewer peer experiences, few of which
are positive, thus creating a vicious cycle of peer

rejection,

various instructional appiéééﬁéé and experiences related
to social skills development have proved effective in

can be developed which can provide poorly accepted peers with
Ehe ability to break the cycle of peer rejection: Children
appear to learn how to more competently assess peer norms,
values, and expectations and to select actions that may bring

development, Stressed families and those with little time
for interaction with children have become a focus of research
opportunities for children's positive development. Further
investigation is needed on the linkage between child

development and social factors.
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CHILDREN'S SOCIAL SKILLS: A BIBLIOGRAPHY FOR PARENTS

Journal Articles

Rogers; D:L., & D.D. ROss. "Encouraging positive Social
Interaction among Young Children." YOUNG CHILDREN 41(3)
1986:12-17. Stresses the value of early peer interaction
among young children for future étéaémic, social, and career
development. Describes the components of social skills and
suggests ways to help children become socially competent.
Bower, B. "Roots of Resilience: The Sex Factor." SCIENCE
NEWS 130(9) 19€6:142. Reports two studies related to the

effect of early stress on the social and academic development

Relationships." THE PROFESSIONAL JOURNAL OF THE AMERICAN

FEDERATION OF TEACHERS 10(2) 1986:14-17,35. Describes the
powerful force that peer relationships exert on a child.

Focuses on four aspects of development in which children's

friendships predominate: finding out how to deal with
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aggression; learning about sex; developing moral standards;
and finding emotional security. Discusses when and how adults

wallinga, C.R., & A.L. Sweaney. "A Sense of Real

Accomplishment: Young Children as Productive Family Membpers."

YOUNG CHILDREN 41(1) 1985:3-8. Suggests that parents can

pescribes a 6-week project designed to encouragé parents to
attain this goal,
Lickona, T. "Raising Children Who Care about Others." PTA

environment. Suggestions for helping children to be more

aware of tha needs of others are discussed.

Magazines

The magazines listed below frequently inciude information on
children's social development in monthly columns or feature
articles. They are availablé at newsstands or by

subécriptidn;



American Baby. American Baby Magazine, P.O. Box 13093,

Boulder, CO 80322; free.

New York,; Ny 10017; 8 times per year, 2 years $10:

Parentiny. Parenting Magazine Subscription Department, P.O.
Box 52424, Boulder, CO 80321; 10 times per year, 1 year $18.

Parents Magazine. Parents Magazine; Gruner & Jjahr; USA;

Publishing, 685 Third Ave., New York, NY 10017; monthly, $18

per year.

Box 10545, Des Moines, Iowa 50340; monthly, $8.95 per year.

Working Parents. Mothers Manual, Inc., 441 Lexington Avenue,

New York, NY 10017; bimonthly, $6.00 per year.

Newsletters

Growing Parent/Growing Child. (22 North Second Street, = .

Box 620; Lafayette; IN 47902. Monthly; subscription inciudes
both newsletters; $12.95 first year, $15:95 to renew).

Growing Child presents an overview of normal physical, social
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and intellectual development; parents state age of child when

age, from one month to 5 years. Growing Parent covers a

variety of timely parenting concerns.

viewponts on topics relating to child development taken from
conference presentations, profes.ional journals, and major

newspapers.

MN 55391; Bimonthly, $7.50 for 5 issues, §14 for 10 issues).
Edited by Vicki Lansky, this 10-12 page newsletter regularly
solicits and publishes parents' opinions on a wide variety of

new books and products of intereést to parents.
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PART I: PEER RELATIONSHIPS
IN ELEMENTARY SCHOOLS

ERIC Documents

mm_“““““““ i -..-'." ..I....'.mﬂu"'..'l

AN 50273883 S

AU Bigrman, Knn Cinny; Schwrtz. Lon
- Children.

LGEN. -

GS U.S. Pennsylvania.

SN Grant (W.T.) Foundation, New York; N.Y. BBBIBG 4,

IS RIEFEBB7. -

CH CG019347.

PR EDRS Price = MF0 1/PCO1 Plus Postaga

PT 070: 150

V1. -

NT 12p.; qu nrasentod st Amunl Conven'uon o! the Amencln
Psgygts?lomw Association (94th, Washington, OC, August 22~26,
1

YR 86.-
Mitwmm BMor-Modiﬁaﬁm Erimant?y-School Students

MN Children. Elomontty-Educmon. lntorpersoml -Competence.
_Intervention. Skill-Development -~
AB Based upon evidence that peer u]ocuon is 8 marker varisble - -

ssocisted with maladaptive social-emotional development snd the risk
of {ater malndjustment, psychologists have focused both on.
understanding the factors contributing to peer rejection and on
preventive interventions designed to remediate socisl adjustment
problems evident in grade school. During the last decade, s number

of studies have tested the effectiveness of school-based social skill

training programs designed to-promote positive peer relationships and
paer_acceptanca.- Soclal skills training is a generic label for -
short-term structured interventions that use instructions and
demonstrations, behavioral rehearsal,-and performance feedback to
teach children: specific positive social interaction strategies. -
Although this technique has been Used successtully for unpopular
children, it may aiso be a beneticial treatment for rejected-children
who show high levels of sggressive or negative social behavior:
Studies have shown that sociel skills training improves the .
bihavioril chnctcristucs of urpopult or reioctod chnldren (ABL)

ummmmmmmum

AN ED272278. -

AU_Hatch, & Amos. - -

IN Ohio State Univ. Colunbus Coll of Edtieiiioﬁ RUFBMBO

&Alone in a Crowd: Analysis of Covert Interactions in a Kindergarten.
EN.

GS US. Ohlb'..
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SN Spancer Foundation; Chicago, IIl. BBB06744.

IS RIEDECBS.

CHpsotsoo8,

PR EDAS Price - MFQ1/PCO1 Plus Postage.

PT 143; 150,

vy -

NT 23p. ; Paper presen(ed il the Amual Mutrng of the Americ
Educational Research Association (67th, San Francisco, CA, Aoril

1620, 1986)

YR8 - :

M ld]uslmont-lo-Envrronment Behwlor-Batterns Cove.l Response.
Interpersonal-Relationship. Kindargarten-Children.

Poer-Relstionship.

MN Classroom~Environment. CIassroom-Resoarch Primary-Education.
DIOENTIFIERS: Context Effect:
AB This paper reports findings from a raturalistc study of children's

peer interactions in a kindergarten classroom. As the parlicipant

observation field-work of the study progressed, it became clear that

much of children's interaction in their kindergarten classroom was
covert in mature.” That is; it took piaca in clessroom Contexts
dafined as situations in which peer conversations were either
forbidden or discouraged. The focus of the study was then directed

toward the character of such situations-and children's covert
interactions within them._ Tha findings dascriba contaxts in which
! childran's taiking was officially limited and identify patterns of
interaction children used in réaction to classroom limitations.

Students' response patterns wer classified into thres domans: (1)

forgetting expectations, (2) secrat communications, and (3) explormg
the limits. Each category of response is discussed as an example of
childran making secondary adjustments to institutional role
expactations of the school. (RH).

AN E0271909 o

AU Taylor, Angels R,; And Othors

T Loneliness, Goa! Orientstion, and Sociometic Status: Mildy Retarded
- Childran's Adaptation to the Mainstrasm Classroom.

LGEN.

GS US. Miyllrd.

IS RIEDECBS.

CHEC190217.

PR EDRS Price - MFO1/PCO1 Plus Postnge

PT 15C; 143,

v

NT 19p. ; Paper presented at the Annual Meetrngof the American

Educational Research Association {67th; San Francisco; CA, April
_~16-20, 1986},
YR 86.
MJ Mainstreaming. Mild-Mental-Retardation. - Pear- Acceprance

‘Peer-Relationship. Withdrawal-Psychology. -

MN Adaptive-Behavior~ot-Dissbled: Elamentary-Education.
Goal~Orientation. Interpersonai-Competence. Longliness.
Sucial-Status. Student-Attitudes. Teacher-Attitudes.

AB The study axamined teacher and peer assessment of 34 mainstreamed

educabls mentally retarded (EMR) children in grades 3 through 6 in
nine public schools in central lllinois. A comparison sample of 34

ERIC

norietarded Ss was miatched to the EMR S on sex; race; and grade
level. Children in sach S's regular classroom were asked to rate on

a five-point scale how much-thay enjoyed Playing with each of their
classmates. A sociometric namination measure assessed children's
best friendship choicas; while anothar technique provided peer
assessmants of childran's sociat behwvior. Teachers rated four
dimensions of 5" social behavior with peers: frisndly/cooperative,
wvoidant/withdrawn, bossy/domineering, and agaressive/disruptive. Ss

goal crientations in game -situstions were assessed along with their
feelings of lonelinass and social dissatisfaction. A series of
midltivariate and Univariste analyses of variance revealed that
retarded Ss wera significantly lower in sociometric slatus than

nonretarded Ss. Comparad to nonrelarded Ss, retarded children were

perceived # lass cooperative, more shy, and were less likely to be
ramad a5 leaders. Findings confirmad the hypothesis that EMR
childran ara shy and withdrawn rather than aggressive-disruptive.

Teacher assessments were consistent with the paer assessment data

Group differances were found in all three goal subscales in measures

of goal orientation: Ss sppeared-to focus-on partormance aspects ¢
games and potantial faifure/rejection rather thenonthe -~
opportuniiias for social interaction. - Finmly, as hypothesized, EMR
§s reported feeling more lonely and dissatisfied with their-social

relationships in school thsn did the nonretawded Ss. Findings -
suggestad the need to couple environmental manipulations with direct
social skills training for the ratardad child. (CL).

ANED271417,

AU Strigb, Lynna.. . _

IN North Dakota Univ. Grand Forks. Centar for Teachrng ad Leammg
eBB10896.

TA (Phrlndelphrl) Teacher's Journal.

LGEN. -

GS US. North Dakota

IS RIENOVBS.

CH SP027515. ,

PR EDRS Price - MFOIIPCOB Plus Postm

PT 141: 120 -

AV NorthDinmStudyJ.‘rroup, Box 8158, Univarsity of North Dakala, Grsnd
Forks, ND 58202 (55.00}.

v

NT 128p.

RB5 _ . -

MJ Poer- Ra!atronshnp Tolcher-ldmrnlstmor Relatronshrp
Tescher-Attitudes. juchar~5tudom Ralatronshrp
Teaching-Experience. -

WN Classroom-Tachniquas. Elemantary-School- Tuchers
~Personal-Narratives. Primary-Education. Public-Schools.

AB This journal of a first grade teachar is onie of a continuing series

of monographs initiated by the North Carolina Study Group on -

Evalystion. In-addition to #-narrative-tacord of class discussions,
the joorral mcludes mcdotos. ohsemtrons of chrldrgn |nd their

of school, tho feacher's plans, and descriptions of the | pressures on

public-school teachers, Retlactions are offerad on the continuing

education a teacher aquiras through the daily involvemant with




chil&en in the clessroom and w:th pcers and other- school personnel

classroom and the schoal, a8 well & of the activities of the
students and lassons. (J0).

AN 527053& _

AU Slaughter, Diana T, And Others.

™ Children's Poer Accepunce and Parental Involvament in Desagregated
Private Elsmentary Schools.

LGEN. -

65.U.S: linois.

IS RIEOCTES,

CHUDD24938.

PR EDRS Price - MFO1/PCO2 Plus Postege

PT 143; 150.

v - .

NT 31p. ; Poper presented at the Annual Meeting of the American

Educetlonel Research Associatior: (San Francisco, CA; April 16-20;
-1986),

YR 86. o ' ' :

MJ Black= Students Fermly-lnvolvement. Plenl—School Relauonshlp

Peer-Accepince. Racisl-Ditferences. Social~Development

MN Elementary-Education. Parent-Participation.-Private-Schools.

School-Dasegregation. -Student-Schaol<Relationship. - -

AB As part of a larger study which investigated the educational aims of
black paranits who send their children to private desagregated
schools, 8 survey was isken to examing the relationship between
prental involvement and students’ peer acceptence, "Parental
inveiivement," knowing how to obtain the information necessay to
Support the chitd's schopling, was distinguished from "parenta
participation,” direct ngagement in school activities. The study
sample consisted-of 63 black and white children (Grades 4-8) and

their parents, representing four different schools. Data were
devived from parent interviews and child questionnaires, and such
tactors @ family incorme and mother's egUcation wera sad 5 mersures

of family background. The study found that parental involvement is
an important predictor, both positivaly and negatively; of black
children's peer acceptance in schools; aven whan typical pradictors
are controlled. Within this essentially middle-income group, the

black children and their non-black friends revealed different

predictors of peer acceptance on two scceptance measures used (Peer
Shudy With and Paer B With), but not on a third (Pesr Can -

Influence). . Black students whosa parents are mast likely 10 be
parsonally involvad in schol committess, grougs, and activities are
least likely to ba chosen as friends other students praferred to be

with._These-results point to-the need for more-studias which explore
! the implications of family~school relations for childran's social
development. (KH.

AN I269959 I
AU Vaughn, Sharon: Lot Gary.
TI An intarpersonal Problern Solving Approach to Teaching Social Skilis

 to ocudly Rejected Si dents.

n E
0[ KC NO: 00000 450  PAGE ERIC

LGEN - o

GS US. Florida.

IS RIEQCTBS.

CHEC1B2745.

PR EDRS Price - MF(HIPCGZ Plus Poshge

PT 150; 143.

V1

NT 26p. ; Papar presanted st the Annusl Conference of the Assocuhon
for Chlldren and Adults with Learning Disabilities (23r4; New York;
MY, Mtch 12- 15 1986},

YR 86. g

(] Beluwor-Problems Interpersonal~ Comp’iii’rii:i Intervention.

Peer-Acceptance. Problem=-Solving. -
MN Cognitive-Davelopment Cogmtwe-ﬂestmctunng
Elsmentary=Edocation. Program-Effactiveness.

AB The affectivenss of a cognitive-behavioral interparsonal problem

g (iPS) training program was evalusted with 35 poorly eccegleu

, d, and fourth gradars, -Group -t received instruction in -

3 end included only S low in peet acceptmce; roup 2 consistsd o!
Ss lowcin pesr acceptance who.participated in IPS with same sex and
grade S¢ high in paer acceptance; and groip 3 wars contact control S

low in paer acceptaince who did not receive IPS but participated in

games-and activities. Dependent maasures-included the Social Problem
Solving Test, Self-Evalustion Lonaliness Scale, Ciessroom Invantory;
and Teacher Rating of Paer Accaptance. IPS training focused on five
iajor aspacts; (1) establishing rapport, (2) idenitifying and Using
fuelings, (3) understanding solutions in the long=run and short-run;

(4) using-four steps to solve problems, and (5) applying problem
solving to: group situstions. Praliminary rasolts pointed to~ = -
sigriticant differances in favor of the low social skills highisocial
skills (LS/HS) group when comparad with the contect control group.
There ware no significant ditfarences on peer ratings of acceptance

betwsen S and LSIHS Ss Areference hst is appended, {CL).

000 4 1 1

AN ED268479, 3

AU DiSibig, Robert A; Parla, JoAmn.

T Expxd Childean's Limits in. Reading, Integrate REAP: Heedmg
Expirivricas Associated with Partnats.

G5 US: New York.

IS R SEPBS. -

CHCS0083S80. -

PR EDRS Price - MFD1/PCO1 Plis Pos'tig'e

PT 141: 150.

Wi

NT -10p: ; Papar presented " tne knnui Cnnterence ef the Naw Yorksute
Jieeding Association (19th, Kismesha Lake, NV, Novernber 5-8 1985),

YR 85,

MJ Content- Am-Rudinn lndwldudjzed-lnsnuctlon
-_Paar-Relationship. Reading=Instruction: Teeching-Methods :

Mhtcmsroem-'redniwe; Elomentary-Education. Mastery-Learning.
~ Reeding-Imrovement Sciencer.

ID IDENTIFIERS: . Reading Experiences Aesocieted wuth Partners. TARGET
-AUDIENCE: Teachers. - Practitioners, -

AB The Reading Experiences Associated with Partners (REAP) lppmth 1

Qoe2s SEQ O ooooomu PAGE ERIC
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sciance combines raading process and prodieL Students work togelher

shiring Mei dees, intarests, and knowiedge Resulls re recorded

and every effort is made to arrange the classrom so that it will aid
students In mesting the task objectives. Children can ba pairad with
2 poer-with whom they like to work, one who possesses simila
provequisite science skils, or one of similar or different ethnic
backoroind. Teters act a guides, stimators, faciitators: and

Questionars, as they move smoathly Irom par to pair, Paired
studants seluct reading activitics from a sat of wpproximatel; tsi
task cards rolated to-0 particuls reading concepl, and mis!
succossfulty complate eight of the ten tasks in-order to fulil
compatency in that aret. Each task card containg an am-igive - -
students directive purposel. an-activity {a besic reading assigrment
tut all studants should successtolly complatel; and 1 challenge (an

- optional enrichment assignment) ‘Tha REAP apiproach is fin,
offective, insxpansive, and an option for the teacher whois
g‘mm‘ With providing as much individual assistance as possible.

AN ED26543 S

AU Richards, Nancy: Smith, Manwel ). -~

IN Irvine Unified School District, Caif. BBB12862.

TI The-Long Term Etfects.of Socia Skils Traiing in Esiating Ovarall
Acxdemic Grada Point Averaga, School Attendance, Health Level, and

-~ Rusistance 1o Driig Use and Peer Pressure.

WGEN. -

G5 US. Calitornia.

IS RIEJNGS.

(uCGOYgTSE.

PR EDRS Prica = MFO1/PCO1 Pius Postage.

PT 142, 150,

'S A L N

NT-21p. it presritad at e Amiie Convention of ihe American
Pyichological Assaciation (93rd, Los Angeles, CA, August 23-27;
19851 _This research was supported by a grant from the Childran's

- Assistance Trust Foundation

YR85 . . : L

MJ Acadatiic - Achisvatent. Drig~Use. interpersonai-Competence.
Poor-influence, Program-Evalustion — -

N Attendance. Bahavior-Patterns. - Elsmentary-Schosl~Students
Healthc Intormadiate-Grades.  Salf~Concapt

- Selt-Exakuton=Inividuat. Socil-Developrent

o mﬂﬂfﬂ&ﬁqj@g[ﬂﬁ; T ToIL

AB Project STAR {Social-Thinking and Reasoning Program} is3 -~ -
classroom-based social skills program for studants in grades 5-8. To
aasass the long-term stfectivaness of i program, sudenis
participated in the project IN=331) were compared-with controt -

students (N=191) during 1580-83. - The: hypothesis that there are
significant differences in current achiavemeti leval, 58li -oricapt,

i0d behwvior of studants who received STAR traning in grades 6-8
batween 1980 and 1983 compared to the original group of students who
did not recaive STAR taining was tested. The evalustion was based

on students’ self report measures of fwalth, self-concept, and social
skills. Student record data was algo collected o currait

sttondance, academic performance, and behavior. The results of the

B7

(RIColomms

ERIC

oIl num A
first year of resexch show that students trained in STAR had
sigrificarly Getter Gradas and aftendance, fower healih problems, -

and were more asserlive and resistunt to pear prassure 10 use drags
than were control subjects. These findings suggest that stodents do
ratain social skills training @ pot it to pasitive usa in thei

lives, (ABBY.

R

ANED264031, -

AU Waebsr, Larry J: And Others. S

TEFﬁﬁﬁiﬁiﬁlil nd Ragular Elementary Schools: Do Differences Exist

LGEN. -

G5 U.S. Virginia.

IS RIEAPRSS, -

CHPSOISSI3, ... __. _

PR EORS Prica ~ MEQ1/PCO1 Pl Postage

PT 143 150,

W oo D

NT 2. Paper presntad at the Mastig of the Easlart Edcational

_Resewch Assocition (8th, Virginia Baach, VA, February 7-8, 1985),

YREs - . :

M.J Academic-Achievement- Back -to-Basics, Classroom-Envirommiarit

_ Discipling. - Efamentary-Schools. Salf=Concapt

MN Comparative-Aralysis_Educational-Environment.
Elamantry-~Edication. Poer-Ralationship. Public-Schools,
Texcher-Stdont-Rolationship, - - -

ID IDENTIFIERS: Fundamenta Schaols. TARGET AUDIENCE: Researchrs. -

AB This study compared the academic achisvament and othsr outcomes of
thrae poblic fundamental elementary schools with hrag regulr
slementary schools in a metropolitan school district Modeled after

the John Marshal Fundamental School in Pasadens California, which

opened in the-fall of 1973, fundamental schools ditfer from ragulx
schools in that they.are based on a cooperative agraement aong
administrators, teachers, prents, ind shudenls; teachers-and
wditisirators function as authority figures supported by parents;

and the curriculum emphasizes:discipline:and the *3 Ry". ‘The other

Outcomes investigated included student salf~concept and sehoo! ano

Classroom learning.and behwvictal cinates. Resihs indicated that

fundamental school students performed as well &s o betiar than other

stuerits-on standardized achievement fusts as well a5 in salf-concap!

and discipling variables and that behavioral and learning climate
ratings were higher in the fondamentsl schools, (Authior/RH).

AN ED264030. -

AUHatch; J Amos. - -~ - - o

I Child~to~Child Iteractions: Findings and Impiicadcr from a

Matialistic: Study in Kindargarten.

LGEN, -

GS US. Ohio.

IS RIEAPREE. - B
CHP§018512 = . = ) -
PR EDRS Price - MFO1/PC02 Pius Posiage. 68
PT 142; 150,

1,
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NT 26p. ; Paper presaniad at the Associstion for Chilohood Educaiion _.

___I%tgrnltiom! Study Conferance (San Antonio, TX, Jure 18-22, 1985,

YR85, S -

MJ Classroom-Environment. Intaresonal-Compaience. -
Kindergarten-Childran. Pacr-Relationship. Socis~Behavior.

Toschor-Rolp - - - .

W Affilistion-Nesd. Modeling-Psychology. Natiralistic -Observation.
Poor-Acceptince. Powr-Evslistion. Poer-inflisnce.

 Primary-Education. Psychologica-Nesds. Teaching-Methods. -~ _

AB The Conitribitions of pear intaraciion to the devalopment of social

competence in kindergarten childran are discussed in tarms of -

resaarch finings and implicatons for teachers. Using rturalstc
methodology, social batavior was studied by obsrving interactions

among chikren in classroom sattings without direct adult -~ -
supervision. Ini peer iniatactions, chiidren were seen accomplishing

socidl godls in three domains af filistion gowis, compatence gols;
ond status goals. -Examples of peer interactions.in thesa ves areas
e descrided and serve 252 basl for taachers In undersianding.
social inleraction i e clssrooms, new ways of tikingshou
ehilrais moties and vlues, nd atonalin frameworks for
planning and implementing clessroom actrvities. Four sats of tascher
rolas:which may-help teachers organize their-dacisiormaking aboui
social development in their classrooms e given: (1} establishing
clessroom social contex), (2) modeling appropriats socul behavic,
(3) coactiing appropriate socinl siratagies, end (4) teaching socil

swareness. (DST).

E_N_ 50_253‘72__ [

AU Draper, Dianne C.; Austin, Ann M. Berghout. ..

TI A Comparison of Classroom Acceptance, Visiily, and Achievement

- _betwaen Siblings in Elementary School,

LGEN.

GS US. lowa.

1S RIEAPRBS. -

CHCGO18634 .

PR EDRS Price - 1.-01/PCO1 Plus Postage.

PT 133; 150,

LV 1_ S PR

NT. 17p... Paper presentad a.the Arnual Convention of the American
_ggg;ﬂogial Association {33rd, Los Angeles, CA, August 23-27,

-1988).

YR_ 8_5'______._______________ Ll _

MJ Academic-Achiavement. Elamentary-School-Studants. Peer-Accaptancs,

_Peor-Evalution. Siblings. = =

MN Children. - Elementary-Edication Sociometric-Tachniques.

- ;smiﬁt-ﬁﬂims-ﬁﬁiﬁi L 77;777:7 o 7: ::77: B 7

AB Although it s inevitable:that siblings whorfive in the same family
id enter the same-school can hardly void baing mazsured with esch
ather by pears, taschers, and parents, dots on school-aged siblings
is rars. To extanid e knowledga of sibling ralationships, the

reltionshis : clarstc.om acusptance, visibifty, and academic -

achievamert betwean si:.ngs was examined in 105 sibiing dyads,
Gradss twr. dirotgh sia, whe w2 in the same slementry school at the
same.ime.  (he .3 dyads wa- a subset of a lrger school sample

vivc: hud nsporided . ¢ questinnaire designed to assess social

6

QO QK0 00008154 PAGE B

[ra——

accapiance and social impact. -Sibling data from the quastionrairs
consisted of accaplance scores brsed o pradoiiinaics of sitlisr

icceplance or rejection responses from paers ind socia ishilly -
scores based on the number of childre~ who mentioned  given siblirg

either positively or negatively. These scceptance and visibility -
scores were corretated with composits achisvamant (a5t scares. Ths
results-indicated that siblings in middla childhiogd had similar and

highly corralstad slemantary classroom icceplnce scoresbut
dissimilar classroom visiblity sl academic achisvement scores. Far
both visibility and achievement, younger siblings: hadsignifirantly

higher scores than did older siblings; suggsting that the highar
achigving; younger siblings wara miors naticasble i ths classroom bt
not necessarily accepted any ditferently from their older siblings.
{Author/NRB).

ANED262869 _ . - -
AU Talor, Angela R Asher, Staven R,

IN
[

NationalInst. of Child Heaith and Human Development (N} Bethasc

Md BBBOO4SG.- .- - - - o
Goals: Games; and Social Compatence: Eitscts of Sex, Grada Lave, #d

-~ Sociomatric Status.
LGEN. - -
GS U5, Marylnd,

IS

RIEMARBE. -

NO Gl NICHHD -HD- 0585 1;

CHPS0183¢5. - -..
PR EDRS Price = MFO1/PCO1 Pius Postage.
PT 143; 1%,

NT25p. ; Paper

esartd H th Biril Mg ot Socity for
Research in Child Development (Toront.. Ontario, Canada, April 25-28.
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MJ Elementary-Schoal~Students. Goal-Orisntation. -
_Interpersonal-Compatance. Paer~Relationship. Tast-Consiriiction,

MN Age-Ditferences. Chid-Development. Elsmentary-Education

[

Fctor-Stucte. diidal-Difeces, Ham-Aodss.

Questionnaires. -Sex=Differences = -~ =~ = -
IDENTIFIERS: Conceptual Frimgwerks. Socil nteraction. Socioatric

Status.” TARGET AUDIENCE: Rosewrchers, -
AB A seriox of studies was conducted to investigate the nature of

oo i . ;’
Q0829 SEQNO: 000001ES PAG BiC 0 |

chidren's goals and the role of goals in-chidren's competence in
peer relations. First-a conceptusl framework was davisad which
consisted of eight goal types rafiscting social-interper sona and
task-ralated achigvement upacts of gome playing: task mastery,

wprosch-oriented performance, avoidant performance, ruls-oriented,

approach-orlented relationship, avoidant relationship,

salf-protection; and-dominance goals; Second; 5-50-iter :
game=playing ganis questionnairs was constructed. Hams rapresentad
exch of the aight god types. In an it study, the godls - —
Quastionnaire was administered to 529 third- through sixth-grade

students. Factor analysis revealed s four-actor solutionand
suggested four goal types: performance, relutioriship, avoidaics, ard
rule-oriented gouls: Replication studies irvolving 369 fifth- and
sixth-Graders and 575 third- tough sixth-grade studenis produced




results similar to those of the initial study, but-with aweaker-- -
rale-orisnted {actor. - The sacond replication explored the use of
Hartar quastion and Likert scaie formats. Alsd axarined waere indaxes
of item varisbility and endorsement frequencies for items. I

addition to sex differences in goal orientations, grads level and
sociometric status difterences in children's game~playing goals were
tound, with the positive contribution of relationship goals and the

negativa conlrbution of performance gons to pasr status declining

over grade. A table and several figures complete the paper. (RH.
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Ml Attr"ﬁutlon-meory Emwnwy-Schao izudems
Modeling-Psycholop:. Peer-Influsrce, "roblom-Solwng

Sublractico

WCop’ng. ‘Elementary-Ediipr, .;udr4 -Grads- 5.
" Pratrits-Postiasts. Traininy Vigsotapa-Recordings.
1D IDENTIFIERS: Mn"'v Modal. $4!1 Efficary, ,
AB Examined wer i, wayi pear models atfact childrer's celf- ef'lcacy if

3 coqnitive dezrrirg contax! and whather the effects of models vary

dapesiing on the sex of 2 subjects. ‘Subjects were 72 tourth and
fitth grade studants: low : subtraction Skills. During pretests:
sibjects indicated the @vtant to which they thought.sbility, effort.

task characteristics, and luck helped them-solve problems correctly;

judged their cacacily to soive different types of problems; nd
completed a skilis test- Subjects were randomly assigned-to one of
$ix experimantsl conditions: mals mastery madel, male coping model,
female mastery roda!, female coping model, teacher model, and
instructional control {no modell. All children in the five model

conditions recaived two, 45-minule treatment sessions over -

" consacative school days. Dusing the sessions; they observed two -~ -

videotapes prasenting modals posing and solving subtraction problems;
{apes including pesr modals differed in sex of model, problem solving

behaviors; and verbalizations of achievement beliefsand -
salf-afficacy. Subjects then received-40 minutes-of subtraction
training arid practice for 5 days. Posttests similar to prefests were
Kiinisterad. Rasults suggest that tachars who incorporate peer
modals into thair classraom instructicn may help to promote

children's skills and seif-efficacy-for mastering the skills.

Neither tye of peer mods! nor sex of subject significantly affected
salf-atficacy for learning. Both boys and girls jodged:themsalves
more similar to the mastery than to the coping model; for each type
of model, boys made higher similarity judgments than girls. (RH)
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N1 13p. ; Paper presented Fl the Blennul Meetlng ol the Socaely!or
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1985).
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M. Academic-Achievament Adjustmsm to-Enwronment
Eiementary-School-Students. Peer-Evalliation. Pegr-Relationship.
Self-Concept

MN-AHective-Bshavior. Elementary-Education. Grade-1. Grade-3,
~ Grade=5. Physical-Health ~Student-Betwvier, —— =

ID IDENTIFIERS; Sociomelric Status. . TARGET AUDIENCE: Researchers,

AB Tha relationship of parceived a1 actual sociometric status 1o
ouicome variables in academic, behavioral, psychological and -~
physical heaith adjustment domains among slementary-school children
was examined, - Participants werg 180 first, third, and filth grade
public school children, thair parants, and taachers. Sociometric
stalus was assessed with a sociometric rating uestionnaire.

Children also-completed measures of depression, anxiety,-and -
perceivad compstence and estimated the sociometric rating score- they
raceivad from thlr classmates. Parsnts completed ¥ qoestionnaire
concerning observations o thair children's behavior; teachers
assessed cognitive competence and academic rank in class; and school
records provided the remainder-of the data._Findings indicated that

(1) the relstionship batween sociometri¢ Status and-adjustment
#ipears to b evidanl inviadiately in Children across 2l foor -
odjustment domains; (2) of the four adjustment domain studied,
sociometric status appears to-be most highly related-to academic
adjustment; {3) the relationship batwesn sociometric status snd
adjostment appears 1o be strongast for first graders; and {4} it i is

not necessary for children to percaive their soc:ometric Status

accurately for negative outcomas to occur, (RE).
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MJ Elsentary-School~Stodents. Pasr-Relationship
_Resswch-Mathodology. Sociometric-Tectniques,.
M Elgmentary-Education. Grade=2. Grade-5. Individual-Differences.

Longitudinal- Studies. Research-Problems. Sociai-Development, -

ID IDENTIFIERS: Developmental Patterns, Sociometric Status. Stabilty
_{Social Relationships), - o

AB The stability of sociomatric messures and their use- for classifying
elementry-age children ro discussed. This is an important topic

because of the assumption-that chiidhood social maladastment is 3
very stable and consistent phenomenor. Soziomatric scores vare
callacted over 2. 7-month period ira study of potential developmental
ifferences batween second and fifth grade chidren. Of 231 chidren-

from a middie to middle~lower sociosconomic school district outside a

lirgo Midwostern city, 53-ware classified as popular children, 48 s
rojected by peers; 20 as neglectad by paers; 27 s coritroversial, d
83 s average. Qvar the 7-month pariod, sociometric groups were
found to be consistent on the verage of 32 percent Rejected
childran wera the most consistent group {52 percent), followed by

popular chidren-{43 percent), naglacted childran (235 percant),
sociometricaly averaga childran (20.5 percent, and controversia
children 118.5 parcent. It is concluded that classification based
on anly one data collection may be problematic for the assignment of
children to sociometric oroups for ressarch purposes; and espezially
$6 for the selection of children for clinical intarvention. (PH).
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MJ Communication-Apprehansion. Commonication-Reseschi
Interparsonal~Comminication Interpersonai-Competence.

_Pasr-Roltionship. Self-Esteem.

WN Childhood-Attitudes. Comparative-Analysis. Grade-3. Listening

. Primary=Education. -~

D IDENTIFIERS: Conversation. - o

AB It ix generally balieved that the reason some children do not have
satisfactory peer relationships is that they lack or will not use the

interpersonal skills necessary to initiste and/or maintain such - -
relationships. - On the basis of this belisf, & study was conducted to
examing the conversations! bahwvior of accepted ard rajected childran
i a sitation whare consarsslion was te sol intrpersoral
Ktivlty. Subjects wers 80 third-grade children divided into 16
Q ‘ 73
EMC o .
ESTETTREQ ND: 000006168 PAGE ERIC

accepted dyads, 12 rejected dyads, and 12 mixed ststus-dyads. The -

videotaped conversations of the 40 dyads included conversation during
3 2~minute waiting period; and a 4~mingte conversational pariod
during which the children wers instructad to talk abouta topic of
their choice. Thase wre then transcribad and analyzed, The resuits
indicatad that dyads of accepted children showad greater indication

of istening and interest in-angaging the other personin
Tonversation than did the dyads of rejected children when waighted
gainst incidance: of i listening. Thie statis atacts observed wers
consistent with findings from other studies that characterize -
xcepted children a5 being more prosocisl and fess antagonistic than

rejected childran. Thesa data also provide support for sccial skills
training programs. (HTH)
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NT 305 - Paoer presented at the Annost Cosferance ol the Association of
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MJ Elementiey~Gehion~Teachars. Inservica-Tescher~Education
_Paor-Ryigitrshio, Pear-Taaching. Suparvisors: T-sining

MN Change-2.orts  Clamentary-Ecocation. Prograr: -Fialuation.

AB:A descriy tin 1 givas 61 Past Siiariigion Tridnir P:ogram

desigred in Sa1 Antgaio, Taxas (1983-84) to providy « tensive

training in clinice: s:periion fo cight slementary-teaches from
various grade levets X ~5! inchuding one specinl aducation teacher,
The proge:. w's-objactivas ware I {t) snably participasts to davelop
knowledge wnd Il in ¢ic figavisice, (2) davelor « cadre of
teachers abls to instriict ofher oucaiors in ciancal s arvision;

ind {3) improve classroom instruction theough high quaity - -

supervision. The teachers worked with each othar and visitad esch
other's classrooms for the purpose of mataal planving, observation of
istructon, and ol of tawchinglaring behaviors, - The - -

relationship was an ongoing one, based on the cyclicat pattern of - -

clinical supervision--suparvisor ind supervises periadically changing
roles. Each cycle included a pra-observation conferance; classrocm
e servation, analssis of dats, @ post-obsarvation confarence, and
15l of th process lsel. The program was sviuted by
adriistration of the Stages of Concern About the innovation modsl
The strengths and wesknesses of the program are discassed, and the
varibles which seem to ba. assentisl for the success of # progiar of
peer supervision are considered. An outline of the sequentia
proceduras followd in the program is appended. (D).
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Tl An Amotated Blbllogmhv Concermng Children of Divorce: Meeting
' “Thgir N#ads in th Elemsnitary Classroom.
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Miﬁcmm'c AcmevemenL CIis's':ocm-Tiéhmnnas' Divorce:

WAiw_!duied vaiognphues Bsblmh'ia'rgiy EiementzrrEducahon

Glossaries.- htmture-Rewows met“.mhor Cooperauon
*Towcher-Atiitodes. ~~
AB Entrins in this annotated Elbhé@'ri)hy wre divided inlo tree.

sections: [1) an overview of information about the effact of divorce

on the parent and child: (2} a review of studies and literature
pertzining to the impact of divorce on elementary school students;
and (3) a review of literature suggesting guidelines, activities, and
fectniques for taachers to Use in helping *he child of divorce

odjust_The second section focuses on literature concerning the

of facts of divorce on saif~concept, behavior, and academic

achievement. -The third section addresses the importance of teacher
wititudes ad teacher-parent ralationships. The bibliography
provides a glossary of terms, a summary, conclusions, and
recommendations. A list of fiction, riontiction, and picture biooks
for use:in bibliotherapy with children of praschool, elementary, and
middla school aga is appended. (RH)
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WJ Age-Ditfarances. Elammury School S!udents Group Dynamics.
Pesr-Relationship. Sex~Differsnces.

WA Primary-Education. -

ID IDENTIFIERS: Liking.- Mixed Age Groups. Mu'udaty Same Sex Peers,
Social Rejection: Saciomatric Status. Stabilty (Social
Relationships).-. TARGET AUDIENCE: Researchers.
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AB Most sociomatric rasesch is based on sama-age, mixed-gender
classroom groups. By contrast, this study exained eighit ad hot play
groups of mixed ages {6 and 7 years) and same gender at three levels
o1 sozial organization:-individuat status, mutual dyads, and mulual -
triads. A tota'of 96 children in groups of 12 nominated three most-
¥ lasst-liked paers befora and after 10 consecutive weeks of after
school free-play sessions, Significant age differances occurred in

the Age X Gonder X Time ANOVAS: at the individusl-status level, older
children ware mors socially visible. At the mutual levels, oide: -
chlden ad more frisnds and enemies and more triadic relations, No
aqe differences occurred for social preferance, or for the rategories
of popular, rejected, neglectsr: controversial, or avérags Status.
Age also played a significant rols in the composition of dyads and
triads: 87 percent or more of mutual fiking dyads and 100 percent of
triads were between same-age children. The 10-week siabilities of

'“orted for Classrooms.

Preference was

i liy.
most stabie and neglected siatus the feast - Mutual iking: dynds we'e

more stabla (54 percent) than disliking dyads (30 percent). Triads
wers tare and Unstabls, Gander had nio appreciable impact on social
relations. {Author/RH).
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Mj Chlldhogd Attitudas. Peur-lnfluence Hole-Percephon Sex Role
“Socil-Attiodes. 0 - :
N Age-Differences. EIemmtxy-Edwuon Elamentary-School- Studsnts.

Friendship.- Imitation. Kifidergarteri-Children. Sex-Difterefices.

- Socisl-Cognition. -

1D IDENTIFIERS: Gundef Identity. Hmplness TARGET AUDIENCE

Researchers. .
AB Reported in ﬂus dogumant lrrcrtho fesults ol tiree: Cxp!nmenls
investigating the potential influence of peers in gender-role

socisfization. - Children-were exposed to-a saries of vigriettes

providing-information about twrgat children who varied-in thair -
dagres of masculinity mid femininity, Orawn from third through sixth
grades, particiuers inziuded 71 boys and 90 girls in the first

study, 102 boys and 137 girls in the second study. In these two

axperiments; sudjects rated their interest in baing friends with the
tavgat child; how happy thay thought the child was, and-their - -

ifterast in amuisting the Childs bahavior. n the first study. the -
tirget child wias male; in the sacond, femile. A total of 33 boys ¥d

33 girls in kindergarten, first grade, ard second grade participated

(0629 SEQNO: 000006181 PAGE ERIC




mthnhnrd expenment, wmch mcorpomed n age-wpropriate Imitatios on concept dlfferentmuon resulting from changes in the

assessment tachniqué involving norvarbal responses. . Or tha whole, salience of ability attributes over these years. (Author/RH).
eauis for the first two axperiments indicated that variations in e

sox~typed behavior influence friendship ratings by same-age peers,

with-boya' ratings being more profoundly atfected than girls' o

tatings. -Both studias aiso demonstrated that children ara sensitive AN E0257a52
to degrees_of "gender-rols devinca®. - Surprisingly, friandship AUHawkins, Jn- -~
tatings made by boys in the third experiment differed notably from IN Bank Strest Coll. of Education, New York NY Center Tor Chtldren lnd
ratings made by boys in the first {implications of the findings are - Tochnology. BBB22835. - - - -
discussed. | (RH). IED\e Intérpratation of Logo in Practice. Tachical Refior No. 32.
B IGEN.
. . HHHEHHHHHHEHR GS U.S. New York. S
SN Spencer Foundation, Chicago; Il 58306744
ME_U_g_5_7§ZQ__ e IS RIEOCTBS.
AU Moely, Barbara €. Johnson;- Terrs( D - CHROt1685, - - -
TI Differentistion of Pears' Ability Attrnbutes by Elemenlery School PR EDRS Price ~ MFO 1 Plus Postage. PC Not Availsble from EDRS,
~~Childron: PT 143.
GEN, v -
GS US. Louisiar.... NT 38p.
IS RIEOCTSS, YR 85...
CHPSD15203. - . M) C!essreom-TecMuquee Comu_tgy_e_lg_ey_e_lggme_nt_ _
PR EDRS Prics - M‘O IIPCOi Pli§ Postiﬁe Elementary-School- Studente Socul Development Teecher Altitudes,
PT 142 150, __Teaching-Styles. - -
v, - WN Davelopment. Elementary~Education ~Individual-Ditferences.
NT-H1p. Paper presented a theBlenmeIMeetmg of the Soaely for - Instructions!~Innovation. Interviews.. Pilot-Projecis.
Resaarch in Child Development (Toronto; Ontario; Carada; Apil 25-28, Prablem=Solving. Progrm@_P@rmng-Lii'gtiig'é's
1985). Resawrch was supported by a grant from the Institute of Resesrch-Methodology. - Tracher ~Role - -
-“Mental Hygiene of the city of New Orlem 1D IDENTIFIERS: LOGO Prograrming Liguage. TARGET AUDIENCE
YRB5. - _Resewchers. - -
MJ Aﬂe-leferencee Eiemonllt' bchool Students : AB Designed to help wrders i the eomutwe w socul eﬂects of
- “Individual~Ditferences. Pasr-Acteplancs. Social- Canmon B childrar's-classroom experiencés with LOGO-and computers, this study
M Cormpreherision Elementary-Education. Grade-2. Grade-4. Grade-6. presents an-account of the-ways in which two slementary school
Peer-Evalustion. - - teachers thought about, grappled with; and practiced LOGO i thair
ID IDENTIFIERS: Abiity Attributes. Person Perceptuon TARGET Classrooms over a 2-yaw pariod The acount i orguiizad
'AUDENCE: Researchers. -~ . chronologically, first describing the pilot period when - -
AB A study was conductad o mvesugite the peer concepts held by 16 microcomputers were placed in the-clessrooms and LOGO became part of
second-grada, 17 fourtti~grade, and 17 sixtti-grade students. A paired classroom activities for-2 months batore the school year's and; then
comparisons sociometric-procedure was used to-oblain chnldrens the experiment’s first year, incloding 8 racounting of the teacher's
descriptions of their-classmates in the areas of resding, - expectations, classroom work which shifted focus from LOGO a5 2
mathematics, drawing. and an athietic: skill-onning!, In sddition, - learning environment for ganeral oroblem:solving skills-to LOGO #sa
the procadirs rrisasurad Childran's liking for classmates. Indapendent context for learning sbout programming and computers; and-reasons for
messires of each child's actual skills-or characteristics were the shitt; and-finally, the sscond year, when teschers developed
obtsned from reading and mathematics-achisvement test scoras; o instructional strategies and ravised classroom work to.provide a
maasure of running speed, and teachers ratings of deawing ability particulir type of structire to LOGO learning. Subjects were- 25
and popalwity. Analyses indicated littie-differantiation of aility thied-and fourth graders {11-boys,-14 girls} and 25 fifth and sixth
atributes by either the second o fourlh graders. Sixth graders graders: (11 boys; 14-girls) encompassing a variaty of ethnic and ~
vieved drawing ability and mathematics: skill as-quite separate from sociosconomic backgrounds and # range of achiavement levels. (MBR)

other atiributes, thus-demonstrating partiat differentistion: of -
ability sttributes. Accuracy of the childran's chioicas ralstive o

the objective messures £owad incraasing accurdcy from sacond to

fourth rada in judging reading skill mathematics abilty, snd - ANEORSTON - -

runring speed. Decreased-ability-across grades was found in judgmg AttBrosne Linde And Others. = - =

drawing ability, -Moderste correspondance styounger levels, T| Training Students in Thiking Sillls for Solwng Spclil Prblai: A
increasing through the sixth grade, was: found between teachers’ Strategy for Helging Students Cope Constructively with School

rankings of popularity and children's liking for peers. Findings Strmore

thas indicated both the incressinigly diferentiated co~capts of LGEN. - -

peers’ abilities during the Wﬂm school yeurs and the GS US: New Jersey.

E KC - -
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Socisl-Netwarks.--Strass-Varisbles. - - :

AB The project described in this paper focuses on researchmg approaches
1o ease the student's transition: from elamentary to middle schoo!
Tha miathiod prasentad aquips teachers with an aight=step suategy for
helping students think through averyday decisions and stressful
situations. ‘The materisls {arget situations that children face while

interacting with their paers and adjusting to-school. Five major -
tasks facing new middle school studants areridentifred: (1) managing
shitts in.rola dafinitions and expagtations; {2) managing shifts in-
social netwo:ks and group- membership; (3) reorganizing personal

social support resources: (4) reppraising onesell-and one's Me

situstior;. ard (5) managing the st-ess related to uncertain -
sxpactations; goals; and abilities.. An action=research methodologv
designed 1o develop Sound curriculum materials for the fourth and
fifth grades is preseniad -Empirical findings concerning ihe impact
of stressors related to ihe middle school transition on students and

the affects of this training o thair ability to. cope:with these
strassors ora reviewad Finally, thera is a dascriptionof 2 hew;
ongoirig experimental extension of the elementary school program
through the-discipline-systam of the middle-school, the focus of this

offo:t being to help students think through situations thal resull .»
frecaent school disciplin epizodes; (Author/'R8).
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NT 39p. ; Paper presented nt the Interiational Comerence on oo
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March 29, 1988),
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MJ Children. lmm'grin‘ls Koram-Aeicans. ceaning= Mollvallon

 Peer-Ralatiorishiip, Secorid=Language-Led iiit.

MN Elsmentary~Education. Individual-Difaronces
-Listaning-Comprehension. Spesch-Skile - - -

AB A smdy of tha effacts of peer~pairing nd intugrat-x motwauon on

__.Eu NO: 000006164 me . HC

both 1ormal Ianguoge pertormlnce nd sty langunge heh “rigr with-
Kt immigearit children is prasantad Tha formai language learning
was measured by tests of oral production and hstenmg comprehensior,

and actug) imgum behavior was: measured by obset vatio

comprnhensmn postlosls wera administered four- and-a-half months
after pratest adminigtration.. Thirty elgmantary school children "
boys and 19 girls) were randomly assigned io two groups, resiilling in

44 chidren-(8 girls and § boys! in the peer-paired group-and 16 {11
girls and 5 boyet in the no-paired group. Stepwise multiple
regression analyses indicated that (1) peer=pairing wes  significan!
pradictor for fistening comprahension and tha actual language :
behavior, and {2) prior language knowledge was the best predictor of

formal language Tearning. - The theoretical-implications are that
Paer-pairing-not only facilitates format listaning comprehension and
actual langoage behavior, bot also enhances sociat relationships -
?’etwrén' second-language learnars and the target-language speakers.
MSE)
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AN ED255326,

Wﬂ!‘,@h,!ﬁ’ﬂ?i, o

T Negotiating Status in a Kindergarten Paer Culture.

LGEN. -

(S US. Ohiig..

IS RIEAUGBS.

CAPSOISON

PR EDRS Price - MFO1/PC02 Plus Postage.

PT 143; 150.

(X' R

NT-34p. ; Paper presonted a the anual Maetmg of the Amencan
Educational Research Association (6Sth, Chicago, IL, March 3 1-April
-4,1985),

YR 85, S -

Mledcrgxten Chilrai: Nanverbal-Catrmanication. Per - REIilIOnShlp
Social-Status.- Status-Need. Verbal-Comminication

MN-Classroom=-Environment. Egocentriem- Geoup~Dynamies. -
Interaction=Process-Anaiysis. Intergroup-Relations. Interviews.
Naturaligtic-Observation. Pear-Evaluation. Primary-Education.
Social-Befiavior. Socigeconomic-Status, Urbai-Argss.

AB To provide s description of chidran's strategis: a acquiring and
protectng status-n peer-intaractions; pxtlclpmt observation- -
fisldwork was coinaucted in a chassroom 0° 24 kmdargartengrsm 1 low
stcioaconomic Status orhisn public sehe 3k Doring the pariod from -
Jnary through May of 1983, 26 observationei visits were made and 80
hours-of child=to-child socia-behavior wera recorded. Taachers, the

school principal, the tlassroo™ side, viacted district staff, and
parents were interviewed, Unabirusive data {<zhool and district
rpots; student records, nd-student- and tascher-prodoced -
wrlifacts) were also utilized. Spradiey's Uievelopmental Research
Sequence Model was used-to guide data collection and analysis
procaduras. Findings wera reported in the form of an "analytic
dascription”.- While dominating behaviar was-seen consister ly in
only @ few children, aimost all childran used pagr interactions ‘0
aitempt to manipulate or control the actions of others, Ways tu -
practice and respond to self~promotion and ways to put others down

Q0329 SEQNO:O00O0G165 PAGE R




and defend against put-downs were noted. Contrary 1o the views of
Piaget-and Gof fman, results indicated that children actively
participate in the construction of social avants; damoisiiate w
IWweness that par Status is a product of social interaction, and
Use sophisticated interaction strategies to promote and protact their
status. (CB

ANED254397. e

AU Schunk, Dale H. Hanson, Antoinette R, - - -
Ti Influence of Peer Models on Children's Self-Etficacy.
LGEN, - .

GS US. Texss.

1S RIEXLBS.

CHsep4sa0s. 00 - - -

PR EDRS Price = MFO1/PCO2 Plus Postage.

PT 143,

N - o
NT 30p. ; Paper presented at the Annual Mesting of the Amencan - -

Educational Research Association (63th, Chicago, IL; March 31-April
- 4:1985).
YR8S. - - oo
M Elamaritary~ Schiog) ~Mathematics. Mathema vematics - Instruction.
_Peer=Influence.- Self~Concepl-- Subtraction- - -
VN Educstional-Reseirch,- Elementary~Education - Sex -Differences.-
IDDENTIFIERS: Mathematics Education Resexchr. Pasr Modgling. Selt
“Efficaey, TARGET AUDIENCE: Resaarchers. Taachers. Practitioners.
AB This axperiment investigated how children's salf-efficacy ind -

achisvement were influenced by their observing peer modals learn 3
cofnitive skill_Within this context the af‘ects of modeled mastary
d coping behaviors were explored Tha subjects ware 72 childran
900 8 to 10 who had sxperienced dificuties lemring subtracion
Wit gFOUDIng OpBTHions i ther cassas. Chidren observed 4 -

same-~gender peer demonstrate-either rapid-{mastery madel) or gradual
{coping-model}-acquisition of subtraction skills; bsarvad s teacher
modal demonstrata subtraction aparations, or did ngt observa-a model.
Chidron than judged self-officacy for awring ** “ubiract.ind- -

received subtraction training. Observing 4 pe.: 12003l led to higher
self-atficacy for- learning. posttest salf-efficicy, snd achisvement;
than-did observing the teachar model or not obsarving 3 modsl,
Childran who:observed the teacher model scored higher than no model
§UDjOCIS G these measives. No significant differences were obtained
on any measure-due {0 tyns of peer modeled bahavior
(mastery/copyingl. (Author/MS).

MMM >

ANED2SE3S0.
AUHiteh J Amos. -~ — -

1 Childran's Social Goals in Kindergarten Paer Interactions
LGEN.

GSUSS. Onip.

IS REJLES,

CHPSO15008. - - oo
PR EDRS Price - MFO1/PCO2 Pius Postage:
PT 143: 150

FRICHROMONG PME @

('3
NT 42p. ; Pape d 2t the Anual Mee! _ -
Educational Research Association (63th, Chicago, IL, March 31-Apri

:74,'7:1985’.
YRBS.: . oo ool
W Atfiliation-Newd: Cor wwimication=SKills. Interparsonal ~Competance.

 resered o th vl gt of te Americn

- Kindargarten~Children. - Pasr~Relationship.- Status -Need
MN Classification. -Classroom~Observation-Techniques.- - -~

Classroom-Research- Communication=Research. Ethnography,
Motivation. Pesr-Acceptancs. Pear-Evaluation. Primary~Ediication
_ SociM=Stroctwre. Urban=Sehiools. - . .. - .
ID IDENTIFIERS: Coramonies. Gotfman (Ervingl. -Social inferaction. -

_ Socisl-Motives, -Spradiey Devaiopmentsl Research Sequance Mode!,
AB A-datailed description and sociological mnalysis ware made of peer
interaction in.a public school kindergarten located in a larga Urban
sClipol district - Data collected ovir a S-monMDbsirvitlongErlod

included field note transcriplions of hundreds of-interaction events,

rocords of tormal d informal interviews Wit ciassroom

participants, and various unobtrusively obtained data Amalgsis - -
tocused on identitying the socil goals of children in.child=to-child
interactions. . Affiliation, competence, and status goals were

identitied. Attilation goals bled children o feel they e -

connected with others, that others-parceived them as-warthy socil
interactants; and that others cared about them and wanted to dp ~
things with thern. Compaterce goals proriioted children's feslings of

compatence, conveyed the sense that they were capable-of - - --

accomplishing school tasks, and suggested that they wers -recognized
a8 me'nhrs of the group achieving what is expacted in schoo! ~Statos
goals enabled individuals to. feal superior g or mora impartant tar
others, to maniptlate o control the actions of othars, and 10 assert
thieir own slatug in relationship to the status of others. Findings

ot 040h gt o0 wo drces, nd rfenc s made o

intaracticns of chifdran in the contaxis of thair kindergarten, - -
Within each goal rex; sels of strategies for sccomplishing social
molives ae identified. A taxoniomy of social Goals in outling form

is appended. A three-page list of references is also included
(RHI. '
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AN El342948 o
A Grant, Lindx; Rolhenberg. Jun - -
T The Social Enharcement of Ability Duffefqnco Teacher—Student

-_Interactions in First- and Second-Grade Reading Groups. -

SO Elementary School Journs!: v87 n't p29-50 Sep 1986 86.
CGEN. -

IS CIJFEBS87.

CH PS514569.

MJ Bahavlor Plnarns Greupmg lnstructlomliiﬁgrposes
Readmg Abi

Soemi Beﬁainor Student- Behmor

:;' Pﬂtﬁi&)’L—iEdﬁéiqm

g pr oupi

prir ‘among high— nd low—ubnllts reading groups and:
presents a framework for comparing students’ experiences in the
reading groups. (HOD).

IS CIJFEBS7.
CH PS514565.
PT 080; 143.

Research. - Eanml -Development. Kmdergaten
] Primary-Education: - Socisi=Davelopment.
IELIDENTIFIERS ‘Economic Stress.. TARGET AUDIENCE: Researchers.

AB Shows-that (1) fathers under economic stress were more likely to be

depressed -and have marital problems: (2) mothers -had greater -tendency

to be-depressed-if maritsl relstionship was stressed. regardiess of

economic situation; and (3) children of families with sconomic stress
and other problams acted mora withdiawn in the peer group or engaged

83



i 7 &is of leadarship. HODI

AN E1342304; -
AUBurleson, R And Uthers

1 CWLCQ[I}ILCO[[OMH of Pear Accuptmce in CmtdhoodL
50 Communication Educatior: v35 nd p349-61 Oct 1986, 86,
LGEN

15 CIJFEBBY. -

CHC8707237.

PT 080; 143,

AV UM,

YR 86

MlChlId-Nnglacn ¢ ommmcatlon-Prablm Commumcmon—Resetrh

Commumcation=Skills. Pesr=Relationship. Skill-Analysis.

MN Behavior -Pattarns. Grade- 1. (rade-3. Pesr- lnfluence

- Primary-Education. Social- Adjostment ~ :

IDADENTIFIERS: Communication l:ducntvon Communicative Correlales of
“Poor Acceptance.

AB Indicates that ¢ eomnnmucmon sHIIs of negloctod children are; in_

feneral. only slightly less advanced then thoss of sccapted children,
whereas:children rejected by thir paers are usually deficient with
respact to sevarz) communication skiils. Claims 1o be the first

in--sstigation to examine the infiuence of comforting skill on peer

acceptance. (D),

AN EJ341380

AU dehass, Mrtricia A -~ -

T! Attntion Styles and Paer Relatnonsmps of H‘{p!rlctlve and Normal
- Boys and Girls. T

$O Joural 6¢ Abiigriial Child Psvchology, V4 n3 pd57-67 Sep 198

lGEN. -

IS CIJJANBY. -

CH EC190516.

PT 080; 143, - :

NT Journal Ivmliblllty iii, EC 190 510

YRBE--— -

MJ Attentmn-Deh;tt Dtsorders Attontion-Spn Behmor Problems

~Hyperactivity:-Pasr-Ralationship. - Sax ~Diftarances,

WN Cognitiva=Style. Eloment:y-Educatnon lnterpcrsoml Relanonshup
Peer-Evalustion. - - - - - - .-

AB-Attention styles Gpw relationships of hyperactive (N=23) and
normat (N=68) boys and girls in grades 3-5 were compared usirg
behavioral, coritive, ad sociometric measires. Among i :por'ed
results was that hyperactive girls displayed mere conduct problems

than normal girls, but less than hyperactive bois (t-ljthorIJW)
Hmmmmmmmm

N E.I3l 1 376.. -

AU Sigeiman, C_!QLE__S_horokeL Joswl'ri :

1EHects of Treatments and Their Outcomes on Pn. Pcrceptmns ota
“Hyperactiva Child - =2 - B

0 Journel of Abniral Child Psycholoqy- T n3 p397 410 Sep 1986. 86.

uoe“ 300002 PAGE  ®mC

LGEN. .-
S CIJJANBY.
CHEC190512
PT 080: 143, -

NT Journal Avmlimhty 58, EC 190 510
YRE6.. .
MJ Hyperactivity. Peor-lccoptmce Pe_er Evalumon Values.

MN Age-Differances. Attribution-Theory. Dmlopmenul Suges
Drug-Therapy. . Elementry-Education -

AB Elementary studants in grades X-1and. 4-5 (N=98) uspondad to
duscriptians of a hyperactive boy Under one of iwo-soiution

condilions-(medication vs: ffort)-and o of two outcome conditions

[success or failure). Amang raported findings was that older

children particularly valued th- child whioss own atl6its siicceaded.
(Author/ JW).

ANEJ341344. -

AU Fradmricks, Bud. =

TE) Helpgd My Son ifto the Mainstream.

SO Exceptional Parent; v1€ n5 p14,16- 17 Sep 1986, 86

LGEN.

1S CIJJANBT.

CHEC190480:

PT.080; 120; 055,

AV UM

YR86. - - -

M'Adnptwn Buhmor-ot-ﬂnsrbmt deﬁitmant to-Eriirgrment
-_Downs-Syndrome. Mainstraaming. Parent-Role. Peer- Accibiiricé

MN Elsmentary-Education. Mental-Retardation,

Pargit~School= Helatlonsmp Parent-Student-Ralationship.
‘Personal-Narratives, -

ID TARGET AUDIENCE: Parents,

AB A pai ent describes how prasenting i mtson on- w}m il-is hke to

have o disabilty to his son's tescher & 'h grada classmates - -
helped his Down Syndrome sontoa® . 3 new school and achisve
sceaptince. The success of this st should encourage other

parenty to maks comparable sfforts

ANE. 111
AUSU ', Robert
TIHuma . Rights: A Vehicle for Cultural Intervantion.

$0 Clelnng House. v60 n1 p27-29 Sep 1986. 86
LGEN.

IS ﬂJiANﬁT -
CH§733128. -
PT (080; 055; 120.

AVUML -

NT Spacial Theme Issue: Whnt Wo Wish Paop'~ Knew Abom Mladle Leval
-~ Edugation

YR 86,

M Adolescent-Dmlopmant CiviI-Libor'« \.uiturtl leferences
Discipline-Problems. Educationsl=Environment. Paer-Inflsnce:

MN Administrator-Role. Forslgni=Studants. Interriadiate-Grades,

00830 seamnoonana ms ERIC
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;[ -

E DD T D TITTL ITTD DT LI L
Junior=High=Schools. Middle - schools. School-Counseling.

2 Sacondary - Schioo!~Corricali-H, . Studant-Rols. . Teacher-Role.

AB Discusses the discipline protdars that arose when several Southeast

Asisn students: attended 4 midd's school in Minnesota. Describes how

thesa problams were iranstormed into a human rights learing
oxperience for the students. (3RT;
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ANEJI&1106. -

M Drinkard; Btbn Par. . :

11-The Bast of Times, Tha Worst of Iimes -

30 Cletlng House; v60 n1 pi1=13 Sep " 986, B6.

LGEN. -

1S CIJJANBT.

EHE8733123

PT.080; 120; 055.

AV ML

NT Special Theme Issue: What We Wish People Knew About Middle Level
 Education.

YR 86 -

Mlﬁdolescont Developmem. Classt oom-Environment
Cogritive-Development Self- Concept Taaer- Eludent-~Relationship.
Teaching-Methads. - -

MN:-Elemantary~Secondary-Education. GfOUD"AthVuw
intermwdiate-Grades. “Junior-Yigh~Schaols, - -

Junior =High~School-Students. #iddis -Schools. Physucal Coie meent
Self~Estesm. Sludent-FRole. Texcie’ -Rols. -

AB Discusses the needs of adolescents md how-teachers should

sccommodate thase naeds in ordar (o ancourage lewnr- § and (o ~a:
their job easier, (SRT).

FRRHHHN e VL B W

AN E.1337338 ST

AU Laupa, Marta; Tael, Blot -~

Tl Children's Concaptions of Adult and Peer Ruthonty

SO Child Diﬁiiidment v57 12 p4G5-12 A+ 1986. 86.

LGEN.:

15 CHOCTRE -

CHPS514279.

PT 080; 143,

AV ML

YR 86. .

MlCﬁncapl ~Formation. Pest- Ralmonshsp Pawer - St Ucture.
Social-Structure. - -

MN Adults. Age-Ditferences.- Ham:ntary~<chool Students.

Evaluation-Criteria. Evaluative=Thinking.
D TARGET AUDIENCE: Resewrchers - = =~ - -
AB Examines slementary school children’s concept of authority with

reyard to the age and social position ot command-giver and the type

of command given. -Shows that children's evaluation of adult and peer

¢ thority were based on a combination of age and position in the
social context. (HOD):

[ B

AN E;|337597 S
AU Sainatd, Diang M.; And Olhars :
TI The Eftacts of a Classroom Manager-Role on the qcm! Interzchon

- Patterns and Social Status of Withdrawn Kindergar = Sludents.

SO Journal of Applied Behavior Analysis; v19 n2 p187-95 Sum 1986 36.

LGEN.~

IS CIJOCTBS.

CHEC130026.

PT 080; 143,

YRE6. - Co

M Intaraction J’ecr-Relmonshnp qiiifial Suh. Sludent )
Withdrawal-Psychology.

MN Kindergarten Poe'r-Accopmﬁ_ Pﬂma Eduea .-

AB When-three: socully withdrawn kmderglrtmrs woe pilced in’ he
classroom manager's role thay substantially incressed the frequency
of »o%iiive Socill iritiations daring fras-play, had miora positive
and lewer nagative social bids from peers, were rated more favorably

by clas smules nd were selected more {zequently a5 best friends by
peers. {~thor/CL).

AN E4337591

AU Pigott, H,Edmund ,Anﬁdﬁ()lhers
Tl The Etfacts of Reciprocal Peer Tutoring snd- Graup Contlngencses on
““tha Academic Pertoimance of Elementary School Children. === ==
SO Journa! of Applied Behavior Analysis; v19 a1 £93-98 Spr 1986, 86.
LGEN.

IS C1JOCT8G.

CHEC19602C.

PT 080; 143.

YR 86.-

MJ,Acldemne-Achuiﬁiﬁji'nt Anlhmehe Poei-ﬁelat:onshup

_Peer-Teaching. Tutoring. Underachievement — -
NN Contingancy-Management Elemenltv-Educnuon Grade-5.
“Groi,. -mstruction,
AB -Analysis of-reciprucal peer tutormg qornbmed Wil group
reinforcament contingencies on -tlie-arithmetic perforr mnce of 12

underachieving fifth~gr aders indicated that the mtervenmn
increcsed tMstudar",s withmtic performance to.a level

,,,,,,,,,,

tollow=-up. Studqngs also increased peer affiliation wiih olhor

treatr:.ent group members. (Author/CL).

KM O

AN Eéi@&”i,,
AU Kniveton, Bromcy | H T

7 Puar Models and F'msroom Violence: An Expenmental Study
£0 Educational Re: 4, v28 n2 p111-16 Jun 1986, 86
(GEN.-
1S CLJOCT86,
CH CEB16976.
PT 080; 143
YRE6. . I : :
'] Behmor-Modlhcatlon Ciassrom-Siiri igrL. Models

Peer-Influance. Social-Behavior. Violenc:

_.Q0630 SEQNO: 000006175  PAGE ERIC



AB Investigates the cumulmiie offecJ of rogemd #xposure of

~ schoolchildren 1o antisocia models. - Research results highlight the
need (0 minimize models of misbstavior in the classroom and for
teachers {o manage the class in order 10 produce maxirium 8xposire to
good behavior modals. [Author/CT).

mEJ336898r -

AU Nelson-LeGall; Sharon; Glor- §ghg|§ Susn

TI Academic Help-Seeking and Peer Reistions in School.
SQCinomporlv Educations Psychology: v11n2 p187-93 Apr 1986. B6.
LGB

1S CLISEPSS. -

TH TM511279.

27 080; 143

YR 86. -

M Academic-Ability. Peez-Relmonshuu Stndeni Amtudes T
WN Clsssroom-Resaach. Corrslmtion. Elementary~Edugation, Grade-J.

Grade-5. Mathar-itics~Skills. Naturalistic-Observaticn,

-Rating-Scales. ﬂeudm-Sknlls Socuomomc-Techmques
[D-IDENTIFERS: Mol Sesking. - -
AB This study inve: . ;sted tha ralationship between peer ralations and
help-seeking ben:..ors in third- and fifth-grade boys and girls. - The

relstionship between peer status-and academic help-seeking was found

to vary with the target-of the help-seeking ovorture and the type of
help requested. {Author/LMO).

AN EJJ&ZSGB S
Al French; Doran C:; Wm,ﬁranor t CoT -

Ti Teachars' Ability 10 Idenitity Peier-Rejectad Childrar: A ComDarlson of
- Herirotrics and Taacher Ratas

. 85,

PTG U l43

AV UM,

YR 85.

M.LPw-Roliuonshnp Re]oct-on-Psychology Socuometnc Technio. o5,
Teacher-Guidance. -

MN Academic-Achievernent - élment:y-Edmtngn

Elemantary-School-Students. Peer-Acceptarce.
““Taacher=Effectivaness. Teacher-Resporse. =

AB The effactivenass of teachers in idcntllymg ehildran Who expenenco
peer-relationship dit ficulties-was-examined by comparing pepulstions

selected by teacher ratings and sociometric nomination-procedures.
Results reveated teachers were successful in-identitying those who
axperisnced the most savara pasr ; ajaction sl were most tikely to
select children exhibiting academic difficulties. (Author/ABE!.

MR SR
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AN EJ331948.
AU Masten. Ann-S.; And Others. -

TI A Revised Class Play Method of Peer Assessment
S0 Davelopmentsl Peychology: v2 1 n3 p523-33 May 1985: 85:
LGEN.

IS CLJUNBS,

CH P§514006.

PT 080; 143.

AV UM

YR85 ... C -

M} Children. Elementzy-Educltuon Interpersonal Competence

_Peer-Evalustion - Pesr~Ra!cuonship. -

MN Orama Peer-Acceptincs. Psychometrics. -~ -

AB Revisad Class Play (RCP) was prasentad 5 a massurs of peer
raputation desigriad 1o improve the assessment.of sacial cor Jetence &5
well as the psychometric. properties of class play method.

Administerad to third through-sixth graders three-test dimensions
wera ravesled socishiiity=|eadership; aggressiva-disruptive, and
sensitive-isolatad Data relatns thase thres scores lo SES; IQ;

achievament, and teachar ratings. (Author/DST)

> LM

NEJSSISOZ oDl
AU.Osguthorpe, Russell T.; And Otﬁi'rs :
Tl Increasing Social Accopvmrr Menully Relsrded Students Tulormg

_Regular Ciass Peers. - -
S0.Education and Training of tiie Mentally Reurded v20 nd p235-40 Dec
- 1985, 85:

LGEN.

IS CIJJUNBE.

CHEC181919,

PT.080; 143.

AVIMI

R 85

M Intermediate-Grades. Pear Tuchmg

AB Tha study maasured social accaptance uxpmnced by fowlh th. ough
sixth=grade mentally ratldod studlﬂts who acled as.tulr

reguier class p
regular class pem mere of, ducngpoo‘ non-tuiorsmd _
suggested that har. ficap-»d nudan‘ -40Ui0 maka rora personal/socia

progress with reg ing assignmants. (Author7CL).
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AN Eiﬁa 1 431 :
xU Bilised, Keith D Crooks.menre S
Tl Individial Preference for Paer inteiaction: Sorne Data oni 2

- Self-Report Measure for Preschool Chiidren

50 Exceptional Child; v32 n2 pB1-86 il 1985, 85,
LOEN -

IS CIJJUNBS. -

CHEC181848.

PT 080; |43

YR 88, :

M Intervantior: Pur-ﬂcmuonshlp Wnthdrml Psychologv Z
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Mﬂmd«gtm Pllv :
AB Shven limderglrtan ehildren withlow lavels of socia mvolvemant

~ Wih paers were compared with 24 chidren randomiy selected from
within the: same kindargarten settings using a:self-repor! measare of
pufme for-peer interaction,” Following intervarition desigriad to
increase paer involvement; target children werg not significantly

different from the comparison group on the salf -repart measures.
{Author/CL).

mmmmmmmmmnwm

AN E1331418, .
AU Maheady, Larry; -Sainato, Disne M.

Ti The Effects of Paer-Tutoring upon the Social Smus and Som
Interaction Patterns of High and Low Status Elemantary Sc~
~Stodenty. (- -

§0 Education and Traatment of Chlldran vBn1pbi-65 Wi 177, 85

LlGEN.

5 C1JJUNBS.

CH 2C181835.

PT 080; 143,

RE5. -. . . . ILoll

M. Elementary~Education.- Poor-Accoptln o. Socid-Stra:

MN Intersclion Peer-Relationship. Pesr=Taaching.~ :

AB Results of - “ing high status peers to tutor sociall: unpopular peers
indicated sine-:icsnt incrasses in dally accuracy rates of ‘uiored -

subjects, slignt positive mprovemaents in the sociometric standing of
fow status peers; imme Jiate increase in the number of positive socia

contacts; and dacresst d: frequancy of nagutive sotal interactions
betwaan low Statcx stodarits and their pasrs. {Aiithor/CL)

AN EJ331203.. - -
A Goldistaii:, Bobbye S. .
P bl ﬂco Helps Build Competence. -
‘srizons: v26 n3 p189-90 Apr 1988 b3.

L24b4,
120.

T !
Rub : -
lJAcldnmnc-Athimmen[ Chumood-mhtudos Pnnt Rc\e

N Elorentoy-Edwcaon - -

B Suggests-8igh'-things-parents . tu.hers e do 10 improve
children's coniidence and compatancs; including giving the~ e
opportunity for succass and baing willing to listen fo the Fealing:
behind their words. (FL).

iNE:I330651 D
U Harris, Monica J.: And Others

| The Effets of Tescher Expectations;, Gender, and Behnvlor on Pupnl

90
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- Academic Performans., . avd Self="g~ ; : :
$0-Journa! of Educational Research, ¥7% nj: -7t th i8R b8
LGEN.-..

IS CIJMAYBB

CH 5P515520

PT 080 143,

YRBE - -

MlAcmmtc-Icmevement Peor-Iuchung Soli~ein
Teacher-Behwvior. Teaching-Styles. -

MN Outcomes-of -Education. Primary=Education. - - - -

AB Tenrotessionsl and 10 peer taxchers wers: wid Japeg ihie teachmg

1 short fesson. ielailsd cosings and -ratings of videoupes aliowed

an.examination 0f interreationships among teacher “xpactatians, -

gender, teaching behaviors, and student outcome mesrures of cognitive

performance and scademic_ seif-concept. Results are scmarized ard
conclusions ffered {Aathor/MT};

AN EJ329004 -

AU Pirtrich; Paul R Blomenfeld, Pbylhs t

Th Classroom Experinice 2 4 Childran's Setf- Parceptwns of Ablh.y
-Effort, nd Condur -~ - o :

Sg Journal of Educationsl Psychologv. V17 n, p646-57 Dec 1985, 85

LGEN,

IS CIJAPRSS. -

CHTMS11031.

PT 080; 143,

AV M.

YR 85.-- :

MiAcsdemtc Achlavemanl Classroom Envnonment Self Concept
“Teachar-Influsnca. .

Mnge-Dlmrences Classr~om- Observatuon-Techmques

Elementary-Education. F¢ .blck Intemews Student Behavmr

-Student~" ‘otivation:

AB The ralation of clagsroom exp‘enence to ch Idren $ self perceptaons
of ability, eMort, and conduct was investigated in an-cbservational

study of B5 second-and sixth-graders. Findings ~uggest-that ~hildran

distinguish among different types of feadback and highlight the
differential affacts-of feadback on achisvement-ralzte
self-parcuptions. (AGthior/LMO).

AN 51328582 - oo

AUClwk; M. L; Drawry, Debral

T! Sirvilarity ad prrocuty in the Fnendshlps of Elem\ @y School
Chilgren. - -

50 Child Stud\ Jourral: v15 nd p251 64 1985; 85;

LGEN. -

1§ CIJAPRBS. -

CH PS5 13950,

PT 080; 142,

AVIMI,

YRGS -

Mlﬁge-nufferencas Chuldran andshnp Pner-Acceplsu fr,
Peer-Relationship.
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My Eiihiﬁiiy-Educmm lntorparso:ﬂ Atlnctlon Researchers

Sg!-Concept. Saciometric-Tachniques. - - -

ID 1DENTIFIERS: Popularity, Primary Seif Concept inventory.

AB Investigated the effect of similarity and reciprocity on- dvad1c ,
frigdship chaicas in third- and sixth-qrade students. Reciprocal
(mutual) friendships were more similar in proximity, popularity, and

self-concept than those in nonveciprocal (nonmutual) dyads. Results

ae discussed in relation to the interpersonal attraction theories.
(Author /DS,

AN EJ328127 :

AU Sasso, Gary. M: And Othori

Tl Procedures for-Facilitating Intearation of Autistic Children in
Public School Settings.

SO Analysis and Intervention in Developmental Disabilities; v5 n3
- p233-43 1985; 85

LGEN; -

IS C) JAPRBS.

CHEC181296.

PT 080; 143,

AV Ul

YR85 . - :

MJ Autism. Peer Relmonshlp Studont Imtudes

MN Attitude-Change. Elementary-Education. pn;-zxcpebaéncé

AB Rasults revealed that regular cless-students who-had raceived
infarmation about axcaptionalities and participatad in controlied
experiences with autistic children had the most positive attitude and

made the greatest number of positive behavioral iniliations toward

the handicapped subjects. Most frequently ragular class students’

i bebavic sl initistions ware ai.ad toward those autistic children who
. had racavad Socint SKil traning. (CL).

ANEJ3281H o

AU Siperstein, Gary N Bak, John;l B

TI Etfects of Social Banavior on Children' slttntudos toward Thsit
Kiildly and Moderately Mentally Retarded Peers.

50 Amgi ien Journal of Mental Deficiency; v30 n3 p319-27 Nov 1985 85

LOGEN.

1§ CIJAPRES. -
S EC181280.

Pr 080.

AV ML

YR85, -

MJMIId-MonﬁI-Het?mon Mcdarm Mantil Hatrd:tmn
Peer-Acceplance. Prosocial-Behavior. -Student-Atitudes.

MN Mgtmgﬂl_a_tg:ﬁudes Interpersond Cotmeiorice Peer-ﬁelmonshup
_Social-Behavior, :

AB Nanvatarded fourth through sixth-graders (N=3 1) viewrd » videotans of
sither a nonretardad, mildly retarded, or moderately retarded ta " !

child r-ading.- They- then were read a story. diplctmg the-target .

sither socially compatent; withdrawn, or-agressive. ersoggl e

behwvior attributes and 8 positive effect on -hildren's alitudes and
behavioral nntemnans tuwrd retarded tmt: {Author/CL). ..

l A

ANEJ328032
AU Staele, Cheryl A
11 The Trths of Trasascencs,

SO Principst; v65 n2 p50-52 Nov 1985. 85,

HEN.

S CIJAPRRS. -

CHEA519511.

PT 080,

AV M,

YR85 - - -

M Middle - Schools: J’w-Amptm Psar Influeru Fresdolescenls.
- Teaschar=Student-Raltionship. -

MN Intermediate~Grades. - Junior-=High- ,Sc. Schpul Orgmllnon

ID IDENTIFIERS: Transescents. - TARGET " .+ Practitioners, -

AB Parcaplive principals and teachers can. .~ . “air advantage the
effacts of pasr pressure on 10=10 1% ~~ dchildrer. Schools
should provide these middie-prade sty ~- - -\ clear 8xpectations,
prediclsble consequencas for undesirc: '+ -++. o, and frequent
rewards-for positive actions.- Conclusio - .- search on grade
grouping are summarizad, (MLF)

SHHHEHHHHHHHHHHHHHHC N

MEJRNT. -

AU Nawrrar, Joar

I Sex Differerces i1 Name Lunmp,among Clssmtes
S0 Child Study Journal; v15 n2 p107-16 1985. 85,
LGEN. - -

IS CLIMARSS.

CH P§513721.

PT 080.

AV ML

YR 85. -

MJ Kmdgrgrten-ChnIdrm Pecr-ReIatlonshup Sex-Dumrences
~Social=Behavior..... _

MNRacogmtmn-Psymlogy Sex-Role. Social~Cgnition
‘Socisl-Development. - -

AB Conpares:number ¢ cismes Mtﬁj{g‘l; Mgﬁ:y beys wd gnrls on
foor different occasians-in two kindergarten classrooms: - atterns-of -
rame lewrning wers compwred to examine sex differences in the speed

ad extent to which classmates’ names are [earned as well as

differential selectivity in the sex of peer relationships.
(Auther /DST).

AN EJ327138 .

AU Nelson, lwqt Aboud chos E - -
T\.Tha Resolu. ™ of Sacial Conlict hgtweun Fnends
SO Child Development; v56 nd p1009-17 Aug 1985. 85
LGEN.

S CIMRBG,

CH £8513645.

PT.080; 143.

AV UM

Y. -
MJ Att t=-Change. Conflici-Resolution. Discussion.
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Elcmenh'x-Schoot Students Fr;endsh;p Peer-Relatmr.shp
MNEhmentty-Educmm Grade-3, Grade-4, Social-Development,
~Socis-Probisms. =
ID TARGET ‘AUDIENCE: P*s-qehws e
AB Investigatas M("M 79~ nd fomth-»ggm chnldren wsmnd

e ¢ "acl betwaen. nonfnonds Discussion ar among
fngnds disagreeics, < answaers to-social problems resulted n more
mature solutions “~an that of nonfriends. (Author/RH)

INEJS}ZSBU__ ) -

AU Asher, Steven R.; Whealer, ValeneA o

Tl gmldrans Lonelmess A Compmson of Rejected and Neglecled Peer
tatus,

S0-Joarnalof ¢ onsultmg nd Clmu:tl Psychology v53 nd p500-05 Aug
1985, 85.

LGEN.

IS CIOFFR86. -

CHCBE 3178,

PT.080; 143.

AVIM.

YR 85,---- - - ---

MJ Children. Lonaliness. Peer~AccepImca Peér Evilgatich

““Rejection-Psychology. Social-isolation - . .

‘MNElomentxy Education. Social-Status. Sociometric- Technlques

AB Assessed feelings of loneliness-of two subgroups of unpopular

children, those sociometrically rejected and those sociometrically -
neglected Oata from 200 third through sixth graders indicated that
rejected childran were the most lonaly group and differed
sigriiticantly fram other status groups. Neglected children did not

differ from higher staius peers. {Author/MCF).
e

MEJSZAZBZ -

AU Zubatry, L, And Othars,

TI Why Does Children's-Generosity mcrease with Age Sus,epubm\y o
“-Experimenter Influence or Altraigeg —~ - 0 -

SO Child Dev: \opreignit; ¥56 13 746-96 K 1985. BS.

LGEN. -

1S CIJJANBG.

CH PS513847.

PT (80, 143.

AV UM

YRES. - -

M) Aga-Dufforenca, AilfUlsm. Elomcntry Sc?mol Studems
_Peer=Infivenca_ -

N Elementary- Educmmt Gide~1. Grade-3, Grade:5. -

D IDENTIFIERS. Expanmemer Influence Ginorosutv TAHGET ZSUDIENCE
Rosurchers

from increasing altruistic motivation ot iucrmmq:uicepubuhty o
EXperimentar influerice staiegies. A totdl of 282 firsl, tird and
1:th graders voted on haw fo spend a gift of money under one of five

3
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instructional sets"lhree levels of experimenter influence. peer

influence, and no infiuence. (Author/BE)

mmmmuuw HAHHHHHEHHEHHHHHHRHHHN

AN EJ32§1752 B
AU Kincheloe, Teresa Seott - - - -

Tl Building Self -Concept ir. Qeading Instructior. - :
50 Curnculum Review; v25 n1 p51~53 Sep- Oc' 1985 85
CGEN

1§ CIJJANBE.

CHIR514638

PT 080 052; 120.

AVOM,

YR 85

Tgpgge;;Role mchlng Methods ,

MNElemenlry-Educmon Student-Mot:aation. Teacher- Résaansubmty
~ Teacher- Stadent=Relationship.

IDL TARGET AUDIENCE: Practitioners.

AB Stresses-student self-image as a-crucial mgredlenl to mdepr amt

reading success and discusses ways teachers can display resp: for
tearners as-individuals and simaltaneously incrasse their reading
abnhty (MBR}:

AN EJ3238’6 T

AU Dougherty, Susan B And Others =

Tt The Jse of Pear Monitors to Reduce Negative Interactic: 4., g
Recess.

SO Jaurnnl of Aprlied Bahavior Analysis; v18 n2 p141-53 *..1 1985, 85,

LGEN. -

18 CIiiANBﬁ z

CH EC180696.

PT 080; 143,

YR B - - -

MJ Bohlvlor-Chma Intmctuon Milg- Mentm Retardmon
- ~Pesr-Relationghip. -

W Flmn'uy-Educatlon

KB The e .iivg inferactions of _tm.ﬁ;ﬁ_i-_old mildiy reurded cl'uld

were rciced in thrae dily recess periods, with the use of # point

syste-« “wsulls show that a paint svstem, originally designed for
#dut. < ¢ dring, can be adapted without 1oss of program
eftaciivenass_for peer monitoring and that peer monitors may benefit
sigrificantly. {Author/CLJ.

mﬂmmmmmmmmwﬁmm

AN EJ3 194 17. .

AU Graybea, Sheis S; Stodolsky, Susan . -

TI Pe.+ Work Groups 4n Elementary Schools. -+~ -~ -

§0 . -1can Journal of Educatirer v93 n3 p409 28 May 1995 35
tﬁh 4f,,

IS CIJSEPBS.

CHUD511814,

_ PT080; 143
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AV ML

W

MJ Geade- 5 Group- Actwmes Gmuplnn Instrucuoml-Purposes
" “Mathomatics=Irstriction. Paur -Groubs. Social- Studies.

W Copnitive~Processes. Elementary-Education. Rewards.

Student-Behavior. Qtudcnt-Prtiﬂpction

D IDENTIFIERS: Cooperstive Learning.

AB Socil stadies pasr work roops (PWGs) In fifth @'ride classtaoms ware
o8 frequent than math "WGs and involved a broader variety of
student behaviors and-cognitive: levels. The majority of social-

studies grouns waere cooperative.in both task and reward structures.
For both subjects; student involvement was highest in cooparativaly
tesk~3troctored groops. (RDNJ.

—

AN E13]9329 :
At Sehank; Dale H; Hiuon, Artoinstts R
T1-Peer Modals: Influsnce on Children's Self~Etficacy and Achievement

fg EJNO.WM of Educational Psychology; v77 n3 p313-22 Jun 1985, 85.
IS CIJSEP8S,

CH TMS 10603

PT 080; 143,

AV ML

YN;gamrch was supporlod by : gmt from Thc Sponcer FOUHdltIO'l

Mitmnu-smtlgm Paor~Infiiencs. Rols-Models.
Solt-Evaluaion-Iniduds. -

Wi_El__o_m_em-Edumm Maﬁwmntlcs-Achlmmont Parsistence.
. Protests-Posttests. Subtraction = .- . -

IDIDENTIFIERS: Copig Model Mastery Model,

AB Tha infiizence on childran's self~afficacy and achievement ifrough

observation of paer models learning cognitive skills- was -

investigated. -The affacts of modeled mastery and coping behaviors
were explored Observing a peer model led to higher self~efficacy:
for Isarning, posttest self-afficacy, and achievement. (Author/DWH).

AN Ei319?77 ool
AU Allendort, Slbvll’e And Others. -
+ 71 Student Heart Health Knowfedge, Smoking Aftitudes, and Self-Esteem.

S0 Jou’nll of School Health; v55 n5 p196-99 May 1985, 85.
LGEN, -

1S CLJSEPES. -

CH §P5 14952

PT 080; 133,

Md;tmmdc Clws Pur-lnﬂuenct Self-Estum Smokmg
- Stodent-Attitdas, -

MN Cardiovascular-System. Eloment;y Edmtm Grlde .
‘Health~Education. Knowledge-Level. Teacher=Influence.

ID IDEHTIFERS: Chicagn Heart Health Curriculum Program. .

AB The Chicago Heart Health Curriculum Program {CHHCP) is a
cardiovasciilar disease risk reduction program designed for students

PAGE B

and families. Results of astudy of CHHCP suggest that fature
programs conveying heart haalth knowledge should consider student
leariii it the contaxt of Self -esisam, independence of peers, and
faacher bumanism. {Author/MT),

AN EJ317322

AU Prawat, Richard S.; Ntckerson, chquelyn R- - :
TI The Relationship batween Teacher Thought and kctlon " Studcnt
_-Attective Outcomes.. - 0 -
fg Elementary School Journal; vBS 4 p529- IO Mar 1985 BS
EN.
IS CIJAUGBS
CHPS513471;
PT.080; 143.
AV UM
YRB5. - o oo o
MJ Acadnmlc-Achtevumgnt L‘Imrnnm Env;ronment Prosocul Behmor
“~Tescher-Attitudes. Tescher-Effectivensss. =
MN‘dumimL-Objcctim Elementary-Education. Group- Dvnamucs
interviews. Paer-Relationship.. Questionnaires. Racisl-Bias.

Rating-Scales. Sex-Bias. Sociometric~Techniques.

AB Results did-not support the hypothesis that slementary school
teachers who place high priority on affective outcorres wars most
effective in promoting positive atfect in their classrooms. Ten
teachers were interviewed and rated on their effactivaness in the -
classroom. Their students compisted a Questionnaire on-classroom-
environment and ¥ sociometric measure which indicated gendar/race

bins. (CB).

AN EJSIﬁEEE T

AU Safra, Jomn §; Sifrm,SlepbinP Sl

TLA Davelopments! View of Children's Behcvqoraljolomce
SO Behavioral Disorders; v10 n2 p87-94 Feb 1985, 85
LGEN.

IS CjJAUGBi

CHEC172150.

PT 080; 143,

AV M.

YR85 -

M Age-ﬂlfflrmm Buhmor-Dlsordar: Pur-necapmea
- _Student-Attituas.. -

W Elomentary~Education :

AB Andlysis of scores of 469 third to sixth jnders on tho{:hrldren s

Tolerance Scalu yisidec significant grade level diffarences with -

older children generally the most tolarat “The more outar~diracted

behaviors wera rated as most disturbing. (CL).
TN SHHMHHHHMMENHEHHNHHHEHHEHEHEERHENEMHEEHEHHENHHHHHH
ANEJ315378 -
AU Ward, Gilis B. -

Ti Bale's Talking Hands.
SO Perspactives for Teachers of the Huing Impnred, v3n3 p17- 18
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- ZJan=Fab 1985, 85,

LGEN.

IS CILJLES,

CHEC171970.

PT 080 141

YR85, -

W Haaring-Impairignits, lhunstreerhmg Pii'r_REiattonshtp
Sign-Language. - -

W Class-Activities. Elsmentary-Education. Stngmg

ID-TARGEY AUDIENCE: Taschars. Practitiotisrs.

AB A signing-singing group was organized to help hearing students form

frigndships with their mainsireamad hearing impaired peers. (CL)
mmmmmmmmmm»mm

ANEJ314268
AUFrénch, Doran C, Wus,ﬁGregor A
TI Behavior Problems of Pear- NegtectedndPeer Re;ected Elementary- Age

- Children: Parant and Teacher Perspectivas,

ngd Development; vE6 n1 p246-52 Fab 1985; 85;
IS CIJJUNSS.

CHPS513265,

PT 080; 143,

AVIM,

YR8, -

#J Behavior ~Problams.- Behevsor*Retmg Scales. Children

__Peer-Acceptance. Pesr-influsnce. -Peer-Relationship.
MN Elsmantary=Education. Parents. Peer=Groups.
Personality-Assassmant Parsonality-Massiras,

-_Sociomatric~Tachniques. Teachers, --

AB Obtsins standardized parent and teacher behavior- ratmgs of neglected

and rejocted 8-to-11-yawr-oid boys and girls. No age or sex -
ditferences were found ~Rajacted childran wars foind to exhibit more
behavior problems on both scafes than neglectad, popular, or average
children, (RuthorIASl

ANES318265 -~ -
AU Harkness, Sarz; Super, Charles M, --

TI The Culttnl Context of Gender Segreoltton in Chtldrens Peer Groups

Sthtld Devatopment v56 nf p219 ~24 Feb 1985, 85.
LGEN. =
IS CIJJUNBS

CHPS513262,

AVIML

YRE5. -

wn Developmentﬂ-suges Peer Groups Poer-FleIattonshtp Rural-Aress.

Sex-Differences. Young-Children, -

MN Cultural=influences. Enviranmental~Inflaances. Expectetten

— Family=Influencs. Observation, Parents. anary-EducattorL

ID IDENTIFIERS: Kerya

AB Reveals no gender sagregation in pest groups until age six, through
observations of 152 rural Kenyan children; 18 months 1o nine years of

98
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2e. Developmental trends in gendlr segregtton of chtldrens pesrs
¥e correlated with systamatic chaniges in their environments.
(Author/AS).

IHEHHHHHHHHHHHEHHHHHHHHHHHHH O

ANEJ3I3072 - -

AU Warting, Douglas; Anid Others, -~

Tl impact of Difterent Types of Caoperstive Leorntng on Cross Ethmc end
Cross~Sex Relationships.- - o

50-Journal of Edocalionl Psyehology: ¥77 i1 p53-59 Fab 1985, 85,

LGEN. .

15 CLMAYBS,

CH TM510362.

PT 080; 143

AVOML: - o o

NT Article based o P . dtssertltton tw Watmg tor the Unwerettv of
Minnesota. Research supporind in part by the National Science
Foundation Grant BNS-82 11171 ard a Spencer Foundation Fellowehip

awnded to Geottrey quym

YRS, -

MiHetetogeneous-Grnupm mtetﬁoup Relatians Learntng Strategtes

“Peer-Relationship. Racial-Relations, - - -

N Etiic-Felaions. Females. intermediate~Grades - Males.

ID IDENTIFIERS:-Activity Report-Scie.- Cooparatioe Lawning: -

AB These studies with sixth and fourth greders cormparad effects of
diffarent lewning conditions on Studet relationships. Results
indicated that intergroup cooperation promoted moi & positive
cross-sex and cross-ethnic relationships: then did intergroup:
competition. Relationships formed within cooperative learning
situations did generslize into umstroctorad el&s; schiol, ad o
xtivities. (Author/BS),

ANEJ313078. -
Al Rohrkemper Mi'
Tl individual Dttterences in Students Percepttons of Ruutme ClessroOm
Events.
§DJgurnat ot Educational Psychology; 77 n1 p29-44 Feb 1985; 85
LGEN
IS CLIMAYES
CH TM510360.
PT-080: 143
AV UML - -
NT-Work cnmpleted durmgmternshup itthe Instttute for Heseerch on
Teacliing, Mictigan Staie Univarsity, which is funded primarily by the
Program for Teaching and Instruction, National institute of Education
___(Qo_ntnct No 400 81-0014)
YR85, - o
M Individoal=Differances. tocﬂs-ot-Cunrror Socil- Cognttton
““Studant-Attitudas. Toachsr-Stident-Relatinship,
VN Adjustment-to-Environmant. Alfective-Measures. Age-Differences.

Attribution=Theury.-Elementary-Education. vaeracttwty
_Sex-Differences. Student-Bshavior. -
(0-DENTIFIERS: Problem Ownership. Taschar Expectittons

AB Elameritary schiol stideits (N 142) differig i cassiiom adjustmant

_ 00830 SEQNO:000005187 PIGE ERIC
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Wt presented with e writen vgnetes porkaring iaopropriats

studant-behavior. -Students’ predictions of their teacher's -
motivation and rasponses to the vignatte characters, as well is their
own response and understanding, wars analyzed for differences by
grade, sex, and classroom adjustment {Author/BS)

ANEJ312986. -

AU Gunsofiey, Bob. B

T1 Make New Friends and Keep the Oid. - - -
SO Instructor, v94 nb p78-79 Feb 1985, 85;
LGEN. -
IS CLIMAYBS; -
CH SP514624.
PT 080; 120.

AV ML

YR85 - -

MJ Friandship. ‘Laarning-Activities, Paer-Ralationship.

-“Sccin-Davelopment. Taaching-Methods.

W.E@iﬂ@kmiof}_;_::_ Do

D TARGET AUDIENGE: Teachers: Practitionars. - o

AB Children learn mara about themsslves when they explare the- special
Joys wnd responisibilities of friendship. Activities that en-ourage
stidents to think about what ;1 i 1o be o 10 have 9 irignd are
sugjested. (OF),

ANEJ312626. - - -
AU-Taton, E-Lynn; SirpsonRondd D - = -

Ti Relationships betwaen Peer and Indlivideal Attitades toward Scianca
~among Adolescent Students, - -

S0 Scle.ce Education; v69 n1 p19-24 Jmn 1988, 85.

LlGEN.

1S CIMAY8S.

CH SE536341.

PT 080; 143.

A

NT This material is based upon work supported by the Natioral Science
-- Foundation under Grant No: SE 7919784,

W8S - - oo

M Atttude-Change. Elementary-School-Science. Peer-infiznce.

_Poer-Reltionship. Secondary-School~Scienc. -Studant-Atttudes.

MN Intermediate-Gradss. Science-Education. Secondary~Education.

ID-IDENTIFIERS: National Science Foundatior: Scistics Education

_-Resewrch -TARGET AUDIENCE: Resexchiers. .. .. e

AB Found that the «trength of the relationship between peer and
individaal atituda toward science:increases significantly from
grades -8 {pesking in grada 9) and that the relationship incresses
during-the schook year such that, by the end of the e, there aré
no differences batween grades. implications for scisnice instriciion
Fenoted ().

- 100

ANEJ309B87. - - - -

AU Long, Roberta: Bulgaralls, Ly.rig, -~

Tl Social Intsraction and the VAriting Process
SO tanguage Aris; 62 i2 p166-72 Feb 1985. 85.
LGEN. .-

IS CIJAPRES. _

CH C5730435.

PT 080); 143,

AVUML - - -

NT ;bfc'mitic issus: Interaction in the Classroom.

MJ interaction. Language-Usaga. Peer~Relationship: Weiting-Processes.
MN Case-Studies. Child-Language  Cooparation. Discourse-Analysis.
 Group-Batavior. Primary~Education. Social-Influances,

AB Discusses what 4 spontanssusly formed group of thrae chiirsn though

wd did »s they composed s story together. The abservations forus on

the whole writing process. (HTH)

ANEJ309885. - - SR
A Piszea Carolyn L.; Tomlinsor, Cart M
THA Concert of Writws ~~
S0 Linguage Arts; v82 n2 p150-58 Feb 1985, 85.
LGEN. -
1S UIJAPRBS. _
CHCS730493, - -
PT 080; 120; 143
AVIM -
g ;himitic Issue: Interaction in the Classroom.
5' I IR . - i o
MJ Child-Language. Classroont-Comimimication. Langiuage-Usaga.
-“Par=Rolationship, Writing=Processes.

_ Whriting-improvement - Writing -Rasdiness - - -
AB Hlustrates how sehool writing srvirorierits § that srcourage talk -
betwoan paers ci: help children learn about writing and the writing

process. Describes recurring patterns of language-behavior ot »
indergarten viriting table-and shows how chiidren's natral - -
conversations are often reminiscent of adolt-ehild irtaraction i tha
home. HTH.
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ANED272282- -

AU Pinkett Kﬂh!unE L Quy Lorome .~ '

EESEQJM Compatens i Threm Types o Prasehoel Socil vt

65,8 Goorgia

1§ RIEDECES;.-

CHPS015912,

PR EDRS Priea - MFO1/PCO1 Pls Postoge

PT 143 150 p

Vi S

NT-15p.; Pmr prosanted i he lnmul Conventlon of the Amencm
EduicaionalReseirch Assorinion (661, Chieage, L March 31-Apri
-4, 1988},

YRBS '

Mllnterparsonal Compatence Paer Relmonsmp Preschool Ch||dran
Social-Bahaviar, -

deustment to Envuronment Bllcks Plly Preschool Educmon
Whtes, -

AB Praschool chiren with o e of s mtamuon hm becn
considered to be maidaptad, ot rik for futive ditfcuties, and i
newd of socil skls taning.-To datarming the vilidity of s -
theory, & total o 112 black and whte e SES oreschool hidren
dentiin:a cccupied ko soci intracor st from
unoccupied, withdrawn, sacialy isolated fow iniaractors) moderate
socinl itaractors, ad hgh sl fenaors wera compared on
soci compatance. Prints anded savn eschool casrooms
in we:acisly integrated: privae schools. o group diffarences
wera found. This finding sugoasts the praschmolers iomtifiad 3
o infecactors accapind with SRSt e, gotl=diractad, -
purposefil, or e acttes are 28 ol compalent s
preschoolars with moderate-ind Nigh rates of sociaintaraction -
Cuestons rarisd shout the prctes of considering  peschool
chiln wih o rete of sos twrcton ¢t ustad
Attitodiral o wacational iplicaions ard dscussed Eightoen
roforences wo incoded. (Author/RH.
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MJ Academic-Achievement. Paer-Relmonshnp Preschool-Chudren

- Tescher-Attitudes. -
MN Praschool-Education. Teacher~ Sﬁldim-RaIItionshlp
IDIDENTIFIERS: Sociometric Status. :
AB Ths ralationships between teacher attitudes about children,

childrer's peer relations, and-achisvement orientation were --

investigated A totsl of 18 preschool children were ldmlmstered the
Peabody Picture Vocabulary Test and a standard sociometric nomination
procedure as measures of achisvament and peer status, respactively.

Fouriesn student teachers involved in a practicum experience
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raspunded tom mutﬂde mmuromum tpr ocedp C (asngnqc{ to assess
attitudes of attachment, rejection, concern, and indiffarence.

Kendal correlation costficients indicated a significant relationship
between teacher attitudes toward children and children's paar
relations. - Children who were popular in their peer group ware

nomingted as highly attached by thair taachers. Inversely, - - - -

children's peer rajection correlatud positively with teacher concern

and rejection, while correlating nagatively with teacher attachment
Teuchers also were attached to high-achisving childran nd rajected.
or wers concarnad about low-achieving children. The implications for
student-teacher relationships and educational environments are

discussed. Two pager of references conclude the documant.

{Author/RH).
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M:IEnindsh:p Peor-Relit:onshnp Plly Socilization Toddlers

W Day-~Care-Ceniors. }_Eq_ly—thnldhood-E&ncmou Sex~Differences.

Sex-Role. -Social-Behavior: -

ID IDENTIFIERS: Cross Sex Interaction; Same Sex Paars: :
AB Are childran's same-sex affiliations dus to genatically sex~linkad

behavioral tendenicies or are they a result of power and privilege

dif ferentials in the larger society that discourage-girls from
engaging-in-cross-sex interaction? Sex clesvages in mturally :
occurring toddler peer groups ware investigsted by examining pﬁyrnate
preferences and differential initistions and resporises within

activity contexts and to friends. Thees types of initiations and

their responses were examined during the free play of-46 toddier~age

children in the three Los-Angeles day cars centars. The thres
nonspecific friendly initiations, and agonistic initiations. The
findings replicate.the results of earlier studies suggesting that
toddler-age children prefer same~sex plymates. Boys were more

likely to ignore-or refuse qirls’ initiations when the initiations -

took the form of specific requests to play a game rather than a more
general spproact. These findings support the hypothesis that sex
Cleavages within very young pesr grouns are based on differential

socialization experiences of boys and girls rather than on sex-linked

behavior tendencies. (Author/DR).
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MJ Interparsonal-Ralationship. Pear-Acceptance. Pear-Evalustion.

- Social-Behavior._Sociomatric-Techniques. Young-Childrer

MN Early~Childhood-Education. Peer~Ralationship. Phgtographs.

IDIDENTIFIERS: Poputarity. Sociomatric Stalus. TARGET AUDIENCE:

Rlioi_cho(a oIl

AB This study compared iffarent strategies for computing sociometric
status to determine:the extent to which thay agres; 't is wguad
that,if the different stratagies lead to sigificant diffarances in
whather a chitd is classified as poputw or unpopuler, then the

technique for computing social accaptance would be-an important issug

in interpreting studies of social skills and in clinical assassment
Only strategias using nomination or rating scale approsches wars
included becaasa thesa bave baen most widely Used with young
Childrar. . Using phitogr£ptis of thefr: classmates. children ages 4 fo-

§ compiated both a nomiution and a raing sociomric tssk. Severa

stratagies were then smployad to compute sociometric rankings: In -
addition, teachers were asked to pradict how children wauld be ranked
by their psers.. Children ware ranked into ither-thres categaries

(populr, UnpopUl, ot middlal or-Four caligories populer, - -

neglected, rejected, or middle] sociometric-aroups dapending on the-
stratey-emploved - Kappa coefficients and parcantagas of agrssmant
were then computed batwaen the growings yielded by the ditferant
strategies. While most of the kappa coatficients indicated aresment

greater than chance, most of the actusl percentages of arsement were
below-50. - This indicated that, at least for young childran, which

sociometric sirateqy is:used may make a ditfarence in hoiw. popula 4
child is judged to-ba: Tha raport Suggests that Msaf@@s imply
Hat conprions betwam shidis use ditfran sidiagies for

comutng peer acceptunce must proceed with caution. (Author/DST)
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M Early-Childhood~Education. Males. Preschool-Children.

_Selt-Coricept. Sox-Role, Teacher-lnfivence.

NN Family=Influence. -Identitication-Psychology. Preschool-Teachers.

_-Role-Madsls. Teacher-Student-Relationship.

IDIDENTIFIERS: Project Head Start -~~~ -

AB This study was conducted to test the hypothesis that maie influsnces
both at home and al school would promota a positive self-concept in
presehaol children. More specifically, it was thought that

preschoalers with both a father st home and #:mula tescher at school

would have a slightly more positive se!f-concept than preschoalars
with either a father st home or 3 male preschool tescher, In tuim,
this second graup of preschoolers was hypothesized to have a higher
positive self-concept than those preschoolers with neither a father

at home nor amale praschool teacher. -Subjacts of the study were 230
preschoal children drawn from Head Stact programs in Texas which
employed male teachers. Childran wara sssassed throigh use of the
Self-Congapt aid Mativation Inventary (SCAMIN) which measured overal
self-concept in relation to sthool Resulls showed that having
significant mate-in the homa and-having # male teacher significantly
improved tha saif=concept of the student; howevar, this significance
extended only tc the maly studants in the study. Because the

ariginal hypothesis was only partially supported, it was concludeu

that the influence of-male taachers, in ganeral, doas:not seem to -

extend to childre? on those varisbles avar-which the teachers have

only n indirect intluence {f. e gender concepts and attitodes
toward school and self), (DST).
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Tl Barns-upplevelser av daghem. En-bildenkat pa 12 daghem. (Childran's

- Perception on Day Care: A Picture Questionaire. )

LGSS. -

GS Swedan._ = . o

SN Swedish Delegation for Social Research {Swaden). BBE24038,

SREMBE - - - oo
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W Aftectiva-Bekavior. Childhood-Attitides. Day-Care-Centars.
Peer-Relationship. Preschaol~Children.

__Teacher-Student-Relationship. - - - -

MN Early~Childhood-Education. Foreigi-Countries. Questionnaires.

~ Visual=Mensuras, -

|D-|DENT|F|ERS: swm LT

AB-A tot of 135 children-3-tirough 6 yewrs of age attending 12.day _
care conters-n Sweden answered # picture questionnaire consisting of
10 stories shout everyday events which might oceur in the canter,
Each child fistened indvidually to the stories and gav histhier
wswar by choosing one of two or tvee pictires describing possible
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outcomes ot the avent The stories concerned peer relations;
possibilities:tor axarting influsncs on decisions, car sitlations,
general fealings sbout being at the center, and perception-of sdult -

reactions-toward disobedience. - Findings:-indieated that 50-percent of
the children viewed per relations as baing friendly, 48 percent gave
answars suggesting they could exert influsnce, 87 parcent suggested
that they. parcaivad tia sdults # caring, 63 Parcent depictad a
&dult as having an angry face in situations of disobedience, and

attitudes toward being at-the center were ambivalent. Children's -
answers did not ditfer significantly trom center to center. Some
ditferences were found regarding age. Older children sesmed o have
amore positiva impression of tha day care center than did younger
children. The picture Questionnaire is included. (RHY.
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NT-21p. : A shorier version of this p paper was p’ré’serited o the Brenmat

Meeting of the Society for Research in Child Development (Toronto;
Onterlo. Cmd; April 25 28, 1985!

YR 85;

M Brologrcel tntluences Perent Influence Peer-Retatronshrp

Presehool~Children. Sex-Role. - -

MNEducrttomt-Practrces Longitudinal-Studies. Predrctor Variables.

= Preschool<Education. Socisl-Deveslopment = = -

D IDENTIFIERS: Childrens Preferences. Gender |dent|ty Sex

_ Segregation.

AB Sex segregation is-a-powerful- phenomenon mchrtdhoort It oCeUrs-
universally whenever children have a choice of playmates and is found
in sub-homan primates 100, Adults ara:riot diractly. rasponisible for
sex segregation. Data do not support tha hypothiesis that tha most
ladylike girls and-the most rough and active-boys. first form the
segregated play groups that emerge in nursery-school -Modest -
evidence indicates that participaticn in all-girl play groups serves
1 positive socializing function for-gis. Forboys, no.such . @ ¢
evidence was found. Recent findings contribute to the growing body
of-evidence that the-cultures-developad by boys and girls:in-therr

segregated groups are distinctive-and serve different funclions.-
Altogether, these findings and results of primate studies suggest

tat tariales ara first 1o iritiate Segragation to.awoid baing -
domrmted by-males. These conjectures however, do not explain why
segrasltron peirs-to be relltwejyjntnctrble it may be unwise

for adults 1o try to prevent boys and Jirls from choosing sama-sex
playrmates in ungtructurad play situations. Adulls.cin plry a ety

lerge role, though, in setting up structured situations in which
cross~sex interactions can-occur without placing on children the -

burdan of letting their peers see that they have chosen a cross-sex
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NT 15p. ; Paper presented at the Q/mposrum on Care Rearing, Educition
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MJ Attectwe-Behmor ﬂev -Care- Centers Educetronal Envrronment
“Preschool-Children. Social-Behavior. - -

M Chid- -Caregivers. Classroom-Research. Comparative-Analysis.
Early~Childhood-Education. Teacher-Eehavror Teacher Role.

D |DENT|FIERS Sweden. - :

AB School climates st 12 day B Cantars i Swaden were compared to
investigate ef facts of cantar-climates on children's social-and
emotional behwvior, Observations and interviews-conducled at the day
care conters reves'ad differences in center climates-ralated to-
child-rearing patterns; patterns of interaction; tha distributian of
power, and in childvan's sacial behavior. At centars in which -
caregivers axhibited "present=focusad" Wb’rkt'ri’g’ mathods, children were
frequently involved-in free-play, planned-activities did not always

ake piace-as-planned; adults were rather passive in their- -
relatianship to children, and childran wars seen often wandering
wround aimlassly. Childran aitending siich caritars 2150 plavad less

with-aach other and tessed mnd rejected each other more than at
"future-focused" centers: At centers in which caregivers used -

"future~focused" working methods; a clear daily pian-and many planned
activities were axhibited. Adolts activated children who had nothing
to do. and required childron to-tKe-rasponsibility (or. many -

situatiors. - Consequently,-children felt they were needed. Chrtdren

played together more at these centers than they didat

“present~focused” centers.- {Examples of free play and planned

activities at"present-focused” and "fotare-focused” centers are
includad } (RHY
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NT 54p. Paper Dfmnted et the Annuol Cnnvennon nf the Amencen
Pég:olomcel Assocutmn (tos Angales, CA, August 23-27, 1985).

R

M. Computers. Letmng-l_ct_m_ues Pee_r Influence

Praschoo!-Children. Social=Influences. -

MN Affective-Behavior. Cognitive-Processes. —~
Early=Childhood-Education. Educational-Banefits, Priblem- Solvung

" Ratertion=Psychiology. - -

ID DENTIIERS: Socia neriction. -~ _

AB Thirty four-year-olds and 30 five-year-olds partncvpnted ina study
of social influences oncomputer sctivity, Doring 3 first session -
chitdren wara individually pratested for genaral cognitive leval and
#iphabat and nimber skilly; diring a sacond session they were given
individual training on the computer: during-third and fourth sessions -
heif of the-childen were observed while working slone at a computer
ond half weea obsarved while working with a past at a cormputsr; and
during a fifth session each child was individually-tested for -

ratention and feslings about the computer experience. In g'ene'rel

behavior of paired-children was more engaged and more effective than

that-of nonpaired childran; but was not mare afficiant In addition, -
childran wito worked with 3 paer were.obiserved  shiowing mord positive
atfect,rated their affact higher, and retained more about the- -

experience than children who worked slone. Research conclusions also

suggested that the advantages of peer interaction increased over the
preschool ysars nd that dyadic computar activity is educationally -
feasible and usaful for young children. Tha rasuits were discussed
in{erms-of a four-level~#ramework. of-social influsnce which

hypothesized that subjects’skill lavel relative ta task difficulty
determines the nature of social influsnce: (DST)
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Tétgfbservetml Siudy of Prescliool Children's Computnng Aclwny
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NT-28p.; _A version. of: thus paper was presented a 'Perspectweun the

YRYggng Child and the Computer” (Austin, TX, September 28, 1985).

MJCnmpu{er Literecy _Ee_i_jReleh_enshlp Preschool Chlldren
~Student-Behavior. Teacher-Studant-Relationship, ~—

M Academic=Abllity, Age-Differences. Compater-Software.
Day-Cara-Canters. Educettonel-Technology "reschool Educenon

Sex-Differences. -

AB An observational study was: cpnducted to-investigats: the computer
activity of children in a preschool classroomt _ Thirty-nine 3= to
5-yam-old childran wars observad Using a computer ovar hifia waeks
during a daily one~hour frse play period. Difterent types of

computer programs ware avaiisble. During one halt of the sessions,

\‘l " : j n - -
ERICeanossnannebs 0 ERC

an-adult knowledgeeble ebout comyut_ers wis eveuleble !o the chnldren
for aid and supoort; during the remaining sessions; the teacher was
not available. The children's physical and verbal behavior. while - ..
Using the computer was. observed and racorded. Ovarall, the children
enjoyed-using-the computer and-preferred to use-it with- the teacher

er-a-peer rather than alone. - Additionalty, children's activity at. - -
tha_computer was not signi,ficenzlv altered by the prasence of tha
teacher. Tha observetygnsﬁmduceted {hat praschool children can work

effectively and cooperatively at a computer with minimal-teacher -
supervision and that the computer does not appaar 10-atiract children

{0 the detriment-of other aress of social and cognitive development.
Relatively few age or sex differences wera raported. In terms of
aility, mora expart children were foirid to-work at the compiter frore
often-than less expert children-and also-to-work-morg etficiently.

The less expart children tended to-work for fonger periods of time
than the experts. The more expert childrercalso osed a greater

variety of programs. (Author/BB) (Author/BB).
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YR 86, L

MJ Oral- tengtiege Pee:-ReIetlenihlp TeiEher-Student Heletlonshlp

Wriling-Processes. Writing-Research. Written-Language. -
MN Classroom=Communication. Classroom-Observation-Techniques.
Interpersonel-Cpmmumcenon nguege Acqwsutnon
_Preschool~Childrer - _
AB Recognizing that oreumguege pleys i crmcil role in !ecuhunng

3 child's written language learning, a-study examined the nuture-and

function:of oral language between child and taacher and child and -
peer as it accompaniad the writing processes and written producuon
of youriy childran. Participants.in the study wars.36 prakindergerten

children from-one early childhood education canter. Data were
collected by videotaping teacherchild-dyads as well as children and

teachers working in small groups during writing events. Two. -
videotapings of fiva four-yesr=old childran wera also made during
plaritied, writtefi (anguage activity, The findings ravaalad that the
children's oral-language seemed to fulfill an-organizational - -

function, diracting their-activities as they worked. -Sounding to
probe for saund=~symbol relations; I ter naming; discussion af
shility to write and the naad for halp, salf-directing statements,
discussion of latter formation, discussion of placement, and

discussion-of title and authorship il sppeared to be functions of
oral language that assisted the children in obtaining neaded
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information from others and thamsalves hat would enabl them to
biccaad with tha wrii process. HODI
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TI Etfacts of Advance Organizer Instruction on Preschool Chlldrens

~~Socia Problem Solving Skills:
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N Ildvme-Urmurs Preschool Chlldren Problem Solvmg

Prosocisi-Behavior -Traiming.- - -- ~ - -- - -
mClessmom-Obsemtlon-Techmques Clessroom-Researcll
- Preachoot=Edacation: Pratasis-Pasttasts:

IDIDENTIFIERS: Ausibal (Divid P).

AB The extent to which advance organizer instruction sbout socul
behavier could attect preschool-children's social problem=soiving
ilities was-investigated. -The study followad 4 pratest, training,
posttest, and delayed posttest format and intlodad perids of
observation of children'y spontaneous social behaviors bafora,
immediately-following, and five weeks atter inctruction. An -

experimantal-group- was-formed of-20 preschoolers in a university's
preschool-Isb, and & comparison group was formed of 20 children
attending a commonity day cara facility, Obsarvers racorded ths.
occuerance, saquence, and duration of single and simultaneous social
interactions and vocalizations during free-plvy and snack-time -
situations-at both schools: -Target b gdtoopenlmg
helping, sharing, taking turns, varbally resolv.ng conflicts; and

showing asviaraness of the faslings of othecs. Findings indicarad tl
préschool.children receiving advance organizer instruclion on sociil-
problem soling strategies showed incrassed understnding of social
problem-sclving processes and maintained improvad understanding over
time:compared ta the control group. - The only behavior that seemed to
ba af tectad by sdvaca orgariizar inStruction was. that of showing
awareness of the feelings of others. The frequencies or durations of

most spontansous drosacial interactions in preschool classrooms Seems

not-to have been directly affected by advance organizer instruction.
(RH.
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Home-Progears, - Self -Esteem. - Training.-

M Check -Lists, -Child~Development. - EIessroom-Techmques

Developmental-Stages, Discipline, Foster-Family. Health: -
Intants: Participant~Qbservation. Preschaol-Children: Silily'
~_ Teacher-Responsibility. _Toddlers. Toys. — - -
ID IDENTIFIERS: Carggivér Role. TARGET AUDIENCE Téich'ers
Practitioners.-

AB Intgnded-for use by prolesslomls and trainad pn-prolesslonals in

the training of family day care providers; iri-homa caragivars, and,
to some extent, foster parents, this handbook contains information
and materials necesswy to establish a training. plan and offers nine

lmnmg unllsplus ' sl@pleiﬁehul uml d:out toys. Dlscussed first

fraining neads ssessment; and lne mmxl intarviaw, Thart the

training units aré prasented.. Training units ona through nine. locus

ori (1) cammon. conceris and problems exparianiced by nawly licensed or
beginning- family-day care-providers; (2)- obsarvation-of an-individua

child; (3) growth and development of infants and toddlers; (4) ages

and stages of child development; (5) the home asa place for -
learning; {6) goiding behavior-of young childrar: (7) salf-asteem in

young ctildren; (8) health and safety, and (9) daveloping a positive

relationship betwaen parents and-caegiver.--The unit on toys

provides information bout selecting and-using toys, and toy safety.
Each unit includes information and-suggestions for the trainer 35 -
wall  a bibliography-of salacted books, filmstrips, pamphlets, and
other resource malerisls. (RH).

AN ED262876. - = -

AU Fitegerald; Nicholas B. ,

T| Competencies and Contexts of Frlendshlp Development in  Reverse
_ Mainstresmed Preschoo.

RN - -
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NT-30p. ; Paper presenied at the Annual Maeting-of the American -

Educationsl Research Association (691h, Chicago, IL; March 31-April
-4,1985). i
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M Competance: Frandtip, Manstraiming. Wanial-Reiaraton

_Praschool-Chidran, Socisl~Develooment, .~

MN Classroom-Observation~Tachniques. Classroom-Research.
Curriculum-Davelopment Educational-Practices, =
Interpersonal-~Competence. Intervention. Praschooi~Education

- Relationship. Social-Bahavier, - Spacial-Education.

ID-IDENTIFIERS: Context Effect. Normat Children. Reverss
Mainstraaming. Scripts {Knowdadge Stroctarss) Soicial Intaraction.

TARGET AUDIENCE: Rosewrchers.

AB An abservtiona St of classroor bt was made o identify

competencies and contexts of sacial inlaraction influsncing the.

devalopment of-friendship smang preschool children attending an -
integrated spcia educaton classroom.. Subjects ware six-boys and
Four il whose ages ranged from 310 6 yews. Two of the chidren
a d=yawr=0ld gilnd a 5-~year~old-boy; were enrolled as rormal peer
models. The sight developmentaly delayed childen ciffered i the
severity of their-mentsl handicap: -Dats suggest that frindship
between hundicabped and nonhandicaped preschiool chidren was an
activity~retated phenoniancn in whiich s quslity of children's -
relationships was more important than the quanity of interaction.
Skills for maintainin soeietinteraction were cantral to the sicass

of the hanicaped chickers nvolvemant n caoperatve play-
xctivities and thair subsoguent socla &ceptance by normal peers.
Findings slso suggest tha' social relations-bstwean normal and -

handicapped chidran tha crigiate rom a positive bass of parallel

o adult~dirsclad play &g more likely 1orbe sustaned and may resil
in more comple inlaractions, than f cross-group friedships ars
il tastog-heough cooparatin actiity volverients,
Implications for practics are extersively discussed. (RH)
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AULedwoarg AmyR: AndOthers

Ti Stable and Unstable Friendships: An Observationa! Stady of Hearini
-nd Deat Praschoolers.

LGEN. - -

GSUS Texss. -~

SN Texas Univ; Dallas. BBBUGB3S.
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CHPSOIS386.

PR EDRS Price - MFO1/PC02 Plys Postage.
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NT-36p.; Paper prasentad at the Bisnrial Mesting of he Sociaty for

Reseirch in Child Development (Torsiitg; Ontirio, Caniada, April 25-28,
: )

. Friendship. Play. Praschool-Children
- Social-Development-——- - - -
W Behwior. Pasr-Accaptunce. Paer-Rolationghi.- - - -
ID IDENTIFIERS: Normal Childran, - Stability (Social Relationships),

AR.In tis study, 33 hewring and 29 deat praschoolers were obsarved

Guring outdoor-freeplay.at-thei-raspactive schagls ovt s -
seven-month peviod i n effort o detarmiria i thar fridshie
Waerg unstable and transitory.  Four issuas were addressed 1) the
possibility that maintairiad aid ron-rraintained friends serve

Q . 114 o
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Full Tt Provided by ERIC.

ditferent functions (this was examined by describing qualitativa and
Qantitative diffetances in the sy of these two types of frends);
(2)the stfects of the age sex, and ethnic composition on the
inciderice of mintained and non-maintined trignds; (3) the stabify
of friendship aroups of social cliques. which have besn found in
praschoal clessrooms; and (4) th length of tima that maintained

fiendships were.continued over a seven-month period - Contrary 1o
past research, the results of this study suggest that matainad

friends are-a! least-as important as non=maintaingd frisrids during

the preschoot yewrs. i ganera, the patar of resilts was simi
among the hesring and daaf chitdren. The possible differential - -
functions of maintainad and non-mainiained friends for preschool
social development are discussed. (DST)
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ANED261770, -

AUHonig AlicaSterlng. - -

Tl Undarstanding Children's Behavior in Groups,
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NT_43p:; Papet. prasentad at the Early Childhood Education Conference

—{Dulith, MN, September 29, 1984)

Re4-. - oo

M.J Day=Care. Interpersomsl-Compatance, Teacher-Role. - -

- ~Taacher ~Stadent-Ralatioriship. Teaching-Methods, Young~Childran;

WA Attachment-Behavior. Child~Caragivers. Cogniive-Abily,
Erly-Childhood~Education. Language~Acquisition
Literature-Roviaws. Quicomas~of-Eduetion, e
Parent-Child-Ralationship. Praschool-Taschars, Prosocial~Behavior,

_Punishment_ Self-Concapt, Social~Reinforcement -~ - - -

ID IDENTIFIERS: Behavior Dascriptions. TARGET AUDIENCE: Taachers.
Practitioners, - ---——-- - - - -

AB-This piar emphasizes the naed for el chidhid faachers i iace

themselvesmora highly in ordar to better their work with young

childrer - The.goa of working with chidren must be to buid thie

self-esisem 30 they fike themsalves as human byings. The dociiert

(1) reviews resawreh fincings that il hep teachers maks inightul

caregiving decisions; (2) describes exly laarning in group cars, and -
(3) suggests mmarous positiva discipline techniques.  The reviaw of
resewch describes findings concerning attachment, atachmant and

competence, conirol and compatence, sex differances in sty

childhood education, factors influencing language development, the

relationship biatween physical puiighmant and- child-competence,

tleision and prosocial developmant, chitd duse and the el

childiood classroom, and the effects of day care on chid
development. The discussion of ewrly lasening i group e -
describes the devalopment of object permanence, the understanding of
means.~ends.nd causal relationships, classifieation sy, — - -
serlaion, and aspects of language development such as functions of
exly speach produetions. Interspersed in the text ara suggestiois

of ways taachers con most wpropristaly influenca young childran's -
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development The dtseugston of dtscnpttnetechmques bnetty reviews

a few books writien on the opic and suggests many positiva ways il

influencing children's behavicr. (RH).

AN EQZGQB42 -

AU Tschantz, Linde LeBlane,

TIPraschiool Play Bekaviois and Sociomeiric Stetus

LGENL ...

GS U.S. Massachusetis.
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NT 26p-- +’|per presented al the AnnuetMeetmg of theAmem:an :
Educational Research Association (63t Chicgo, IL, March 3 1~Agi

-4,1985),

YR85 - -

M Educettoml-Envuronment Peer:Beletjonehtp Play.
_Preschool-Children. Rejection-Psychology, -

MNC|ISSTDOM“0bSDTV]1l0ILT§ChmﬂUG§ “Préschol-Education.

~ Ressarch-Methadology. Resaarch=Problems.

ID IDENTIFIERS: Coding. Popularity. Soctometrtc Status TARGET

AUDIENCE Researchers. -

AB- A study was made of the relstionship batwasn children's play
behaviors and sociomatric status, with particular attantion to the

influence of play materials on behavior. Subjects were 95 children,
ranging in age from-44 to 60 months, attanding 10 preschool

clarsroms. Sixty observations were made of each child's play
behaviors. Sociometric messuras administered wers positive
nomination, negative nomination, and a play rating scale. All play -

materials and activities permitted-by the elassroom teacher during- -

tree play time were recordad and rated according to complexity and

variety: Results indicated that a ow but significant ralationghip -
axistad hatwasn group-dramatic:play and Positive. pesr. Aominations.

Complaxity of materials was Significantly negativaly related fo
unoccupied behavior-and solitary- functional phay. -Complexity was

significantly posttively related to all forms-af constructive and
group_play. Variety of materials was significantly nagativaly. -
cotrelatad with unoccupied behavior and significantly positively - -
related 10 group~construzlive play. The number and typs of children

identified in each status groun was found to be dependent ypon the
sariometric maasure or combination of mexsures employed. Childr sn
who were dislied engaged in signilicantly lass social play than
popular childran. No controversial group was identified, suggesting
research problems. (RH).

AN ED259482

AU Osman, Betty,.

Tl Socia! Competence in Educettonelty At-Rtsk Praschool Chtldren
LGEN. -

GS LLS: New York,

IS RIEDECES.
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NT 8p.; Paper presented t the Internattdnit Conterence of tt.e
Assaciation for Children and Adults with Learning Disabilities [22nd,
San Francisco, Ck Februerv 20 23 1995i

YRB5 -

MJ Hagh-Rtsk-Persons lnterpetsonet Competence Pagr- Aeeepmce

MN Peer-Ralationship: Preschionl~Educalion, -

AB Tria social compatarice of 68 praschool ehuldrert tncl_udtng spe_t:tll

education, al-risk, and conirol Ss,-was examined o detarmine whether

at-risk-Ss would-differ from comparison-children in social skills-and
acceptance by peers. Teachar ratings of social skills wars reported
on the California Presehodl Social Compatanicy Scale while-peer ard
self-ratings of social-accaptance wars reasurad on an adapled picture

sociometric technique. Hesults reveled that feachers' retmgs of

in the mainstream were judged significantly more competent somlly
than S in special education; but significantly less capable than -

control Ss. Pears viewed children in much the same way as teachers,
and self-ratings of preschoolers-were not significantly corralsted

with either-sacial skill. or-social acceptance by the peer group, -
Findings:supported the- nead for early recognition of social problems
and subsequent trairviag prior to alementary School. Intarvention
siratagios & brie”y raviewed. (CL)

AN ED259053.

AUClark, W, L,

Tl Gender Hect and Friendship Research.
LGEN. -

GSUS: Nntth Cerotml

IS RENOVSS. - '
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NT. 38p aner presented it the Arvida Meetmg ot the Arne_ncan

Educettonel Resevbh Assocutton iChucego tL Apnl 1985),
YR85, -

MiAdolescenta Ctnldren Friendship Rit‘,ll| Dttterences
“Sax-Differancas. _

MN Ailation-Nead, Elementety-Seconderyjﬁdchttgn Paer-Acceptance.
Paer~Relationship. Preechool Educetton Sex Rote.
Student-Attitudes.. —~ - :

IDDENTIFERS: Gross Rlce Interectton Cross Sex Fnendshtp Same Sex
“Peers. -

AB Stiiss tht included eittter gende[ o ret:e tn essesstng the neture
of friendships for chilcren and adolescents ware reviewed. Findings

indicate that 2 sex and race cleavage infriendships is evident from
the preschool years and persists throughout adolescence. Girls have

fior reciprocated and intimate friendships than bioys, espacidlly
during adolescence. Female friendships-are orlented toward issues of

loyslty and commitment whereas male friendships are dominated by

schigvement and status issuns. Black and White childran miks more

i
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GTORS 1K i hiices n lssrooms whare fhey e n e
inority, more ‘ame-race choices-wra-made in racially balenced - -
clessrooms. -Cross-race acceptance is mora positive riow.thar in tie

past, and Black and White students with smile backgrounds e more

oy 0 g slond tun o who e Cooprave-ionning
tosms.can incraase cross=race friendships in schoo settings, The
contributions of women md minoritiss to the friendship literature

have had a-differential-effact on its diraction: with ths foriiiar
concerning themselves with both sax &id rica and te latler
concentrating more on intergroup relations then close relstionships.
(Author/KH).

AN ED258693; -

I New Briswick DgpL of Edicton, Fradricion radl, 83818523

T-Young Children Learning: A Taacher's Guide to Kindergarten

LN - - -

G5 Canada. New BrunswicX;

ISRENOVES. - oo . ]

NO RNt ISBN-0-88839-546-X.

CH PS015083,

GV Foraign. - S

PR EDRS Price - MFO1 Pis Postage. PC Nat Available from ECRG.

PT 052
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NT 136p.

YR8 o

MJ Cogitvr~Development. Emational-Osvelopment.
Intagrated-Curriculum. Kindergarten. Physicai-Development

Socil-Development. - - - - - -

W Classroom-Observation-Techniques. Carriculom-Guidss
Early-Childhood~Education Edacational-0bjuctives.
Foraign=Countrias.. Guidelines. Instructional~Materials,

— Resourco=Materials, Scheduling. Seif-Care~Skils. - - -
ID IDENTIFIERS: New Brunswick. TARGET AUDIENCE: Teachers.
__Pf_'_C_fi!iQm;;” ZoLD I [,

AB The first part of this guida dascribas how kindergartan children
Iors e davalcly and how faachiers can enlunce chidren's -
intllectial, pysical, and social development in the context of
their-activity ina prepared. piay-based environment. Topics
addressad include physical developmant, sansory awarsness, Hiotor
skils, crastive moveman(, skilled actions. with othets, selt-cars,
sociai~emotional development, self-and others. rules-and routines,

Itelectua development, cognitive processes id abities, basic

concepts and logical thirking. reading and writing and .

investigation. ‘The second part describes how t0 creats the special
snvironment, how to organize space, make a schadil, observe, plan
ictivities and trips, use materials, and ovaluste the program. -~ -

Attantion is given to orgenizing space in the classroom: fraedom to
move In the classroor: playgrounds and gyms; and materials such 2
ater, sand clay, playdough, painting. squipment, fingerpain,
colage, blocks, and wood. The third part provides o few basic
resources for satlig up the classroom; these inciuda fioor pians and

ligts of aquipment, books, records, and lctivitiﬁ___(RH}.
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AN ED258072,

AUKelty, Ellen, -~ - - - - - SR

Tl Self~Perceptions of Competence snd Acceptarica i Child Obiservers of

-~ Wife Battering
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NT 23p.; Paper presentad at the Annual-Mesting of the Rozky Wointain

- Psychological Association (Tucson, AZ; April 24-27, 1985).

YR85 - ... oL _

MLBattered-Women, Cognitive=Abilily.- interpersonai-Competence.
Coservation. Preschaor-Children. Self -Concept.

W Parent-Child-Relationship. Peer-Acceptance.

ID TARGET AUDIENCE: Researchars. - =~ - ]

AB Many clinical observations of child witriessas ¢f violenca have been

rad, yot thars hus e litte systomatic resear.n on the
felationship between observing violence-and-perceived - -~ - - -

seli~competence: Possible corralates of obsarving wife battering i
the sell~percaptions of young childran wers examired by administaring

the Pictorial Scale of Perceived Competenice and Acceptance for Young
Children (0 4 and § yew olds. Subjects ware 16:children from Denver

e2 Safehouses for battered woman who had observed battering, and 16
children-from 4 Denver ares day care canter who had not obsarved
battering. - Families: from the two grouns wars comparable in income

and pwantsl maritl status.” The results indicated thalthe -

Safehouse childran scored lower than-the day care cantar-children on

the scales measuring social competence, cogritive compatence, and
paternal acceptance. - The ditferances batwaar: the twe grops on
scales measuring maternal acceptance and physical competence did not

ichieve sigrificance. A sigrificant ditfarence was iso found in 2
combined score of all five scales, and in the combined score of

cogritive, socia; and physical-compstence and matarral sccapiaics;
These data suggest that the Safehouse childrari falt Iags accapied by
their_peers and thair fathars than did the diw cwre center children,
xd felt less competent in cognitive skills. INRB).

ANED257585. - - - -~ - -

At Paris; Cyitkiia L., Morris, Sﬁdfik e
Tl The Computer in the Early Childhood Classroom: Past Helping and Pear
- Toaching
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NT_21p. ; Paper-présented at the Microworld for Young Children

Cghfmﬁce {College Park, MD, March 8-9, 1985),
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MJ Microcomputers. Peer-Raltionship. Pesr~Taaching
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 Praschool-Chiran. TeacherEfactiveness \roung ~Children,

MN Early~Childhood-Education.

IttlDENTIFIERS Halping Batavior. .~ - - :

AB The purpose of this study was to deterrrine thy conditions under véhich

children at computers halp or teach each other and to identify ways

teschers might efficiently prepare and supervise a-computer aréa- A
total of 36 observations were collected of 4~ through 7-year-old
children and thair teachers in thrae exrly childhood programs. One
hundred and thirty-six teaching and learning evants. were isolated and

labelad-sither “successful” or-*unsuccesstul®. These events w’e’re
then reviewed and elements associated with successful and -

unsuccessful teaching and leining were identified, Ri Sults mdlcate
(1) childran can ba affetive teachars and halnars: (2) children can
use both verbal instriiction and demonstration as successful teaching
tectviques; (3 chidren were most ikely 10 accept hep when they
asked for it and reject unsolicited help; (4} unproductive uses of -
teacher time were quizzing or offering help bafore students request
it; and (5) affective uses of teacher time at the Computer ware
%gw&n[% childran to teach=-help and respond tc requests for specific

AN EDZSSSH

AU Krawcayk, Rosemary.

Ti What Tod*lers Talk about When They Talk lbout Fnends
EGEN. -

GS US: Minnasota.
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NT 16p..; Paper prmnted al the Bsennm! MONIQQ o{ the Socuety fpr

~1985),

YR85 T

MJ Friendship. - lnterpersonal Rolmonshnp Peer-ﬂelntuonshm
Personality=Traits, Toddlers. -

M Individusi~Characteristics. Intarviews. Mothers. Obsarvation.
-~ Praschoo!~Children. Preschool~ Educttnon

IDIDENTIFERS: Comversation. :

AB To determine the extent fo which toddlers n ware o! their fruends
Qualities, mothers of two groups of toddler preschoolers wers -
interviewed sbout which of her child's classmates is talked about at
homa and what her child typically says sbout his or her pears. The
children had been observed for sevaral months prior 10 the interviews
to identily reciprocal patterns of interaction. A totsl of B girls

and 9 boys with-a-mean age of 35 months and their mothers - -

participated in study 1, n study 2, children had 2 mean age of 285
months and 3ix_of the totsl of 16 wers girls. Mothers' reports
indicated that nexly all-of the children in both studies talked -
regularly sbout their preschool peers. When, in study 1, sample
verbalizations were rsted snd-compared, children-in reciprocal -
relationships were found to differ from those without reciprocal
pariners in the mode used to describs pears. This differenca did ot
emerge in study 2 Mothers of childran in the first study ware sble

o 129
ERIC.
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to correctly xdentufy 1hmr ﬂhnldrenspreschool !nends N'nthers in
study-2 were not Findings indicata that the:study of todaler -
frindships ¢an.involva dimensions beyond thie identification of
interaction paiterns, if approached in a way I*at tekes into account
the canabilities of childrer of that age. (RH).

AN ED253320.

AU Atwater, Jane B.; Morris, ngarfdjm

T1 A Analysis of Toddlers' Social Behavior in a Day Care Settmg

LGEN. -
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NT 25p. ; Paper presented at the Annual Meeting of the American
Psychological Association (92nd, Toronto, Ontario, Canads, August
- 28 1984)

YRB4 -~ - i : Sl

MJ Osy-Care-Cantars, Educatloml Ecummon' Prosdcial-Behavir.
Socisi-Behavior. Toddiers, - - - -

MN Classroom=0bservation=Techniques. Drmtnc-Pl:y
Early-Childhood-Education. Peer-Relationship. -

~ Taachar~Studsnt-Falationship. Toys. Verbal~ Communication:

ID IDENTIFIERS: Context Emct Soquenlul Contlguny Socml
Interaction. - - - -

AB This-study was dosmned to provude ] damled dasCr iption of
toddlers’ social interactions in day cara settings and to identify
wrisbles that promote posmva encounters among children.
Twenty-four toddiers, ranging in age from 17-to 28 months, were each

observed for approximately 4 hours during regular center activities,
Across all center settings, positive contact amang children was more
fraguent than negative contact Childran exhibited both positive and
negative social behavior most oflen during play with large equipment
Transition betwaen activities also was associated with higher fevels
of negative contact. During sctivities with high-levels of adult -
verbat involvement, children had raduced frequencies of vocalization
to peers. Sequential onalysis of specific social responses showed
that paer-diracted bahavior was less fikely to occur after a child
had been in-social contact with-adult caregivers but was more likely
to-occur-after-a-previous interchangs with peers. Children
frequently maintained:the angoing-quality of anintaraction;
raciprocating the positive or nagative tona of the previous
behaviors. Probability of adult social response to a child decreased

after that child had exhibited positive peer ~directed behavior but

incrazssd sfter negative social behavior. (Author/RH).
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AN ED252445,. - -
AU Scot, Karyn P.- o

Tl Taaching Social Interaction Slulls Perspactwes on Cross Sex
“Communication
LGEN.
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NT. 22;;4 Pmr prmntad at the Annual Mutmgnf tha Nat:ona! Counut

mfgr the Social Stodias (B4t Wishingtan, OC, Novatiber 15-19, 1984).
N

M.ICommmmtuon-Shlls Peur-Reimonshlp Sex-Role

 Student-Development - -

N Educational- Change. Educmoml-ﬁbjectms Sl
Elementary~Sacondary<Cducation. Famales . Litgratira-Raviews.
Maias. ‘Outcormes-of=Education. - Play. Preschool~Education.
Sex-Differences. Sex-Stereotypes. Student Behavior,
Teacher-Attitudes. Teachar=(nfluence, - :

ID IDENTIFIERS: Cross Sex Interaction Socul Inlmcumt TARGET
AUDIENCE: Toachars,  Practitiorisrs. :

AB Whils the literaturs on e social developmenl oi chlldren has

incrassingly-stressad the importance of peer relationships, Jittla

research has examined the influsnce of peers in sex role davelopmont
Sex segregation in childran's play from praschool through the
slementary yexrs remains the norm aven though we live in l__socnetv
that is increasingly sax-integrated and that requires social-ease - - -
betwaen:men and women. -Unfortunately: taachers:and parents too usllv
dismiss-the need for both sexes o play together and ta gat to know
each other.Teachers can incrasse pupils” cross=sex ifteraction by
Claarly labelling all pay and learning activilias as appropriste for

both sexes, using mixed~=sex-small group-activities frequently,
praisingchilden’s positive cross ~sex communication, nd intervening

to reduce cross-sex exclusion; cruslly; or texsing. They can also
increass students’ understanding sbout gender and bahavior by

feaching abiout sex role stereotypes and sexual and culiural - -
diferences in communication patterns, - Finally, they can relnforce
in-ait chitdren bahaviors-usually-starsotyped-as belonging to one or
the other sax; and make certain that ali childran hava (sadarship

rolas and the chance to carry out and Glisarva prosocial behaviors, A
34-item raferonse list is included. (IS),

] E0248662 :
AU Smebye, Helge Kr.

Tl Giving the Child the Initistive durmg Social Interaction. A Model
—for Early Intervention Programs.
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NT 24p.

YRB4 -

MJ Communication=Skills Intmctuon Intcrpersom[-Competanca

Multiple-Disabilities. Severe-Disabilities. Social-Behavior.

MN Case-Studies. CIngJcé)bscrvntlon-Tachmques Intervention,

L KC A1 000004071 PAGE

Full Tt Provided by ERIC.

B

Prosthool-fducatuon .
AB Tha raport. dascribes pralimisiay 'results of 1 studv mveshgatmg the
marits of.taaching fiva savaraly and mulfiply-hindicapped -

preschoolersto ke he tte g socal merclon wih
adutt-using signals/actions already in-his/her repartoire, Such
initiative was theorized as fundasmental to the davelopment of
communicative, intetlactual, and social skills.- A step-by=step
shaping procedure of child interaction episodes is-deseribed, made up

of finding the appropriate situation and designing the interaction

pattarn. Direct observation and caregiver reporls on the approach, -
indicating promis’g improvaments i cotmmanicative skills, moods, and
outside interaction, are summarized. Case study material llustrates
the use of torms developed to systematically dascribe ihe social

interaction as it develops between the chid and another person
{cu,

AN E0248013 e

AU Muler, Alexandra A; Perimutter; Mmon, :

Ti Preschiool Childran's Problam~Solving Interactions il Computers and
~igsaw Puzzles,

LGEN. -

GS US: anasou

S RIEJANBS: -

CHPSOI4482 -

PR EORS Price - MFO! Plus Posuge PC Not Available from EDRS.

Pt 143

NT 3ﬂp ﬂocumont containg hmt hroken prmt

YR 84,

W Cooperation. anocqmputqrs Peer-Reiauonshup
Preschool~Children. Problem-Solving. Puzzles. -

MN Age-Differencas. Communication=Thaught=Trans fer.

- Comparativa-Analysis.  Praschool-Edocatior, - (11 .
ID-IOENTIFIERS: Carlex! Effact. Stiring. Bahavior.. Socia Inaraclion.
AB In two studies, praschool children's-social interactions while -

working on problem=solving tasks were invastigatad. -In-the firs! -
study, 27 preschoal children were obsarvad over-a period of 9 wasks
while working on Jaarning games at a computer, Sharing, verbal and
frivarbal instriiction, and intiaticA of intaractioh ware recorded.
A-total-of §3 percent of the lime at the computer was spent with a

pear, ind-peers often-spontaneously sharsd and instructed each other.
Age~related incruases in time spent at the computer, as-well as in
seli-initiation of interaction and sharing, were svident No
diffarences were found-in boys' andgirls"activities at the - -

computer, -In-the second study; 18 childunwmobservedoveia

period of 5-weeks while working with jigsaw puzzles. In this
context, children worked with pesrs just 7 percent of the time nd

exhibited far fawer instances of cooperative interaction. Generally,

results-indicated that preschaol children-can-engage-in cooperative

Droblem-solving andineiruction-and that various ctvities: -
differentially stimulste such behavior. Forther, in contrast to
stareotypes about computers, this research suggested that svan

children younger than school-age-can-work effactivaly at computers

and that computer technology may sctually stimuiate socul

__interaction in problem solving. (Authat/RH) AR
U O
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M 50243807 oL Il
AU Nida, Robert-E, And Otters.

IN North-Carolina Univ.-Greensboro. Family F Rosurch Conter BBB1 73 167

T introducing a Micracomputer to a Preschool Clsssroont The Effects on

_i';hllchn s Socul Interaction

LGEN: :

GS US. I\Torth C:olma

IS-RIESEP84.

CHPS014452, - -

PR EDRS Price - MFOUPCOZ Plus Postigo

PT 143

V1.

% gi‘:p Product of the Chuldren and Technology Pro:ect (CAT)

M:Ltntisaciil_ Batavior; Mncrocomoutcra Prasctiool - Childr i
“Prosocisl-Behavior. - - - -

MN Classroom—Observation—Techniques. Praschool Educatlon.

ID IDENTIFIERS: Social Interaction. - - -

AB Two studies mvostjgatnd the-effact of microcompaters on chlldren 5
social behavior in praschool classrooms. The first study was.

conducted at a university nursery school; the second took pllce ata

university day care center.-Guided by-a list-of-behaviors selected-

from the Friedrich and-Stein Observation Scale; observations were
made: at both settings during a 1-hour fres-play pariod.- Twalve
social behaviors were categorized as prosocial, antisacial, or

neutral. A microoomputor and | age-appropriate software were

trestment weeks: baseline; tomputor-nqmntmctwe (omutted in the
sacond study), computer—interactive, md. - _ .. -

computer ~interactive/teacher—interactive.  Except for level of
antisocial behavior, results indicated few differences in social

interaction patterns-between-the microcomputer and other free-play
choice:aress— Critical factors: relatad to theJavel of antisocial - . :
bshaviors within the microcompater area sppewred to ba tha ratio of
children to microcomputiars and the amount of structure provided by
the teacher. Contrary to the predictions of some, the computer did

not diminish children's sucial interactions. (Author/RH).
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i BOC‘t[MENT REPRODUCTION St:RVICf —_—

ER ' c 13300 WHEELER AVE ALEXANDRI: VA 223045110 1.800:227.374% E B ﬁ s
— . g}

- — OPERATED 8Y

COMPUTER MICROF'' M CORP.
_ 703.823-0500

IMPORTANT IRGTRUGTIGNSI&GGR.EEEIEJHES DRDEH FORM
* Order by 6 digit ED number * Specity either Microfiche (MF) or Paper Copy (PC)
e Enter unit price * Include shipping charges
NO.OF | NO.OFCOPES | EXTENDED UNIT
ED NU{“EEE | paces MF pc | UNIT PRICE PRICE
TOTAL NO. OF PAGES S S SHETGTI\E
UNIT PRICE SCHEDULE o VA RESIDENTS ADD
7 MICROFICHE (MF) - _ _ —- -~ PAPER COPY (PCr~ —~-~ 45% SALES Ttx B B -
N e iag ACH EO + PRICE CODE ey 2‘%’0”%5“,’,‘9?5 EAGK ED+ PRICE CODE £ | SHIPPING CHARGES |
Each Agaitioral microfiche Each additional 25 pagas 1.05
{adaitional 96 pages) A8 -TOTAL COST

QHARTS FOR DETERMINING SHIPPING CHARGES

SR - CLASS posnrs FOR

ISR By 4 S.B-18 20 30 31.42 43-54 _ 55- 67 7 68 80
Microfiche Microtiche Microfiche Microfiche Microfiche Microficne Microfiche
ONLY ONLY ONLY ONLY ONLY ONLY ONLY
$U 22 §0.39 | -- $0.56-—{- - $0.73---1 ---§090- -] -$1.07 —- - $1.24

UN!TED PARCEI: SERVICE CHAFIGES FOR CONTINENTAL U.S. SHIPMENTS ONLY

c2bss - | o 3ibss o 4dbs. - 5bs. ~ |- Blbs. 7 1bs. B 1o 10 lbs. -
161-330 MF | 331-500 MF_{ 501-670 MF- ] &71-840 MF | B41-1010 MF | 1011-1180 MF| 1181-1690-MF
| or 78~150 PC |or 151-225 PC|or 226-300 PC | or 301.375 PC |or 376-450 PC|or 451-5625 PC| 526-750 PC

14b-
81-160 ME
or-1-75 PC
PAGES
Not to Exceed
$1.74

NOTE--Orders tor 81 or more microfiche and all orders for paper copies (PC}) will be smpped wia United Parcel Service uniess otherwise instructed.

GES PAGES PAGES PAGES PAGES PAGES PAQES

Not to Exceed| Not to Exceed|Not to Exceed [ Not to Exceed |Not to Exceed| Not to- Exceed Not to Excee
$2.16 $2.57 $2.99 $3.40 -$382 -] —-$4.24 - | $4.65-§5.4 8

PAYMENTS You may pay by

1. Enclosing CHECK or MONEY ORDER with y0ur order: Forengn customer chacks must b8 diawn on & U'S, ,,b,a'!',‘,, o - .-
2. Charge to a MASTERCARD or VISA account, Enter acccounl number card exp«retlon date and signature. (EDRS also accepts telephone orders when charged to a Master-
Card or VISA account.)- - --

3 PURCHASE ORDERS U S CUStomers may enclase an aulhonzea ongnnal pun‘.hfse order. No purchase orders are accepted trom foreign customers.

PLEASE INDICATE METFIOD OF ”AYMENT RND ENTER REQUIRED INFORMATIQN

G Check or Money Order O Purchase Ordsr {ATTACH ORIGINAL PURCHASE ORDEH)
C MasterCard : O VISA S
—— Slgnature
—VISA— o Deposit Account Number —
E— Signhatiire oo

ENTER "SHIP TG" ADDRESS

AI;I: TOtI: FREE 1—300—227-3742 TO PLACE PHONE OFDERS OR FOR CUSTUMER ASSISTANCE s
- - - EFFECTIVE MAY 11; 1987




GENERAL INFORMATION

1. PRICE LIST - ; S

The prices set forth herein may be changed without notice; however, any price change is sub)ect 1o the approval of the Comraenng Otlicar/USED/Otice of Educational Research

& improvementContracts and Grants Management Dmsuon
2, PAYMENT - - - - . . e - -

The pﬂCQS,,SoL‘Qﬂ'lDO,@mQQ nojmc!ugggny sales. use; excise; or similar (AX8S 1hat may 55 y 1o the sale of microfiche or papar Copy io the Ciistoriar. The cost of such
taxes, if any shai! bé bome by the Customer.

Payment shall be made net thirty (30) days from date of invoice. Paymam shall be withiout expense 1o CMC:

3.-BEPRODUCTION -- == == - .- _- Il ’

Exn&ss permission 1o reproduce a copynghtad docurent prwvdod hereander musl bo oSlamea trom |ho copy’ngm holdor nolod on |ho title page of such copynghted documenl

4. CONTINGENCIES:

CMC shall not be liable to Customer of any other person tor any falluro of dolay in the porfon'nance of any obhganpnﬂ such faalura or deiay (a) is dua to events bayond
sion

the control of CMC inciuding, but f the public enemy, strikes, iockouts, tabor disputes. labor shortage.
work stoppages. transportation embargoes or delays, |

state, or iocal governments; (b) is due to failures of performances of subcontractors beyond CMC'’s control and without negligence on the part ot CMC: or (c) is due to er-

roneous or incomplete information fumisheG y Customer.
S. LIABILITY i s [

CMC's liability; it any. ansmg horoundor shall no| excoed resmunon of cﬁarges,,

limited to, fire, storm, flood, earthquake
or shortege of materiais, suppiies or machinery. acts of God, or acts or reguiations or priorities of the federal,

In no event shall CMC be liable for special, consequsntial; or hqmdmed damagas ansmg from lhe provision of services haraunder,

8. WARRANTY - : I
cMC MAKESNQWARBANTD: EXPRESS OR IMFLIED; AS TO ANY MATTER wrmsosven INCLUDING ANY WARRANTY OR MERCHANTABILITY OR FITNESS FOR

ANY PARTICULAR PURPOSE.

7. QUALITY
CMC will replace products returned because of reproduction defects or incompleteness. The quahly of the mpu| document is not the rosponsmnmy of CMC. Best available

copy will be supplied,
8. CHANGES - - - T

No waiver, alteration, or modnﬂcahon of any of tha provisions hereot shall be bmdmg unless in wrmng and sugned by an officer of CMC:

9. DEFAULT AND WAIVER~ = - T
a. It Castomer fails with respoc! 10:this or Eny other aqreomen! with CMC 1G] pay any invoice whon dua or to. accept any shupmant as ordarad CMC may wnhou!
prajudice to other_rernedies, defer_any further shipments until the default is corrected, or may cancel the-order. -

.

__ _b._No course of conduct nor any delay of CMC ir exercising any righl haraunder shall waive any rights of CMC or modlfy lms Agraament

10. GOVERNING LAW
This Agraamaent shall be construed to be between marchants, Kny question conceming its validity. construction, or performance shali be governed by the laws of the State
ol New Yok, -

0 have a con

may oppn a Qopdsh accoum t;y dgposmnga min ,,ym,g! $250.00. Once a dopo it account is openod. ERIC

have inuing need for ERIC document i
documents will be sent upon request, and the account charged for the actual cost anc postage. A monthly statement of the account will be turnished.

12. PAPER COPY (PC) -~ - o

A paper copy (PC) is a xerographic raproduction. on papor of the orlgmal document. Each papor copy has-a Vellum Bristol cover to idonhfy and prolec! the docament.

13 FOREIGN POSTAGE = -~ = =
Paostage for ali countrias other than |ho Unhéd Slala§ ls Based on |ho Inlomahonal Postago Rales in eHocl at |ho time |ho order is shlpped To determine postage albw

160 microfiche or 75 (PC) pages per pound. Customers must specify the exact classification of mail desired, and inciude the postage for that classification with their order.
Paymaent must be in United States funds.

STANDING ORDERS SUBSCRIPTION ACCOUNTS o .

Subscription orders for documents:in the manthly issus of Resources in Education (ElE)m avaitable on microfiche trom EDRS The microfiche are furnishied on & diazo
film base and without envelopes at $0.08 per microfichs. If you prefer a silver halide film base thecost is $0.168 par microfiche and each microii~ha is irnsarted into a protective
envelope, SHIPPING CHARGES ARE EXTRA. A Standing Order Accoont may be opened by depositing $1,600.00 or submitting an executed purchase order. Tha cost of
each issua and shipping will be charged again3t the account. A monthly statemant of the account will be furnished.

BACK COLLECTIONS

Back collections of documents in all issues of Resources in Education (RIEi smt;a 1966 are available on microfiche at a unit price of $0.078 per microfiche. The colloctnons

from 1966 through 1985 are turnished on a vesicular fifm base and without envelopes. Since 1986 collections are furnished on a diazo film base without envelopes. SHiIPPING

CHARGES ARE EXTRA. For pricing informaticn write or call Toll Free $-800-227-3742.

SPECIAL COLLECTIONS o S

Special collactions of early (1956 m39§9)9fﬂcagfﬁducauon Repons are alsolvmlabla from EQES Thasg are: che ot Educannn Research Ropons 1956.65; Pacesetters
indnnovatiof, Fiscal Year 1968; Pacesettars in inrovation: Fiscal Year 1967; Pacesetters inInnovation; Fiscal Year 1968; Selected Documants.on the Disadvantaged: Selected
Docamants on Higher Edacation; Manpower Research, Inventory for Fiscal Year 1963 and 1967; Manpower Resaarch, Inventory for Fiscal Year 1968; Manpower Research,
Inventory for Fiscal Year 1969, Please write or call for prices and shipping charges,

AIM/ARM MICROFICHE COLLECTIONS
Pieass wnie or call for prices and skipping charges.

ERIC CLEARINGHOUSE COLLECTIONS . ] S

smppmg cnargos.

ERIC ez;EARmaHeHss PuatleATIGNs

1980 $ 4500 1983 $ 30.00
1978 1981 $ 4500 1984 $ 35.00
1979 1982 $ 4500 1985 § 35.00
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Order Form |
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2
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UMI Article Clearinghouse; a service of University Microfilms International

(UM}, supplies quality photocopies of periodical articles and full issues from
10,000 publications. Copyright clearance is guaranteed, as copies are sold
under direct publisher agreements.

Orders for articles published from 1983 to the present are filled within 48 hours.

and shipped by first-class mail (airmail outside the U.S. and Canada). Pre-1983

articles are shipped in 3-5 days; full issues require four to five weeks. All copies
are non-retumable.

Befors ordering, please check availability in the UMI Ariicie Clsaringhouse Cata-
log or the UMI Serials in Microform Catalog, or by contacting Clearinghouse
User Services. Then complete this order form, enclose payment or reference

your Clearinghouse deposit account number, and send the order to:

UMI Article Clearinghouse
Order Department -
300 North Zeeb Road

Ann Arbor, M1 48106
Orders may be prepaid by check or money order to University Microfilms Inter-

national; or charged to an American Express, MasterCard, or VISA account.

Significant discourits are available to ctistomers who establish a Clearinghouse
deposit account {(minimum deposit $200.00). Call or write for details.

For more information call toll-free 1-800-732-0616. From Alaska, Hawaii, and
Michigan call collect (313) 761-4700. From Canada, call 1-800-343-5299.

Telex 314597-

Prices for Prepald Orders

For shipment outside the U.S., Mexico; and Canada; add $2.25.

For additional copies of an article, add $2.25 per copy.
(Inquire for special discounts on multiple-copy orders of 50 or imiore, and for
rush shipping and handling charges:)
B. F@gl@éé@blé&‘.ﬁg&& T
(Price includes soft-cover binding)

*Add 25 per paye for issues over 200 pages.

Optone s or (rany incing 8500 ol hare

Please specify “do not bind" if you prefer loose pages.

copies:

U.i-;a@;; J—— ZIIIT DT R :
Fourth Class or Surface Mail $2.25 first issue $0.75 each additional issue

Alrmall $4.00 first issue $2.00 each additional issue

ﬁ&'m : _ S
Surtace Malt - $3.50 first issue $1.00 each additional issus
{4-8 weeks delivery) o B

The following shippirig and handiing charges apply to orders for fuil-issue

$7.00 first issue $4.00 each additional issue

Amal

UK/Western Europs oo oo oo
Airmalil - $4.20 first issue $3.60 each additional issue

:ﬁ’r 7 mﬁ"‘i iﬁ;ﬁii . oot

Surtace Mall ~ = $1.70 first issue $0.70 each additional issue
(8-10 weeks delivery) - L DT TITTTTITIIIINI
Amal $9.00 first issue $7.00 each additiona! issue

N ;r B T T T LT LT T T :""ftw




Mall Grﬂer Farm I

Payment Method:
—_— Crodt; Card Number——————— — —__ Exp. Date
Signature —
ke orey OBl
P— Cleanng;hg)u;e Deposn Aafount Number
Nare .
S et
O Article C;W O Ful Issus
UMI Catalog Number———— Periodical Tite
Volurie Issiie Date =
Article Tiie o
inclusive Page Nos
It tull issue: O Soft cover a8 Harc;:t;v;} ($5: 00 charga) E 60 nbt barid

O Rush (additional charges apply)

umi vnll blll insmunons for tull issues only Blllmg address (b! different than shlppmg address):

UMI égg?ngﬁeuse

UmversutyMncrotﬂmantematuonal

A Bell & Howell Information Company -
300 North:Zesb Road, Ann Arbor, Mlchlgan 48106
8007732-0616
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THE ERIC SYSTEM AND ERIC/ZECE

ERIC, the largest education database in the world is

funded by the Offlce ot Educat1onal Re earch and improveﬁent

of the Un1ted States Department of Education. Each month

abstracts and blbllographic information for more than 1,100

ne 00 artxcles on all phases of

[

documents

Q)
[
-
!
O
(1
[ N
O
(<}
lal
=3
Y
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entered into the ERIC database oy the 16

]

r

1]

education

cle r1nghouses in the ERIC system.

Each ciearlnghouse is respons1ble for acqux*:ng and

guides, and 6ther documents ~elated to a spec1f1c area 1n
education. For example, the ERIC elearxnghouse on Eiementar§

and Early Chlldhood Educatron (ERIG/EECE) deals spec1f1cally

with 1nformat1on on the cognltlve, physxcal emot1onal, and

socxal development and education of chlldren from b1rth

through eariy adolescence.

kae other clear1nghouses, ERIC/EECE publlshés topxcal

Lnsearchers, and polxcy ma ké’s In addtt:on, staff members

early chxldhood education.

Informatlon in the ERIc database can be retrxeved by a

computer search or by usxng publxshed inééies; Abstracts and

blbitograéhxc Informatzon are 1lsted in two monthiy

129




to dnnxnais 1n Educatlon (CIJE). The c0mplete text of most Of

tne ERIC documents annbunced in RIE can be read on m1crof1che

1n ERIC m1crof1che collect1ons ava1lable 1n more than 700

libraries and infcrmétibh centers. In addit1on, most of these

documents can be ordered in paper copy and/or m1crof1che f
ERIC Document Reproduction Service, 3900 Wheeler Avenue,
Aiexandr1a, VA 22304 (Telephone° 800-227- 3742).

CIJE prov1des access to journai artlcles, whlch may be

read in the per10d1eals in wh1cn they were or1g1na11y

§*Eii§ﬁéé. Selected repr1n s are éié é'a11able frem the ﬁﬁi
Article Clearinghouse, 300 North Zeeb Road, Ann Arbor; MI

48106 éTéiebhahéé 800-732-0616) .

For compiete ordering 1nformat1cn, consult the order

forms in th1s publ1cat1on. For more 1nformat10n about the

ERIC system and about ERIC/EECE, contact ERIC/EECE
Information Services, University of iiiiﬁbi§; 565 West
Pennsylvania Avenue, Urbana, IL 61801 (Telephone: 217-333-

1386).
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CLEARINGHOUSES (and Other Network Componers)

literature within their particular areas, selecting the highest quality and most relevant material, processing (Le,

- The ERIC Clearinghouses have responsibility within the network for acquiring the significant aducational

cataloging, indexing, abstracting) the selectad items for input to the data base, and aiso for providing

Information analysis products and various user services based on the database.
~_- The exact number of Clearinghouses has fluctuated over time in response to the shiiting needs of the
educational community. There are currently 16 Clearinghouses. These are listed below, together with full
addresses, teleptione numbers, and brief scope notes describing the areas they cover.

ERIC Clearinghouse on Aduit, Career, and Vocational
- Education (CE)

Ohio State University ... . . . ________
National Center for Research in Vocational Education
l960 Kémy,m,,, ol

Telephone: (614) 486-3655; (800) 848-4815

Ali-lavais-and - settings: of_sdult: and ‘continuing, caresr, and voca-
tionaV/technical education Adult education, from basic literccy training
throogh professional skil! cpgrading. Career education, including career

AwArensss, career decisionmaking, caresr development,career chsnge,
and experience-based. sducation - Vocational and technical education,
including new subprc aifields, industrial arts, corrections education,
""" entand train ama, y npl t, work experience
programs, education/business partnerships, entrepreneurship. adult
retraining, and vocationai rehabilitation for the handicapped.

ERIC Clearinghouse on Counseling end Personnel

- Services (CG)

Umi'érﬁlty,ofMlchlgm Sooo

School of Education, Room 2108

610 East University Street - -

Ann_Arbor,  Michigan 48109-1259

Telephone: (313) 764-9492 o o
Preparation, Practice, and supervision of counseiors at all educationai
levels and in all settings; theoretical development of counseling and
Quidance; personnel procedures such-as testing and-interviewing and
the analysis snd dissemination of the resuitant information; group work
and case work; nature of pupll studcnt, and aduit characteristics:
personnel workers and: their relation:to: career planning, family con-
!‘,‘!‘?,"P,"Fff’f’ qtudgnt orighigtion activities. B o
ERIC Clearinghouse on Educational Managemen: (EA)

University of Oregon
1787 Agate Street
Eugene, Oregon 97403-5
Telephone: (503) 686-5043

The leadership, management, and -structure- of public and -private

educational organizations; practice-and-theory of-administration; pre-

service and inservice preparation o administrators; iasksand processes
of administration; methods and-varieties ct organization and organi
zational change; and the soqlal context Vof educationa! organizations.
Sites, buildings, and equipment for education: plarining.-financing,
constructing, renovating, equipping, maintsining, operating; insuring,
utilizing, and evaiuating educational facilitios. o )
ERIC Clearinghouse on Elerientary aid Early Childhood
- Education (PS).

University of I!linois

eqiieg? q@!@ﬂ: oDl
805 W. Pennsylvania Avenue

Urbana, Ilfinois 618014897
Telephone: (217) 333-1386

The physical, cognitive, sacial, sducstionat and culturat development of

chiidren from birth through early adolescence; prenatsl factors; parental

behavior factors; leaming-theory ressarch and practics related to the

developmernt of young children; including ths preparation of teachers for

thiseducational lavel educational programs and community services for

~hit-drar gnd theorsticaland philosophical issues pertaining tochidren's
U __ient and education

| e I
‘_h‘u

ERIC Clearinghouse on Handicapped and Gifted

. Chi[d’iﬂ (EC) oL oDl

Council for Exceptional Children

1920 Association Drive -

Reston, Virginia 220911589

Telephone: (703) 620-3660 o -
A1l aspects of the edication and developmant of tha handicapped and
gifted, including prevention, identification snd assessment, intervention,
and enrichment, both in special settings and within the mainstream.

ERIC Clearinghouse on Higher Education (HE)
George Washington University - -

One Dupont Circle, N.W., Suite 630

Washington, DC. 200361183

Telephone: (202) 296-2597

Topics relating io college and niversity conditions, problems, programs,
and students. Curricular and .instructional programs, and institutional
resaarch at the college or university level Federal programs, professional
education (medicine, law, etc), professional continuing education,

collegiate computer-assisted learning and management, graduate ed-
ucation, university extension programs, teaching-leaming, legal issues
and legislation, pianning, governance, finance, evaluation, interinstitu-
tional arrangements, management of institutions of higher education;

and business or industry educational programs lgading to a degree.

ERIC Clearinghouse on Information Resources (IR)
Syracuse University
School cf Education -
Huntington Hall, Room 030
150 Mﬁhﬂl Smet Cl_C .o _lllC
Syracuse, New -York -13244-2.
Telephone: (315) 423-3640
Educational technology and tibrary and information science at all [avels
Instructional design, Gavelopmant, and evaluation are the emphases
within educational technology, along with the media of educational
communication: computers and microcomputers, telecommunications
{cable, broadcast, satellite), audio and video recordings, film and other
sudiovisual materials, as they pertain to teaching and learning. Within

library and information science the focus Is on the aperstion and

management of information services for education-related organizations.
All agpects of information technology related to education aro considered
within the scope.

ERIC Clearinghouse for Junior Caleges (IC)
University of California-at Los Angeles (UCLA)
Mathematical Sciences Building, Room 8118

,405 HWAVEQUE Lol C

Telephone: (213) 825-3931 7
Development, administration, and evaluation of two-year public and
private community and junior colleges, technical institutes, and two-year
branch: university cempuses. Two-year college studants, faculty, staff,
curricula, programs, support services, libraries, and community services.
Linkages betwesn two-year colleges and business/indusirial organk
zations. Articulation of two-ysar colleges with secondary and four-year
postsecondary institutions.




ERIC Clearinghouse on Languages and Linguistics (FL)
Center for Applied Linguistics

Washington, DC. 20037-0037

Telephone: (202) 429-9551 S

Languages and language sciences; theoretical and applied-linguistics;
all areas of foreign language, second: language; and- linguistics in-
struction, pedagogy, or methodology: psycholinguistics and the psychok
oy of language leamning:; cultural anaintercultural context of iangzages;
application of finguistics in language teaching; bilingualism and bilingual
education; sociolinguistics; study abroad and intemationial exchanges;
teacher training and qualifications speZific to tha teaching of foreign
iangusges and sacond languages: commonly and uricormcniy taught
languages, including English d@s @ second languags; related curricuium
developmarits and problems.

ERIC Clearinghouse on Reading and Communication
,Skﬂb,(cs) = R z oD
National Council of Teschers of Znglish

1111 Kenyon Road - - -
Urbana, Illinois 61801-1096 -

Telephone: (217) 328-3870 7
Reading, English, and commanication skills (verbal and nonverbel), pre-
achool through coliege; educationai research and instruction-develop-
ment in reading, writing, speaking, and listening; identification, diagnosis,

and remadiation of reading problems; speech communication including
forensics), mass communication, interpersonal and-smalt group-inter-
action, intergretation, rhetorical and communication “theory, speech

Sciences, and theater. Preparation of instructional staff and related
personnel in-these areas. - ) i . L
Allaspects of reading behavior with emphasis on physiology. psychology.
la;

Sociology, and teaching; instructional materials, curricula, tests/msasure

ment, and methodology at &il levels of reading: the role of tibraries and
other agencies in fostering and guiding reading: diagnostics and remedial
reading services in schools and clinical settings. Preparation of reading
teachers and specialists. o ,
ERIC Clearinghouse on Rural Education and Small
,,SE@#:(,R,Ci), _ L Ll

New Mexico State University

Computer Center (Room 2;8), Stewart Street
mngm SAR B“"fml:;;,: i

Las Cnices, New Mexico 88003-0001
Telephone: (505) 646-2623

Economic,-culturai social, or other factors. related 16 sdiicational
programa -and practices for rural residents; American Indians/Alaska
Natives; Mexican Americans, and migrants; educational practices and
programs in all smail schools; outdoor education.
ERIC Clearinghouse for Science Mathematics, and

_ Environmental Education (SE)

Dﬁia smte Hnivcr,s,ig R

1,200,,cm5(:m d, Room 310

Columbus, Ohio 43212-1752

Tlephone: (614) 2926717

Sclence, mathematics, and environmental education at all levels, and

withinthesa threg broad subject areas, ihe ioliowing topica-development
olcumiculum snd instructional materials; teachers andteacher education;
learing theory/outcomes (including the impact of parameters such as
Interest levei, Intelligence, values, and concept development upon

lsarning in these fieids); educational programs; rasearch and evaloative

studies; media aﬁbdiii:atlonmif:omputer epplications: B
RIC Clenringhouss for Social Studies/Social Science
_Education (SO)

Indiana University

Social Studies Development Center

2805 East 10th Street

Bloomington, Indiana : :{7495-2373

Telephone: (812)335-3838
All ioveis of social studies and social sclence sducation: cont ?'5;5@ gﬁﬁs
socia! science diaciplines; appiications of theory and ressarch to social
aclence education; contributions of socis! science diaciplines (anthro-
pology, economics.- geography, history, sociology, social paychola
political education as a social science; comparative education
2y ~ntent !ﬁggfg@u?ygmﬁ%ﬂ on “sociar” ton:' :@,-,Lu
=R | C eatity, snd sex education. Stiortaging adoption;

IToxt Provided by ERI

ERIC Clearinghouse on Teacher Education (SP)
American Association of Colleges for Teacher
*Edﬁéiﬁaﬁ R S _ Tl

One Dupont Circle, N.W.. Suite 610

‘Washington, DC. 20036-2412

Telephone: (202) 293-2450

School personnel at all levels; teacher selection and training, praservice
and inservice preparation, and retirement; the theory, philosophy, and
practice of:teaching; curricula and gerieral sducation not specifically
covered by other clearinghousas; all aspects of physical education,
heaith education, and recreation education

ERIC Clearinghiouse on Tests, Measurement, and

- Evaluation (TM) --

Educational Testing Service

W,‘ W T T T

Princeton, New Jersey 085410001

Telephone: (609) 734-5176 ,

Tests-and other measurement devices; methodology of measurement
and-evaluation; application of tests, measurement, or evaiuation in
educational projects or programs; research deskin and methndology in
the area of testing and measurement/evaiuation; learniy; theory in
general

ERIC Clearinghiouse on Urban Education (UD)
Institute for Urban and Minority Education

lilau.l,Ha"L :’,‘m? m 3w’ m ao

325 Vyl;iZQtES@t [

New _York, New. York 10027-9998

Telephone: (212) 678-3433

Programs and peactices in plbiic, parochial, and privais schools in urban
areas and the education of particular racial/ethnic minority children and
youth in verious ettings — local, national, and intenational; the theary
and practice of educational equity, urban and  minority experiences; and

urban and minority social institutions and services.

Educational Resources Information Center

(Central ERIC)

U.S. Department of Education - I
Office of Educational Research and Improvement (OE
Washington, DC. 20208-1235

Telephone: (202) 357-6289

ERIC Processing & Reference Facllity

OR], Inc., Information Systems -

4350 EastWest Highway, Suite_ 1100

Bethesda, Maryland 20814-4475

Telephone: (301) 656-9723

ERIC Document Reproduction Service (EDRS)

Computer Microfilm Corporation (CMC)

Aleandria, Virginia 23045110 - -
Telephone: (703) 823-0500; {(800) 227-3742
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